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USING MULTI-LITERACY APPROACH TO DEVELOP READING SKILLS

Abstract
The applicability of this research is focused on compelling transformations of the modern
world. It launches updating the ways and methods of communication on the base of modern
scientific know-how: cybernetic texts, the Internet and media resources. Due to the fact that new
technologies are changing the ways of human communication, there is a need to develop a new
type of literacy — Multi-Literacy. Multi-Literacy is the ability to use resources not only in a
traditional way, but also in a digital one, to rethink them critically and apply technologies in
practical life. Therefore, realizing the inconsistence of standard forms of the English language to
teach literate reading, we set out to identify students’ ability to determine differences in
semantic models of a digital text. In the frames of our research, theoretical and empirical
methods (background investigation of the issue; examination, data collection survey) were used.
The quantitative method was applied to cross-poll the data collection. To this end, an online
survey was conducted among English teachers from different regions of Kazakhstan on a multi-
literate approach to teach reading in English. With the help of diagnostic analysis, an attempt
was made to establish causal relationships between the use and non-use of the approach in
teaching reading. The conducted research suggests formation of reading literacy can be
considered as an educational value, which lays the foundation for the ability to acquire
knowledge, critically comprehend it and use it for practical purposes.

Keywords:
Multi-Literacy, reading literacy, English language, communication technologies, digital text.

For citation
Baigunissova G.1., Buribayeva M.A., Zhailaubay D.A. Using multi-literacy approach to develop
reading skills // Philological Sciences Journal. —2025. — Vol.11. — Ne3. — Pp.7-17.
DOI https://doi.org/10.52081/PhSJ.2025.v11.13.060

Introduction

It is known that Multi-Literacy represents the ability to communicate through various forms
of learning proficiency. The variety of it is represented with traditional forms (reading and writing
ability), digital (technologies and digital media using ability), and visual one (the ability to decode
images and graphics). The upcoming demands of the 21% century, driven by technological
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advancements and social/cultural changes, are updating literacy requirements. Traditional meaning
of literacy implies the possibility of reading and writing [McDonald, 2015]. This definition is
focused on a linear view of “text”. That is, it can be read from the left to the right [Cope, 2015: 36].
Nowadays students need to succeed not only in traditional written and spoken language but also in
Multi-Literacy and effective multimodal communication. The first half of the 20" century is marked
with globally lacked fundamental literacy skills. However, by the latter half of the century,
universal education, making literacy accessible to everyone, became standart [Miltiadis, 2023: 229].
The necessity for an additional language became intertwined with literacy, as the structure and
function of printed language differed from spoken one, requiring students to acquire supplementary
language skills to master written communication [Westby, 2014: 363]. Current requirements call for
complex and diverse literacy courses. Therefore, the development of multi-literate reading skills
places an important role [Curiel, 2023: 77]. What Multi-Literate reading is, what way teachers
understand this type of communication, which strategies important for teaching Multi-Literate
reading skills are? They are the issues that the article is created for [Leland, 2002].

The purpose of our study is identification of the features of teaching Multi-Literate reading in
Kazakhstan. The ease making a text, images, and sounds being recorded, stored, and transmitted,
and the pervasiveness of technology, keeps testing our ability to derive meaning from various types
of communication. All forms of globalization in a connected world with an increased flow of people
and an increased ability to cross borders require more complex reading and information skills. It
calls for a broad knowledge base and strong possibility to think critically and analyze, considering
the variables influencing the structure, content and meaning of news and types of information.
Multi-Literacies look to its future in the light of the fast progression of the English language
[Pasadas, 2010: 25]. The issue is the constituency of adequate literacy. A world that is both a global
community and the one where local diversity is becoming more important. Communication
practices underwent significant shifts as a result of the epoch modification and the shift from the
industrial economy to the information one. These changes are global and cannot be reversed and
affect every aspect of the society existence. Consequently, education undergoes a paradigm shift
and its objectives are altered. The reconceptualization of literacy, which is devoted to a wide range
of international interdisciplinary studies but, regrettably, remains out of sight of the national
pedagogical science, serves as a central link between all revolutionary changes in education and
society [Giovanna, 2022: 526].

Materials and research method

Research Coordination.

The work on the study of strategies for teaching multi-literate reading was organized in
several stages — research into the history of the issue, data collection and analysis, registration of
research results and level identification of their reliability.

Different research methods were applied to implement the tasks of each stage. Empirical
methods were used to collect data — observation, questioning, counting and comparison. At this
stage, an individual Google form correspondence survey was developed. Experimental and
theoretical methods (an experiment and analysis) were applied to verify and systematize the data
obtained. It helped to precess data, make conclusions and recommendations.

The results of the content analysis were supplemented and clarified by conducting a
sociological survey (Survey, 2023). The survey was administered like a computerized questionnaire
being developed and hosted in Google Forms. It was spread out among higher educational
institutions of the country. Its aim was collecting data regarding the impact of computer technology
to improve literacy skills. To achieve this goal, open-ended, multiple-choice and dichotomous
questions were worked out.

Design

Cross-sectional questionnaire was applied as a quantitative research approach to collect data,
make observation and interviews. For this purpose, the survey was offered online, and an



anonymous questionnaire, designed to determine teachers multiliteracy potential and the use of a
multiliteracy approach in teaching reading, were used as a tool.

Participants

Survey participants were presented with 28 EFL teachers from 6 Kazakhstan regions (Abai —
2, Akmola — 12, Almaty — 3, Jetisu — 8, Karaganda —1, Turkistan — 2 participants). All of them have
high schools teaching experience (from 1-3 years to more than 10 years).

Instrument
[The survey consists of 13 questions and was posted on Google Forms online platform in English.
The introductory part of the survey provides basic personal questions, such as the residence details,
place of work and work experience in educational sphere. The next set of questions help us
determine an exact degree of awareness on Literacy and Multi-Literacy. The answers were provided
in the form of multiple choice whith the possibility to choose several answer options at will.
Questions requiring an only clear answer included Always, Often, Sometimes, Never to identify the
frequency of participants resort to the help of Multi-Literacy and its types. The survey is finished
with the coclusion questions to observe the advantages and disadvantages of Multi-Literacy in
teaching reading process. It should also be highlited that respondents had the opportunity to add
their own answers to the ready-made once, supplement their points of vew and/or provide additional
ideas or materials.

Data collection

The questionnaire was focused on the research issues. The data, collected from 28
participants, were used as random sampling. The group of participants consisted of EFL teachers of
secondary schools and universities. As the questionnaire was rolled out online, the link was sent
randomly. Recipients were requested to fill in the questionnaire and informed that taking part in it
was voluntary and there were no responsibility to be in.

Data Analysis

Google Forms summaries, observations, interviews and descriptive statistics were used to
examine the data. Descriptive statistics was applied to get the overall amount of scores of the
dissimilar variables under study. Diagnostic analysis, the result of the survey, established cause-
and-effect relationships (the cause-and-effect relationships within the data) among the data obtained

Literature Review

The main struggle is to understand the exact meaning of current literacy. Students must be
prepared for the literacy practices of the globalized, interconnected and multicultural world of the
21% century. People need to be able to present their knowledge in different varieties and complex
ways as printing, making images, videos, and combinations of digital context samples [Rowsell,
2008: 109]. Reading and writing practices are evolving at an unprecedented pace. People are
forced to read printed texts, letters and images. Thus, the term “literacy” goes beyond reading
comprehension and produces printed texts today. It includes the ability to understand and generate
a wide range of communication modalities. The term “Multi-Literacy” was made by New London
Group of scholars in New Hampshire of 1994 to emphasize two closely related notions of
increasing complexity of the text under some deliberation:

1) cultural and linguistic diversification according to regional distinction and global
interrelation;

2) expansion of multimodal ways of conceiving, being a part of the New London Group
launching foundation of a multilingual pedagogical structure and reflecting the wvariety of
communication instruments.

Reading and writing printed texts have traditionally been a part of literacy definition.
Nevertheless, literacy includes several types, such as culturally appropriate thinking and critical
thinking in all aspects of the life in a technologically advanced and culturally diverse society. The
way of thinking can differ in various societies. Teachers need to be aware on different ways of it to
build bridges and ease students transition [Coutney, 1996: 65]. The term “literacy” has got various



aspects and concepts, like literacy in mathematics, science and linguistics. Terminological chaos
made us to come to certain conclusion. Undoubtably, it provides a great practice variety to
systematize all the literature types (academic, professional-technical, and political-administrative).
Thus, Cope & Kalantzis [Cope, 2015] concluded that different ways of communication make it
possible to work out project, generate, and broaden meanings, texts, and introduce any society in
any era:

» Written: reading (meaning demonstration to oneself) and writing (meaning demonstration to
the others) any type of information [Baigunissova, 2020: 233].

* Oral: live or recorded speech (meaning demonstration to the others) and listening (meaning
demonstration to oneself).

* Visual: still or moving objects, sculptures, handicrafts (meaning demonstration to the
others); observations, panoramas, scenes, perspectives (meaning demonstration to oneself).

* Audio: music, environmental noises, alarms (conveying meaning to another); listening
(meaning demonstration to oneself) [Jewitt, 2008: 241].

* Tactile: touch, smell, and taste (reflecting feelings through physical contact), kinesthesia,
physical contact, tactile perception (hot/cold, texture, pressure), grasping, manipulating objects,
artifacts, cooking and eating, and also aromas are some examples [Borsheim, 2008].

» Gestures: hand and eye movements, facial expressions, body language, pace, fashion,
hairstyle, dancing, sequence of actions, timing, frequency, ceremony and rituals are all examples of
the body language. Broad and metaphorical meaning of gestures is a physical act, rather than a
restricted literal meaning of hand movements.

* Self-presentation is understood as emotions and feelings or mental working out of a
sequence of actions.

* Spatial: proximity, distance among people, layout, territoriality, architecture and buildings,
street and urban landscape [Cumming, 2013].

Our work is focused on developing literacy reading skills (demonstrating one's own meaning)
and writing (meaning demonstration to the others).

Discussions and results

The main aim of the survey was to identify Multi-Literacy potential of respondents in
teaching reading. The respondents are teachers in various educational institutions (28 people), such
as schools, private educational courses, colleges and universities. It is worth noting the fact that
most of them work at schools. Their experience in education sphere varies. Most of them are young
professionals (1-3 years experience), but there are also experts (4-10 years experience). Experienced
teachers with 10 years or more are a minority.

The first question was intended to identify the understanding of Literacy itself. Several ready-
made answers were provided and the opportunity to add their own comment to share was offered.
As aresult, it was revealed that 85.7%, or 24 people, understand the ability to read, write, speak and
listen as Literacy.

Thus, we smoothly move on to the main topic of our survey, which is the role of Multi-
Literacy in teaching reading and the way our respondents understand it. If everything was clear
regarding the literacy, and practically everyone voted for one point with one vote, the answers differ
here. The ability to select multiple response options and additional comment has been added there
as well. There were 21 people answered that Multi-Literacy is the possibility to identify, interpret,
create and convey meaning through various visual, oral, bodily, musical and alphabetic forms of
communication, while an option, provided with a way to explain a broader view of literacy training
that combines multimodal “text”, including audio, images, sound, graphics and cinema had a
considerable response too.

The respondents were able to determine the meaning of literacy and Multi-Literacy, but it is
not understandable if they know the contrast between them. All the respondents agreed that literacy
refers to the skills used in reading and writing traditional printed publications, and Multi-Literacy,
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in addition to basic, uses new communication technologies (audio, images, sound recording,
graphics). It should be emphasized that the No Difference option has not received a single response.

The survey revealed that teachers employ /inguistic strategies the most frequently in teaching
reading, followed by audio technology. It is recognized that many forms of Multi-Literacy
techniques exist. The third-most unpopular technique, behind gesture and visual, is spatial. The
question on whether respondents believe in informational and communicational technologies,
required in a multiliterate approach to learning, emerges a high position of English reading teaching
made just 25% responding occasional use, while 75% indicated its importance. Just 50% of
respondents, however, have ongoing access to informational and communicational technology; the
other 50% only rarely do it.

Transformed Practice is the most popular and frequently used activity in teaching reading
across all 4 activities according to 17 out of 28 respondents. Conversely, Overt Instruction, which is
only occasionally used in lessons by 12 respondents and never by 4 respondents, was found to be
the least popular activity. The respondents listed some technologies and advantages of audio-visual
components, like PowerPoint, as benefits of Multi-Literacy in teaching reading, as well as the
chance to study using discussions, searches, and contextual learning of cultural and social issues.
The drawbacks of Multi-Literate instruction is a discovered disability to employ the strategy
properly by teachers. The main reason is a possibility of providing extra means of classroom
communication technologies and the Internet access for other students purposes. Total lack of
access to information and communication technology capabilities, as well as the struggle of older
generation of teachers to cope with it.

Based on statistics, 28 respondents from different regions of Kazakhstan took part in the
survey. The leading position is occupied by Akmola region (12 respondents), which in total made
42.9%, while Abai and Turkistan regions aimed 2 participants and showed 7.1%, Almaty region had
3 participants and 10.7%, Jetisu - 28.6%, and Karaganda - 3.6% with 1 participant.

@ Stato school Most respondents work at state
@ Private schoot ~ Schools (35.7%), but training centers
Education centre  are almost equally popular (32.1%).

@ University They work the least in private schools
@ Cotege (7.1%) (see Chart 1). Most of teachers
(18 people) have 1 to 3 years
experience (64.3%), while those with 4

- 6 and 7 - 10 years share the same
position (4 responders, 14.3%). There
were 2 teachers with 10 years
experience or more (7.1%)

The question what literacy is was
chosen to identify teachers literacy
understanding. The leader among the answers was the ability to read, write, speak and listen, while
others received less response.

In proper way to clear up what Multi-Literacy means for respondents, next question was
provided. The most frequent response was 75% in total among 21 responses, but the rarest response
received only one and made 3.6%

Previously, respondents have already determined what Literacy and Multi-Literacy are, the
distinction between them is show on Diagram 1. There were no responses to the No Difference
option, which may mean that respondents understand the difference.

Chart 1 - EFL teachers working place
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literacy refers to a skill employed
during reading and writing of
traditional print media, and mult...

21 (75 %)

multiliteracies broaden the scope
of literacy, create new territories
in literacy and literacy educatio. ..

13 (46,4 %)

Mo difference|—0 (0 %)

0 5 10 15 20 25

Diagram 1 — The difference between Literacy and Multi-Literacy

It is known that several types of Multi-Literacy techniques are distinguished during the
survey. Diagram 2 data proved linguistic (67.9%) to be the most popular technique used by
teachers, while audio technology occupices the second place (53.6%). Visual and gesture
techniques share the third place (46.4%), and the most unpopular is spatial.

Linguistic: Delivery, vocabulary

_ 19 (67.9 %)
and metaphor, syntax, modality...

Visual; Colors, view, vista, scene,

—13 (46,4 %)
elc.

Audio: Music, sounds, noises, etc -15 (53,6 %)
Gestural: Hand a.nd arm 13 (46.4 %)
movements, facial expressions, ...
Spanal: Proximity, spacing, 1(3.6 %)
layout, cityscape, landscape, etc.
0 5 10 15 20

Diagram 2 — Multi-Literacy Techniques

As a function of the actuality that audiovisual techniques occupy a high position of use in
English lessons, the question reveals whether respondents believe in the necessity of Informational
and Communicational Technologies for Multi-Literate earning approach. Thus, 75% showed that it
is necessary and only 25% answered that they do it sometimes (see Chart 2) However, only 50% of
respondents have permanent access to Informational and Communicational Technology; the other
half has access only occasionally.

® Yes
@ Sometimes
9 No

Chart 2 - Information and Communication Technology (ICT) for Multi-Literate
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Based on all the 4 activities provided on Diagram 3, the most popular and frequently used in
teaching reading is Transformed Practice. But, 17 out of 28 respondents, however, use Overt
Instruction. Sometimes it is aplicable in a lesson by 12 respondents and is not used at all by 4
respondents, being the least demanded.

Il Yes. always [l Yes, sometimes Yes, often [l No

10

Composing, constructing, illustrating, or demonst... Comparing, summarizing, critiquing, or analyzing author’s p...
Describing, exploring, observing, or connecting with a text (... Conclusion, hypothesizing, so...

Diagram 3 - Frequency of Using the Activities of Teaching Reading

Advantages of using Multi-Literacy in teaching reading process, noted by the respondents, is
a big achievement in using technology and the benefits of audio-visual components, applying Power
Point (64,3 %). There is also the opportunity to study attracting discussions, searches and contextual
learning of cultural, social, etc. tools. (32,1 %) (see Diagram 4)

promotes learning that
recognizes students' own
knowledge, values their linguist...

6 (21,4 %)

technology is used to create
texts, the visual becomes an
integral component in literacy p...
students’ engagement can be
seen through working with
activities, discussing, researchi...

18 (64,3 %)

9 (321 %)

the diverse modes of
communication made possible by
new technologies and to partici...

10 (35,7 %)

0 5 10 15 20

Diagram 4 — Multi-Literacy Advantages

Revealed disadvantages of teaching Multi-Literate reading was provided with a difficulty to
use the approach by teachers. In their opinion, it gives students a possibility to use communication
technologies for their purposes (53,6 %), or there is a partial or complete lack of access to
Informational and Communicational Technology capabilities (42,9 %). There are also
complications for older generation of teachers due to their little experience in using Information and
Communication Technology (28,6 %) (see Diagram 5)

lack of or no access to
Information and Communication
Technologies

the responsibility to teach in a
way that older teachers have had
no experience learning from

teachers may shy away from the
use of multiliterate sources (with
visually appealing graphs, vide...

15 (53.6 %)

Diagram S — Multi-Literacy Disadvantages
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Conclusion

In conclusion, we believe that Multi-Literacy is a main part of modern society and the country
development. Constant training and applying different informative practices can help Kazakhstan
students upgrade their Multi-Literacy abilities and adjust to constant technical and scientific world
transformation. In addition, Multi-Literacy can be understood as a social value that layes the
groundwork for future well-being by fostering harmony in social relationships and coordination of
individual, sosial and state interests. Thusly, it is fundamental for Kazakhstan teachers to advance
the utilization of correspondence advancements in homeroom to improve Multi-Literacy reading
abilities among understudies and set them up for outcome in the 21% century. Kazakhstan has the
potential to establish itself as a regional leader and prepare its citizens for succeed in the world that
is becoming increasingly digital and interconnected by incorporating teaching reading Multi-
Literacy and communication technologies into its educational system. The government and
educational institutions have to keep prioritizing and investing in Multi-Literacy reading skill
development among the population.
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OKY JATJIBIJIAPBIH JAMBITY YIIIH KON CAYATTBUIBIK TOCLJIITH
KOJJIAHY

AHHOTanus. 3epTTeyAiH O3eKTLIIr Kasipri onemjeri eneyni e3repicrtepre OailllaHBICTBI —
KOMMYHUKAIUSHBIH JTOCTYpJl TYpJepiMeH KaTap j>KaHa KOMMYHHKALUSUIBIK TEXHOJOTHSUIAp/IbL:
WHTEPHET, HU(PIIBIK MITIHIECP, MENa pecypcTapabl KONIaHyIbIH opTYpIIi TocUIAepi naiina 0ol
XKana TexHomorusuiap agaMjap apachlHAAFbl KapbIM-KaTBIHAC TOCUIACPIH ©3TepTEeTiHIIKTEH,
CayaTTBUIBIKTBIH KaHa TYpIH — Kem cayaTThulblKThl (Multi-Literacy) naMpITy KasKeTTLliri
TybIHAai b1 Ker cayaTThiiblk — OyJ1 pecypcTapabl I9CTypili popMaTTa FaHa eMec, COHBIMEH KaTtap
uupabIK Ke3AepAeH e NaiiianaHy, oJapAbl CbIHU TYPFBIJAH KaiiTa Kapay, TEXHOJIOTHSHBI
MPAaKTUKAJBIK eMipAe KoyigaHy MyMKiHAiri. COHIBIKTaH, cayaTThl OKYABl OKBITY YIIIH TeK
aFbUIIIBIH TUTIHIH CTaHAAPTTHl (pOpMalIapbIHBIH epekernepiHe Hazap ayJapy >KeTKIIIKCI3 eKeHiH
TyciHin, 013  CTYACHTTEpAiH  CaHJIBIK  MOTIHHIH  CEMAaHTHUKAIBIK  MOJCIBICPIHJETI
allBIpMAaIIBUTBIKTAP bl KaJlail aHBIKTAM alaThIHABIFBIH aHBIKTayFa MaKcaT KOM/IBIK.

3epTTey MaKCaTBHIHBIH KOHTEKCTIH/IE TEOPHUSUIBIK JKOHE AIMITMPUKAIBIK ICTEP KOJIAaHBUIIBI
(MoceneHIH TapUXbIH 3€pTTEeYAEri KOHTEKCTIK Tanjaay; Oakbuiay, cayadHama — JEPeKTepAl KUHay
yuriH). Jlepekrepai kMHay Ke3lHAE KpOcC-cayallHaMa JKYPri3y YIIIH CaHABIK 9/IC KOJAaHBUIJBI.
Ocpl Makcarta KazakcTaHHBIH OpTYpJl OHIpJIEpIHEH KEeIreH arbUIMbIH TUTl OKBITYIIBLIAPHI
apachlHAa arbUINIBIH TUTIHIAE OKYJbl OKBITYAa MYJIBTUTPAaMMATHUKAJIBIK TOCLT Typallbl OHJIAH-
cayaJlHama XYpri3uiai. JIMarHoCTUKaNIBIK Tajlay apKbUIbl OKY/bl YpeHy Ke3iHJe aTanfaH TOCUIIl
KOJIZIaHy MEH KoJiiaHOay apachlHia ceOen-calgapiiblK OalaHBICTap OpHATYFa OPEKET KacaliJibl.
3epTTey Kol CayaTThUIBIKTHI KAJIBIITACTHIPYABI OUTIM amy, OHBbl CHIHM TYPFBIJAH TYCIHY >KOHE
MPaKTUKAIBIK MaKcaTTa Maijaiany KaOUIeTIHIH HET131H KaTalThIH O11iM Oepy KYHABLIBIFBI PETIH/IE
KapacTelpyfa 0oJa/ibl Jien ailTyFa MyMKIHJIIK Oepei.

Tipek ce3mep: Keom cayaTTBUIBIK, OKY CayaTThUIBIFBI, aFbUINIBIH TiJli, KOMMYHHKAIHSIIBIK
TEXHOJIOTHUSIIAP, CAHIBIK MOTIH.

Cinreme :xacay ywin: baiiryaucoBa [.UM., bypubaea M.A., Xaitmay6aii J[.A. Oky
JaFAbUIapbIH JaMBITY YIIIH KOIl cayaTThUIBIK TacumiH Koimany // Philological Sciences Journal. —
2025. - Vol.11. — Ne3. — Pp. 7-17. DOI https://doi.org/10.52081/PhSJ.2025.v11.i3.060
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HUCITOJIB30OBAHUE ITOAXOJA MYJbTUT'PAMOTHOCTH
JJIsA PABBUTUSA HABBIKOB UYTEHUA

AHHOTAUMsA. AKTYyaJIbHOCTh HCCIIEOBAaHMUS O0YyCJOBJICHA CYIIECTBEHHBIMH HM3MEHEHUSIMHU B
COBPEMEHHOM MHpEe — Hapsay C TpPaJULUOHHBIMH (OpMAMHU KOMMYHHKALUH MOSBHIUCH
pasHooOpa3Hble cocOoObl C MPUMEHEHHEM HOBBIX KOMMYHHKAIIMOHHBIX TEXHOJIOTUH: HHTEPHET,
uGpPOBbIE TEKCThI, MEHa pecypchl. B cBA3M ¢ TeM, YTO HOBbIE TE€XHOJOTHMH MEHSIOT CIOCOOBI
OOIIEHUS] MEXIY JIIOJbMH, BO3HHMKAET HEOOXOIMMOCTh Pa3BHBATH HOBBIH BUJ T'PaMOTHOCTH —
MHOI'OI'PaMOTHOCTb (MYJIBTUTPAMOTHOCTh). MyJIbTUTPAaMOTHOCTh — 3TO CIIOCOOHOCTH UCIIOJIb30BaTh
pecypchl He TOIBKO TPAIUIIMOHHOTO opMara, HO M U3 HU(POBBIX UCTOYHUKOB, IEPEOCMBICIISTh X
KPUTUYECKH, NMPUMEHATh TEXHOJOIMM B INpakTHueckoW »xu3HHU. [loaTomy, oco3HaBas, 4To AJs
00y4YeHHs TPAMOTHOTO YTEHHS YK€ HEIOCTaTOYHO OPHEHTHUPOBATHCS MCKIIOUUTENIFHO Ha MpaBHiIa
CTaHJApTHBIX (OPM AHIVIMHCKOrO s3bIKa, ObLIa IOCTaBJieHA LENb BBIABUTH, KaK YydYallluecs
CTIOCOOHBI BBISIBUTH PA3JIMUUs B CMBICTIOBBIX MOJIEIISIX IU(POBOTO TEKCTA.

B KkoHTekcTe 1eNnn HCCiIeOBaHUS UCIOJIb30BAHBl TEOPETUUECKUE U SMIMPUYECKUE METO/IbI
(KOHTEKCTHBIN aHAIN3 MPH U3YYECHUH UCTOPUH BOIIPOCa; HAOIIOCHNE, aHKETHPOBaHUe — IJIsi cOopa
naHHbIX). KonuuecTBeHHBIH MeTO | ObUT IPUMEHEH /ISl IEPEKPECTHOIO ONpoca Npu cOOpe JTaHHbIX.
C oTOl LENbI0 Cpelu NIpernoAaBaTeseil aHIIMICKOro si3plka M3 pasHbIX pervuoHoB Kaszaxcrana
MIPOBE/IEH OHJIAWH-OMPOC O MYJBTUIPAMOTHOM MOAXOJIE€ MPU OOYYEHUH UYTEHHIO Ha aHTJIMICKOM
s3pike. C TIOMOIIBIO JMAarHOCTHYECKOTO aHalu3a OblUla TpPEANpHHSTA TONBITKA yCTaHOBHTH
MPUYMHHO-CJIE/ICTBEHHbIE CBSI3M MEXJy HCIOJb30BAHUEM U HEHUCIOJIb30BaHUS YKa3aHHOIO
nmoaxoma mTpu oOydeHMHM uTeHHIo. [IpoBeeHHOE WCCleOBaHHE TMO3BOJSET TOBOPUTH, YTO
¢dbopMHpOBaHHE MYJIBTUTPAMOTHOCTH YTEHUS MOXKHO paccMaTpuBaTh Kak o00pa3oBaTENbHYIO
[IEHHOCTbh, KOTOPast 3aKJIJBIBACT OCHOBY YMEHHS TOOBIBATh 3HAHUS, KPUTHUECKH €T0 OCMBICIINBATh
U KCTI0JIb30BaTh B MIPAKTUYECKUX LIETIAX.

KiwueBble cjoBa: MyJIbTUTPAMOTHOCTh, TPAMOTHOCTh YTEHUS, AHTIHMHCKHNA S3BIK,
KOMMYHHUKAI[MOHHBIE TEXHOJIOTUH, IM(PPOBOI TEKCT.

Jas uurupoBanus: baiirynucosa I'.U., bypubaesa M.A., XKaiinay6aii J[.A. Mcnonb3oBanue
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THE SEMIOTIC NATURE OF VISUAL SIGNS IN DIGITAL COMMUNICATION

Abstract
This article examines the semiotic nature of visual signs in digital communication, focusing on
their typology, communicative functions, and role in shaping contemporary multimodal
discourse. The study foregrounds how visual elements such as emojis, stickers, GIFs, memes,
logograms, pictograms, and other graphical modifications encode denotative and connotative
meanings in the graphic communication of the internet language. As digital interaction
increasingly relies on rapid, condensed and affectively rich cooperation, visual signs become
key tools for expressing attitudes, emotions, social evaluations and pragmatic intentions. The
article situates visual signs within classical semiotic traditions, describing their manifestation as
icons, indices and symbols, and analyzes their operational mechanisms in online environments.
The evolution of graphic writing provides historical grounding for understanding the
multimodal semiotic sphere formed in digital communication from pictographic and
logographic systems to today’s typographic modifications. Visual signs are shown to fulfill the
functions of information transmission, emotional intensification, contextual substitution and
discourse organization. They also reshape perception by highlighting implicit meaning,
signaling stance and constructing sociocultural identities. The findings emphasize that digital
visual signs represent a dynamic, generative and transformative semiotic system that continues
to influence global communication practices.
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visual signs, digital communication, semiotics, emojis, multimodality, pictogram, logogram,
index, icon, sociopragmatics.
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Introduction

The rapid expansion of digital technologies and the global spread of the internet have
fundamentally transformed the ways in which people communicate, exchange information, and
construct meaning. In contrast to traditional face-to-face, written, and audio-visual modes of
interaction, contemporary online communication has evolved into a highly multimodal environment
where linguistic, visual, auditory, and symbolic resources converge. Within this dynamic
communicative space, visual signs, such as emojis, stickers, GIFs, memes, pictograms, logograms,
and other graphic modifications play an increasingly significant role. They function not only as
supplementary elements to verbal text but as autonomous semiotic units capable of transmitting
emotional nuance, social evaluation, contextual framing, and pragmatic intent. Therefore, digital
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visual signs have become indispensable tools in constructing meaning and shaping interpersonal
relations in online discourse.

The semiotic nature of these visual elements reveals a complex interplay of denotative and
connotative meanings, rooted in the classical triad of sign types proposed by C. S. Peirce: icons,
indexes, and symbols. For instance, emojis often operate as icons by visually resembling emotions
or objects, while reaction GIFs may serve as indexes pointing to situational context or interpersonal
stance. Memes, on the other hand, frequently function as symbols embedded in cultural knowledge,
intertextual references, and shared societal values. This layered semiotic structure allows visual
signs to express meanings that are difficult or impossible to convey through verbal language alone,
including irony, sarcasm, empathy, or complex affective states.

The emergence and widespread use of visual signs in digital communication are closely
linked to broader socio-technological changes. The democratization of information technologies,
the rise of social media platforms, and the acceleration of communication have fostered a strong
need for fast, compressed, and emotionally rich interaction. Users increasingly prefer combining
short textual fragments with expressive visual elements, as this hybrid model of communication
offers greater immediacy and clarity. Moreover, visual signs often serve as strategies for mitigating
communicative ambiguity in computer-mediated messages where vocal cues, facial expressions,
and body language are absent. By filling these paralinguistic gaps, digital visuals enhance
interpersonal understanding and allow interlocutors to construct more nuanced and socially
sensitive exchanges.

Historically, the development of digital visual signs can be viewed as a continuation of long-
standing traditions in the evolution of graphic writing. From ancient pictograms and ideograms to
medieval mnemonics and logographic scripts, human societies have consistently relied on visual
symbolic systems to represent meaning. Contemporary digital signs, though technologically
advanced, retain this core semiotic principle: they compress information into immediately
recognizable forms that are cognitively efficient and culturally resonant. The typological
connections between ancient and modern visual signs highlight the continuity of human semiotic
behavior, demonstrating how digital communication revitalizes and transforms earlier forms of
symbolic representation.

Visual signs in the internet language fulfill a wide range of communicative functions,
including informing, contextualizing, replacing verbal content, adding emotional or aesthetic
appeal, and signaling attitudes or intentions. Their multimodality makes them highly adaptable
across platforms, user groups, and cultural environments. Yet their interpretation remains deeply
rooted in sociocultural norms and linguistic backgrounds. For example, emoji usage patterns differ
significantly among Uzbek, Russian, Japanese, English, and Spanish speakers, reflecting distinct
emotional codes, interactional styles, and cultural conventions. Similarly, platform-specific
affordances shape the frequency and style of visual sign usage: Telegram encourages diverse
graphic expressions, Facebook prioritizes informational context, while platforms like Instagram and
TikTok integrate visual signs into creative media formats. This diversity indicates that visual signs
form a flexible and evolving semiotic system influenced by technological designs and social
practices.

Understanding the semiotic nature of visual signs is essential for analyzing contemporary
digital discourse. As global communication continues to shift toward visuality and multimodality,
researchers must investigate how these signs function as meaningful linguistic, cultural, and
cognitive tools. They are no longer marginal additions to text but core components of digital
interaction, capable of constructing identities, mediating emotions, and shaping interpersonal
dynamics. Therefore, exploring their typology, functions, and sociopragmatic roles contributes to a
deeper understanding of digital language, multimodal communication, and the transformation of
meaning-making in the 21 century.
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Literature Review

The study of visual signs and their semiotic functions in digital communication has gained
considerable attention in recent years, reflecting the rapid expansion of internet-based interaction
and multimodal communication. Semiotics, as a theoretical framework, provides a foundational lens
for analyzing how signs convey meaning beyond verbal language. Early semiotic theorists,
including Peirce and Saussure, distinguished between denotative and connotative dimensions of
signs, highlighting the distinction between icons, indexes, and symbols [Lizska, James Jacob, 1996;
Saussure, 1986]. This classification remains essential for understanding visual signs in online
contexts, where images, emojis, and typographic modifications operate as complex semiotic units.

Recent research emphasizes the role of visual signs in shaping digital discourse. Emojis,
stickers, GIFs, and memes serve not only as expressive tools but also as instruments for coding,
modifying, and transforming textual messages [Danesi, 2004]. Studies have shown that these signs
fulfill multiple communicative functions: they clarify tone, indicate affect, provide social
commentary, and create intertextual or culturally specific meanings. For instance, emojis are
frequently analyzed as quasi-linguistic signs, functioning as substitutes for non-verbal cues in face-
to-face communication, such as facial expressions and gestures [Crystal, 2001].

The typographic and paraverbal dimensions of visual communication have also been
investigated. Text modifications, including bold, italics, capitalization, spacing, and punctuation, act
as semiotic markers, influencing the perception, rhythm, and emphasis of messages [Baron, 2015].
Such graphic modifications operate alongside emoji-based elements, producing multimodal texts
that convey meaning through both linguistic and visual channels [Komilov, 2020: 128]. Researchers
further highlight the generative potential of visual signs, demonstrating that users can creatively
combine multiple signs into new configurations, adapting them to context-specific communicative
needs [Zappavigna, 2012].

Cross-cultural considerations are another critical aspect of contemporary studies. The
interpretation of visual signs is mediated by linguistic, social, and cultural frameworks, which
influence the meaning-making process. For example, a single emoji may convey humor in one
culture but irony or disapproval in another. Similarly, memes often rely on shared cultural
knowledge, making them potent tools for social critique or humor but challenging for cross-cultural
comprehension [Shifman, 2014].

Despite extensive research on the semiotic functions of visual signs, gaps remain regarding
their systematic classification and functional mapping within digital discourse. Existing studies tend
to focus on individual sign types or specific platforms, leaving limited comparative analyses across
multiple semiotic elements, such as emojis, GIFs, memes, and typographic modifications [Komilov,
Dehkonov, 2022: 1072]. Furthermore, while much attention has been given to expressive and
emotional functions, less emphasis has been placed on the transformative and generative properties
of visual signs in multimodal configurations [Ugli, 2020: 50].

Overall, the literature suggests that visual signs in digital communication constitute a rich,
semiotically complex system, integrating denotative, connotative, and paraverbal functions. They
are not only expressive tools but also carriers of social, cultural, and pragmatic meaning, shaping
contemporary internet-mediated discourse. This study aims to build on previous research by
systematically examining the types, functions, and multimodal potential of visual signs,
contributing to a comprehensive understanding of their semiotic role in digital communication.

Materials and Research Methods

The methodological foundation of this research is based on a combination of qualitative,
descriptive, comparative, and semiotic-analytical approaches that allow for a systematic
examination of visual signs functioning in contemporary digital communication environments. The
study draws on an interdisciplinary corpus consisting of materials from linguistics, semiotics, media
studies, cognitive science, and internet communication research. The primary empirical materials
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include screenshots, message logs, social media posts, interface elements, emojis, stickers, GIFs,
memes, and algorithmically generated visuals sourced from widely used digital platforms such as
Telegram, Instagram, X (Twitter), TikTok, Facebook, Reddit, and YouTube. These materials were
selected through purposive sampling to represent communicative acts that rely heavily on visual
signification and multimodal meaning construction. The dataset spans 2020-2025, a period marked
by rapid developments in digital visual practices, ensuring both relevancy and representativeness.

A multi-stage analytical process was employed. First, all collected visual units were
categorized according to their structural and functional characteristics. Structural parameters
included iconicity, indexicality, symbolic load, schematic structure, degree of abstraction, color
patterns, spatial organization, and compositional features. Functional parameters included pragmatic
intent (expressive, phatic, directive, referential, metalinguistic), communicative role (emotion
marking, discourse regulation, emphasis, substitution of verbal text), and interactional context
(peer-to-peer messaging, public post, comment thread, community discourse, algorithmically
recommended content). During this stage, visual signs were also evaluated in terms of semiotic
coding systems and multimodal integration with verbal or paraverbal elements. To ensure analytical
coherence, the study relied on triadic semiotics of Peirce, dyadic principles of Saussure and
contemporary frameworks on digital signification.

In the second stage, the selected visual signs were analyzed using qualitative content analysis
techniques. Each unit was examined for its denotative meaning, connotative potential, socio-cultural
references, intertextuality, and communicative function in digital discourse. Special emphasis was
placed on identifying mechanisms of semantic condensation, graphical stylization, and symbolic
transfer that are particularly characteristic of internet-based visual communication. The analysis
included a comparison between culturally embedded signs (e.g., traditional symbols adapted for
online use) and globally circulating signs (e.g., standard emoji sets), allowing the study to highlight
both culturally specific and universal aspects of digital semiotics.

For comparative purposes, examples from different linguistic and cultural communities,
specifically Uzbek-speaking, Russian-speaking, English-speaking, and globally mixed online
environments were examined. This cross-cultural comparison made it possible to determine to what
extent digital visual signs function as culturally conditioned phenomena or as transnational semiotic
units shaped by global media platforms. Additionally, special attention was given to the evolution
of sign forms across updates of digital interfaces and technological innovations, including changes
in emoji design, introduction of new communication features, and algorithm-driven personalization
of visual content.

To ensure reliability, all analytical interpretations were triangulated through repetitive
observation, corpus comparison, and theoretical alignment with established semiotic principles.
Where necessary, additional interpretations were cross-validated with existing scholarly literature to
avoid overgeneralization. The methodology also incorporates elements of ethnographic observation
of digital communities, including participation in public online groups, thematic forums, and
comment sections, enabling naturalistic observation of how visual signs are used in authentic
communication settings. This combination of methods ensured a comprehensive and multi-layered
examination of the semiotic nature of visual signs in digital communication.

Results and Discussion

The analysis of visual signs in digital communication demonstrates that their semiotic
potential extends far beyond simple illustration of verbal messages. The data show that visual signs
including emojis, stickers, GIFs, memes, typographic modifications, and other graphical markers
fulfill multiple communicative functions simultaneously. Denotatively, emojis and stickers convey
specific emotional states, actions, or objects, while connotatively, they carry cultural, social, and
intertextual meanings. For instance, the heart emoji can denote affection universally but may
acquire situational or ironic connotations depending on the context, user community, or
accompanying text. Similarly, memes integrate iconic, indexical, and symbolic elements to encode
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humor, social critique, or commentary on political and cultural events, often in a condensed and
multilayered manner.

Table 1 — Functional Characteristics and Semiotic Roles of Visual Signs in Digital

Communication
Type of Denotative Connotative Paraverbal Cross- Generative
Visual Function Function / Expressive Role Cultural /Adaptive
Sign Observation Features
Emoji Express specific | Cultural, ironic, | Emphasize tone, Heart @ or Users combine
emptions, . social meanings | rhythm, intensity, laughing & emoj.is to create
actions, objects affect may have hybrid messages or
slightly express nuanced
different states
nuances
across cultures
Sticker lustrate Convey humor, | Enhance visual Frequently Can be
actions, affect, expressivity, adapted to personalized or
reactions situational indicate response | local cultural | created to convey
context or feedback norms unique meaning
GIF Represent Emphasize Intensify affect, Universally Allows creation of
dynamic emotional, mimic non-verbal | intelligible but | novel multimodal
actions, events humorous, or cues context- sequences and
social specific reactions
commentary meanings
exist
Meme Depict social, Encode Combine text and | Cross-cultural | Continuously
political, or intertextual, visuals for adaptation evolves; users
humorous cultural, or evaluative content | possible; generate new forms
messages critical locally and hybrid formats
meanings specific
references
Typograp | Highlight, Convey Regulate thythm, | Some Dynamic
hic emphasize, intensity, irony, | emphasis, voice variations are | application in
Modificat | structure tone, urgency projection culture- combination with
ions information specific other visual signs
(bold,
italic,
caps,
spacing,
punctuati
on)
Logogra | Symbolize Encode Assist cognitive Some symbols
ms/Pictog | objects, symbolic or recognition, widely
rams concepts, ideas | indexical reduce textual understood,
meaning complexity others
culturally
contextual

Table 1 presents a comprehensive overview of the main types of visual signs employed in
digital communication and their functional characteristics. The table categorizes visual signs into
six key types: emoji, stickers, GIFs, memes, typographic modifications, and logograms/pictograms.
Each type is analyzed according to five dimensions: denotative function, connotative function,
paraverbal or expressive role, cross-cultural observations, and generative/adaptive features.
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The denotative function column reflects the direct, literal meaning conveyed by each visual
sign, such as emotions, actions, or objects. The connotative function column highlights the
symbolic, cultural, or social meanings associated with these signs, including irony, humor, or social
commentary. The paraverbal/expressive role column identifies how visual signs influence the tone,
rhythm, and emotional intensity of communication, effectively acting as non-verbal cues within
digital interactions.

Cross-cultural observations emphasize the variability in interpretation and usage of visual
signs across different linguistic and cultural contexts, noting similarities and potential differences in
meaning. Lastly, the generative/adaptive features column illustrates the flexibility of visual signs,
including their potential for user-driven creativity, hybridization, and multimodal integration.

Overall, Table 1 provides a structured representation of the semiotic and communicative
potential of visual signs in digital environments, demonstrating how they extend beyond textual
language to create rich, multimodal, and culturally nuanced interactions.

The results indicate that visual signs operate as multimodal semiotic units that often replace,
complement, or intensify verbal communication. Typographic variations, such as capitalization,
font style, spacing, and punctuation enhance expressive qualities and regulate the rhythm, emphasis,
and perceived tone of digital messages. Repeated punctuation (!!!, ???), bold or italicized text, and
combined emoji clusters exemplify the paraverbal and visual layers that shape interpretive
frameworks for readers. In addition, the study reveals that the combination of verbal and visual
elements often creates hybrid metamessages that convey nuanced emotional or evaluative content
not easily expressed through words alone.

Cross-cultural comparison shows notable differences in the use of visual signs among various
linguistic communities. For example, Russian-speaking and Uzbek-speaking users frequently
combine typographic innovations with culturally specific emoji usage to signal humor, irony, or
social identity. English and globally oriented communities rely more on standardized emoji sets and
GIFs, which are largely intelligible across cultures. Despite these variations, certain visual units,
such as common emojis and GIF reactions function as near-universal semiotic codes within digital
communication platforms, contributing to a shared global visual language. This duality between
culturally specific and transnational signs underscores the role of visual communication as both
socially conditioned and universally intelligible.

Furthermore, the study highlights the generative and adaptive qualities of visual signs.
Continuous updates to social media interfaces and the expansion of emoji libraries have encouraged
users to innovate by creating personalized combinations, hybrid memes, and new stylized graphic
signs. These findings confirm that digital visual signs are not static; they evolve dynamically in
response to technological developments, platform affordances, user creativity, and social interaction
patterns. Visual signs thus represent both a reflection of digital culture and a tool for shaping
discourse, allowing communicators to encode, decode, and interpret multimodal messages with high
efficiency and expressive depth.

From a semiotic perspective, visual signs integrate iconic, indexical, and symbolic
dimensions, allowing for layered interpretation. Icons replicate or resemble real-world objects or
gestures, indices point to situational context or user intent, and symbols encode culturally or
socially conventionalized meanings. When combined with verbal and paraverbal elements, these
signs create a complex semiotic ecosystem that shapes interaction, interpretation, and social
meaning in online environments. The research indicates that users unconsciously and strategically
employ visual signs to regulate discourse, assert identity, negotiate relationships, and convey
affective and evaluative nuances, thereby enriching the semiotic repertoire of digital
communication.

Conclusion

The study demonstrates that visual signs in digital communication are fundamental semiotic

units that perform multiple functional roles. They combine denotative and connotative properties,
generate multimodal meaning, and contribute to the evolution of digital language. Visual signs,
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such as emojis, stickers, GIFs, memes, and typographic modifications operate as hybrid units
capable of complementing, intensifying, or even substituting verbal text. They enhance
communicative efficiency, provide expressive depth, and encode social, cultural, and emotional
content in ways unattainable through verbal language alone.

The results indicate that visual signs are culturally flexible yet increasingly standardized,
forming a shared global semiotic system while retaining local variations shaped by social norms,
linguistic communities, and cultural practices. They function as generative tools, enabling users to
create novel combinations, hybrid messages, and multimodal discourse patterns, which further
illustrate the dynamic and adaptive nature of digital communication. Importantly, the integration of
visual, verbal, and paraverbal signs contributes to effective message interpretation, discourse
regulation, and identity expression, reflecting both the functional and pragmatic dimensions of
online interaction.

Overall, the findings underscore the semiotic richness of digital communication and highlight
the critical role of visual signs in shaping contemporary online discourse. Future research should
continue exploring the evolving interplay between visual signs and linguistic structures, particularly
in cross-cultural and cross-platform contexts, as digital communication practices expand and new
technologies further transform multimodal meaning-making. The study confirms that understanding
the semiotic nature of visual signs is essential for analyzing digital literacy, online social
interaction, and the broader evolution of language in the 21st century.
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CEMHUOTHUYECKAS ITPUPOJA BU3YAJIbHBIX 3HAKOB B IIU®POBOI
KOMMYHUKAIIUU

AHHOTauusl. B nmaHHOHN cTatbe paccMarpuBaeTcss CEMHOTHYECKash MPUPOJAA BHU3YaJbHBIX
3HAKOB B IIM(POBON KOMMYHHKAIIMH C aKIIEHTOM HAa UX THUIIOJIOTUH, KOMMYHHUKATHBHBIX (DYHKIUSIX
U poau B (POpPMHUPOBAHMHM COBPEMEHHOTO MYJIBTHMOJAIBHOTO AHMCKypca. B  wuccinenoBanun
paccMaTpuBalOTCS KaK BHU3YallbHbIE JIEMEHTHI, KaK 3MO/3H, cThkepsl, GIF-u3zo0paxeHus, Membl,
JIOTOTPaMMBl, TUKTOTPaMMBI U JIpYTHE Tpauueckue MoIuPUKAINH, KOJUPYIOT ACHOTaTUBHBIC U
KOHHOTaTHBHBIC 3HaUCHUS B Tpaduueckoil KOMMyHUKAIIMH UHTEpHET-A3bIKa. [lockonbKy mudposoe
B3auMoJieiicTBHe BCE OOIbIIEe OMUpaeTcss Ha OBICTPOE, KOHLUEHTPUPOBAHHOE U aPPEKTHBHO
HACBHIIICHHOE B3aMMOJICHCTBUE, BHU3YAJIbHBIC 3HAKM CTAHOBSITCS KIIOYEBBIMH HHCTPYMEHTaMHU
BBIPpAXKCHUSA YCTAHOBOK, BMOHHﬁ, COHMAJIBHBIX OLCHOK M ITParMaTu4CCKux HaMepeHHﬁ.

B crarpe BH3yanbHBIC 3HAKM PAacCCMATPHBAIOTCS B KOHTEKCTE KJIACCHYECKUX CEMHUOTHUECKHX
Tpazmunﬁ, OIMMCBbIBAsA HX IIPOSABICHUA B BHUAC HWKOHOK, HWHIACKCOB W CHMBOJIOB, a TaKXe
AHATM3UPYIOTCSI MEXaHU3Mbl UX (YHKLHMOHUPOBAHUS B OHJAMH-cpezie. DBOJIOLUS Irpaduyeckoro
IIMcbMa npeaocCTaBIACT HCTOPUUCCKYIO OCHOBY JJIsA IIOHUMaHUsA My.HI:TPIMOIIEUILHOﬁ
CEMHOTHYECKOH cepbl, chopmupoBaBiieiics B MYPOBO KOMMYHUKAIIMU OT MUKTOTPAPHUUSCKUX
U Jororpa)u4ecKux CHUCTEM JIO0 COBpPEMEHHBIX THIorpadgcknx moaupukanumii. [Tokazano, 4To
BU3yaJbHbIE 3HAKW  BBHINONHSIOT  (QYHKIMM  Tepenadyd  MHPOpPMAIMM, 3MOIMOHAIBHON
I/IHTCHCI/I(i)I/IKaHI/II/I, KOHTCKCTYaJIbHOI'O 3aMCIICHHWA U OpraHU3alv OAUCKYypcCa. OHH TakKe MEHSIOT
BOCIIPUSITHE, BBISBIISIS HESIBHBII CMBICI, CUTHAIU3UPYS O TIO3UIMU U (GOPMUPYS COLIMOKYIBTYPHYIO
HUICHTUYHOCTD. Pe3y.]'II)TaTI)I HUCCIICAOBaHUA HOI[‘-IépKI/IBaIOT, qTo LII/I(I)pOBI)Ie BU3YyaJIbHBIC 3HAKH
NPEACTABISAIOT COOOH JWHAMUYHYIO, T€HEPUPYIOUIYI0 M TPaHC(HOPMHUPYIOUIYI0 CEMHOTHYECKYIO
CUCTCMY, KOTOpasd MpoaoJKACT BIUATH HA rio0albHbIE KOMMYHHKAIIMOHHBIC ITPAKTHUKHU.

KnioueBble ciioBa: BH3yalbHBbIC 3HAKH, IU(POBasT KOMMYHHUKAIMs, CEMHOTHKA, SMOM3H,
MYJIbTUMOAAIbHOCTB, ITMKTOrpaMMa, JiororpamMmma, HHJACKC, NKOHA, COOUOoIIparMaTukKka.
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HUPPJIBIK KOMMYHUKALNUAJAFBI BU3YAJIIbI BEJITTJIEPAIH
CEMHNOTHUKAJIBIK CHUITATBI

Annarna. byn  wmakamama 1udpablK  KOMMYHUKAIUSIAFbl  BU3YAIIbl  OelTUIEepaiH
CEMHOTHKAIIBIK CHIAThl KapacThIpbUIAJbl. 3epTTey OapbIChIHAA ONApJAbIH THUIOJIOTHSCHIHA,
KOMMYHHUKATUBTIK  (DYHKIUsIapblHA  JKOHE  3aMaHayd  MYJIbTUMOJQIbIBI  JUCKYPCTHI
KaJBIITACTRIPYIaFbl  posiHe Oaca Hazap ayaapeUFaH. Makanaia WHTEpPHET TIMiHAE SMOJ3H,
crukepiaep, GIF-keckinmep, memaep, JororpaMmaiiap, MUKTOrpaMManap >KoHe Oacka Ja
rpaduKanbK MOAU(PHUKAIUSIAD CUAKTHI BU3YalAbl SJIEMEHTTEP/IiH ICHOTATTHIK KOHE KOHHOTATTHIK
MarbIHaJapAbl Kajdald KOJATAUTHIHBI TAJJJAHAIBI.

[udpapik e3apa opekeT OapraH cailblH JKbUIJAM, HIOFBIPIAHJBIPBUIFAH XkoHE ad(EeKTHBTI
TYp€ KaHBIK ©3apa IC-KUMBUIFA HETI3JCNTEHIIKTCH, BHU3yalJbl OCNTiIep Koe3KapacTapibl,
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AMOIMSTIAPIBI, QJIEYMETTIK Oaranayjap MEH MNparMaTUKAJIBIK HHETTepAl OULMIpydiH HETi3Ti
KYpaJblHa aliHAIIy1a.

3epTreyne Bu3yal[bl Oenruiep KIACCUKAIbIK CEMUOTUKAJIBIK JOCTYpJep TYPFbICHIHAH
CHIIATTAJIBIN, UKOHA, MHJICKC >KOHe Oenri peTiHzaeri KepiHicrepi MeH OHJIafH-OpTaJarbl aTKapaThIH
KbI3METIHE TaJlJjay >Kacayafbl.

I'padukanbIk xKa3ybIH BOJIOIHICH — MUKTOTPaHIIBIK JKOHE JOrorpadusuIbIK KyienepaeH
3aMaHayu TUIOrpadusuIbIK MoaupuKaysuiapra AeiiH — LU(QPIbIK KOMMYHHKAMA/a KalIbIITACKaH
MYJbTUMOJAAJIBAbI CEMUOTHUKAJIBIK KEHICTIKTI TYCiHyre Tapuxu Heri3 Oomansl. Busyanasi
OenrijepAiH axknapar Oepy, SMOLMOHANbl KapKbIHABUIBIKTBI apTThIPY, KOHTEKCTIK aJIMacThIpy
KOHE JIUCKYPCTHl YHBIMIACTHIPY KBI3METIH aTKapaThIHBI AdjenaeHred. Omap coHpai-aK acTapibl
MarblHaHbl ~aWKBIHJAI, YCTAaHBIMIAPABI OUINIPY JKOHE OJICYMETTIK-MOJIEHM  OlpereitikTi
KaJIBINTACTRIPY apKbLIbl KaObUIay MPOIECIH o3repTedl. 3epTTey HOTHKenepi HU(PIBIK BU3YaJ bl
oenriepaiH rkahaHAbIK KOMMYHHMKAIUSJIBIK TOKIpUOEre BIKMAI €TyiH JKaJFacTBIPBINT KaTKaH
JMHAMUKAIBIK, TEHEpaIlMsUIaylibl JKOHE TpaHCPOPMALMSIIAYIIB CEMHOTHUKANBIK KYHE EKEeHIH
alifrakTanapl.

Tipex ce3aep: Bm3yannsl Oenriiep, HUQPIBIK KOMMYHHKAIHS, CEMHOTHKA, 3MOJ3H,
MYJIbTUMOAAJIB/ABIIBIK, TUKTOIPaMMa, JIOrorpaMMa, HHJIEKC, UKOHA, QJIEyMETTIK IparMaTuka.
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Abstract
This article analyzes the semantic properties of multi-component terms used in the field of e-
commerce logistics. The study identifies the components of these terms, their semantic
relationships and context-dependent meanings. It also highlights the linguistic and domain-
specific features that influence the development of e-commerce logistics terminology. It is
emphasized that the semantics of terms plays an important role in the processes of their correct
translation, automatic text analysis and digitization of logistics systems.
The article is based on an analysis conducted at the intersection of scientific linguistics,
translation studies and applied logistics.
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Introduction

Today, the rapid development of the e-commerce industry is not only creating new trading
opportunities but also causing an increase in the complexity of logistics processes that are important
for its effective functioning. In e-commerce, the delivery of products to the consumer is part of a
system of order management, inventory, warehouse management and many other services. The
successful implementation of these processes requires large-scale and multi-stage systems [Liu,
Shang, Lai: 2018].

Materials and methods

The terms used in e-commerce logistics are often multi-component, consisting of several
words, and each word has its own meaning. Such terms play an important role not only in
describing processes, but also in expressing their interrelationships, integration and complexity. For
example, terms such as "supply chain management", "integrated logistics system", "omnichannel
delivery" combine several processes and concepts. Semantic nuances of multi-component terms are
the meaning conveyed by each part of the term and the uniqueness of these parts in creating a joint
concept. Such nuances are important for clear and effective communication in the industry, since

ambiguity or misinterpretation of terms can reduce the efficiency of logistics processes. Therefore,
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there is a need for a deep analysis of multi-component terms used in e-commerce logistics and the
identification of their semantic aspects. It is relevant both from a scientific and practical point of
view. In scientific research, semantic analysis of multi-component terms allows us to study the
linguistic, terminological and contextual features of words. In practice, correctly understood and
accepted terms in a single meaning enhance cooperation between companies, allow us to automate
and optimize processes. Therefore, identifying the semantic nuances of multi-component terms is
not only a matter of providing a lexical explanation, but also shows how to apply them in a practical
context. In e-commerce logistics, multi-component terms often involve knowledge from several
fields - logistics, information technology, marketing and management. For example, the term
"integrated information management system" combines technological and management fields.
Therefore, the semantic analysis of such terms requires a multidisciplinary approach. Along with
the lexical meaning of each component, the new meaning created by them together should be
studied. Based on the above points of view, this work studies the semantic nuances of multi-
component terms used in e-commerce logistics. The goal is to determine the composition of the
terms, analyze the meaning of each component and reveal their joint semantic function. In addition,
practical examples of some important multi-component terms in e-commerce logistics are given and
their importance in the field is highlighted. The significance of the study is that it serves to ensure
clear and effective communication in e-commerce logistics, enriches the terminological base and
helps to better understand various processes in the field. Also, a deeper study of multi-component
terms serves as the basis for introducing new innovations in the processes of digitization and
automation of logistics systems. [Homburg, Kiihnl, Heimerl: 2017].

Result and discussion

In the future, the analysis conducted on this topic will play an important role in creating more
complex and advanced systems of e-commerce logistics, as well as in forming a common language
and understanding between specialists and researchers working in the field. Multi-word terms
(MWTs) are combinations of two or more words that function together as a single semantic unit,
often naming specific processes, services, or concepts within a domain. In e-commerce logistics,
MWTs are essential to precisely describe complex activities and technologies.

These are the most common type of MWTs in e-commerce logistics. They typically consist of
a head noun and one or more modifiers that specify or qualify the head. They describe entities such
as processes, systems, or services.

¢ Order Fulfilment Process

o Order (modifier) +  Fulfilment  (modifier) +  Process (head  noun)
Refers to the entire sequence of actions involved in receiving, processing, packing, and delivering a
customer’s order.

« Digital Payment Gateway

o Digital (modifier) +  Payment (modifier) +  Gateway (head noun)
Describes a technology platform enabling secure electronic payment transactions.

o Last-Mile Delivery Service

o Last-Mile  (modifier) +  Delivery  (modifier) +  Service (head noun)
Specifies the final stage of the delivery process, which involves transporting goods from a
distribution hub to the end customer.

Compounds are MWTs where two or more words join to form a term with a specialized
meaning. In many cases, one component modifies the other, and the overall meaning may
sometimes be non-compositional (not fully predictable from individual parts) [Christopher, 2016].

o Example:

o Last-mile delivery — A compound noun specifying the delivery segment; "last-mile"
functions adjectivally.

e Compounds may be written as separate words, hyphenated, or fused depending on
convention.
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Some MWTs emphasize actions or workflows rather than static entities:

e Order Fulfilment Process emphasizes the workflow, highlighting that it is a process — a
series of steps.

 Such terms often include nouns like process, procedure, operation, or workflow as the head
word.

These refer to specific services provided within the logistics ecosystem:

« Delivery Service refers to the service function; modifiers specify the type (e.g., last-mile).

o Payment Gateway is a service facilitating payments.

MWTs that relate specifically to technical components or platforms:

« Digital Payment Gateway includes digita/, emphasizing the technological aspect.

e These terms often reflect the integration of IT within logistics.

In the specialized domain of e-commerce logistics, multi-word terms are formed through
different lexical-semantic structures. Understanding these structures is crucial for grasping how
terms convey meaning, how they function in communication, and how they can be translated or
processed.

Compounds are words formed by combining two or more lexemes (roots or words) into a
single unit with a unified meaning. In compounds, one element usually acts as the head (central
element), and the others as modifiers that specify or restrict the meaning.

Characteristics:

e Often written as one word (e.g., backorder), hyphenated (e.g., last-mile), or separate words
(e.g., order fulfilment).

e The meaning of the compound can be transparent (predictable from parts) or opaque
(idiomatic or specialized).

Examples in E-commerce Logistics:

 Last-mile delivery: A compound where “last-mile” modifies “delivery” indicating the final
stage of delivery.

e Order fulfilment: Combines “order” + “fulfilment” to denote the process of completing
customer orders.

 Inventory management: “Inventory” modifies “management,” referring to managing stock.

The head noun often represents the core concept (e.g., delivery, management), and the
modifier narrows or specifies its meaning (e.g., last-mile, inventory).

Collocations are habitual or conventional pairings or groups of words that frequently co-occur
more often than by chance, creating a predictable pattern of language use. They may be idiomatic or
partially idiomatic but are not necessarily fixed phrases.

Characteristics:

» Words in collocations have a strong tendency to appear together but retain their individual
meanings.

e Their combination may sound “natural” to native speakers and sometimes non-literal in
usage.

Examples in E-commerce Logistics:

e Place an order (verb + noun) — a common phrase meaning to request goods or services.

e Track a shipment — to monitor the progress of a delivery.

e Process payment - to handle financial transactions.

Collocations express routine actions or concepts within the domain. The meaning arises from
the conventional use of these combinations.

Phrasal terms (also known as phrasal verbs or multi-word expressions) are fixed or semi-fixed
phrases typically combining verbs with prepositions or adverbs to create a meaning that may differ
from the sum of their parts.

Characteristics:

o Often describe actions or processes.

 The meaning can be literal or idiomatic.

e The components may be separable (e.g., “set up an account” vs. “set the account up”).
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Examples in E-commerce Logistics:

e Set up an account - to establish a user profile or registration.

 Carry out inspection — to perform quality or process checks.

e Check out - to complete a purchase process online.

When analyzing multi-word terms, a key aspect is how easily the meaning of the whole
expression can be understood from its parts. This relates to semantic transparency and semantic
opacity.

A term is semantically transparent if its overall meaning can be directly inferred from the
meanings of its individual components. In other words, the phrase “makes sense” literally when you
look at each word.

Example:

« Digital payment gateway

o Digital = electronic, computerized

o Payment = transfer of money

o Gateway = entry point or interface

o Combined meaning: A system or platform that electronically facilitates payment
transactions.

Because each word contributes a clear part of the overall meaning, the term is semantically
transparent.

A term is semantically opaque if its overall meaning cannot be directly or fully deduced from
the meanings of its individual parts. Such terms often involve metaphor, idiomatic usage, or
domain-specific jargon.

Examples:

o Shopping cart

o Literally: a physical cart used for shopping in a store.

o In e-commerce: a virtual container where customers “collect” items before checkout.

o Here, the term borrows the physical shopping metaphor, but the actual referent is digital.
The phrase is partly opaque because “cart” doesn’t literally mean a physical cart in this context.

e Fulfilment centre

o Fulfilment here refers to a business process of receiving, packing, and shipping orders,
which is specialized jargon.

o Centre is a location or facility.

o The overall meaning is a warehouse or facility handling order processing, which isn’t
obvious just from the literal meanings. This term is opaque because “fulfilment” isn’t a common
everyday word outside logistics/business contexts.

Multi-component terms in e-commerce terminology have a complex linguistic structure and
can vary in semantic transparency and opacity. For example, when the English term shopping cart is
directly translated into Uzbek and Russian, the words ‘“savat” or “korzina” are used in the
traditional sense. However, how these words express the meaning of “virtual basket” in the context
of e-commerce, that is, in the online shopping process, can be problematic. Therefore, it is
necessary to take into account not only the lexical meaning, but also the contextual and cultural
scope of the term in translation [Cabré: 1999].

Cross-linguistic comparison allows us to identify linguistic and cultural differences that arise
in the process of adapting multi-component terms in e-commerce logistics to the Uzbek and Russian
languages. Each language has its own morphological, syntactic and semantic features that affect the
translation and understanding of terms. For example, while in Russian terminological units are often
expressed in a short, strictly standardized form, in Uzbek terms are expressed in more descriptive,
explanatory forms. At the same time, in Russian technical terms are often directly transliterated
from English, while in Uzbek words are often recreated using internal lexical bases or explanatory
terms are used.

The clear expression of semantic and pragmatic nuances in translation increases
understandability for users, ensures the efficiency of services, and reduces errors in business
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processes. For example, the term fulfillment center may be expressed in Uzbek as “order fulfillment
center” or “delivery center”, but these terms may not cover or clearly define all aspects of the
industry. As a result, customers or employees may misunderstand the term, leading to confusion in
processes. Therefore, in the translation of multi-component terms in e-commerce logistics,
linguistic accuracy and pragmatic compatibility must be ensured together.

Conclusion

The purpose of this study is to study the semantic and pragmatic aspects of the process of
translation and adaptation of multi-component terms used in e-commerce logistics into Uzbek and
Russian. Also, the difficulties that arise during the translation process, semantic transparency and
opacity, cultural adaptation and the impact on user communication are analyzed. The study of these
issues serves to more effectively organize national and international communication in the field of
e-commerce, enrich the terminological base and form a common understanding between industry
specialists.

The semantic and pragmatic problems that arise during the translation and adaptation of
multi-component terms in e-commerce logistics into Uzbek and Russian were analyzed. The results
of the study showed that when translating a multi-component term, it is necessary to pay attention
not only to the lexical meaning, but also to the contextual, cultural and functional meaning of the
term within the industry. Semantically transparent terms, such as digital payment gateway, are
generally less difficult to translate because their component meanings are clear and can be
translated one by one. However, opaque or metaphorical terms, such as shopping cart or fulfillment
center, require more adaptation and explanation in translation. Pragmatic nuances, i.e. how terms
are understood and used in a given situation, are important for effective communication between
users and business entities. If semantic differences are not properly addressed, they can lead to
customer misunderstandings, delays in business processes, and financial losses. Therefore, great
attention should be paid to linguistic accuracy, cultural adaptation, and pragmatic context in
translation and localization processes. [ Temmerman: 2000]

In the future, the creation of unified terminological corpora, adaptation of terms to national
culture, and development of interactive educational resources are important directions for the
effective integration of terminology in e-commerce logistics in national and foreign languages.
Such approaches will increase mutual understanding between specialists, researchers, and users
working in the field, improve service quality, and increase global competitiveness.
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CEMAHTHUYECKHUE OCOBEHHOCTHU MHOI'OKOMIIOHEHTHBIX TEPMUHOB
B JIOTUCTHUKE JIEKTPOHHO KOMMEPIINA

AHHOTanusi. B JgaHHON craThe  aHANU3UPYIOTCS  CEMAHTHYECKHE  OCOOCHHOCTH
MHOTOKOMIIOHEHTHBIX TEPMHHOB, UCIIOJIb3YEMbIX B c(hepe JIOTMCTUKH AJIEKTPOHHON KoMMepIuu. B
XOJIC WCCIICJIOBAHMSI ONPEACISIOTCS KOMIIOHEHTHI TaKMX TEPMHUHOB, MX CEMAHTHYCCKHE CBS3U H
KOHTEKCTHO-3aBHUCHMbIE 3HaueHUs. TakKe BBIACNSAIOTCA JIMHIBUCTHYECKUE M IPEeIMETHBIC
OCOOCHHOCTH, BJIMSAIOIIME HA PA3BUTHE TCPMUHOJOTUM JIOTUCTHKH JJIEKTPOHHON KOMMEPIIHU.
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MepeBo/ja, aBTOMATHYECKOTO aHAIN3a TEKCTOB M IMHU(POBU3AIMHU JIOTUCTUYECCKUX cucTeM. CTaThs
OCHOBaHa Ha aHalu3e, MPOBEJCHHOM Ha CTBhIKE HAYYHOW JIMHTBUCTHKH, NEPEBOAOBEICHUS U
MIPUKJIATHON JIOTUCTHKH.
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IJIEKTPOH/IBIK KOMMEPIUA TOI'NMCTUKACBIHIAT'BI
KOIIKOMITIOHEHTTI TEPMUHAEPIIH CEMAHTHUKAJIBIK EPEKIIEJIIKTEPI

AngarTna. byn Makanana >MeKTpOHIBIK KOMMEPIIMS JTOTUCTUKACHI CalachiHAa KOJMAaHbLIATHIH
KOIIKOMIIOHEHTTI TEPMUHJIEPAIH CEMAHTUKAIIBIK €PEKIIETIKTepl TaaAaHaabl. 3epTTey OapbhIChIHIA
OChl TEPMUH/IEP/IIH Kypamac 0eJiKTepi, oJapAblH apachlHIarbl CEMAHTUKAIBIK OaliaHbIcTap MEH
KOHTEKCTKE Toyenal cesnep aHblKTainraH. CoHmal-aKk AJIEKTPOHABIK KOMMEPILHS JIOTUCTHUKACHI
TEPMUHOJIOTHACHIHBIH JITaMyblHa 9cEp €TEeTiH JIMHTBUCTUKAJBIK KOHE TIOHIIK epeKIeNiKTep
allkpiHnananpl. TepMHHIEpP CEMaHTHUKAChIHBIH OJapbl AYPBIC ayJaapy, MOTIHIEpHl aBTOMATThI
TYpAE Tanjay >oHE JIOTHCTUKAJIBIK JKyWenepai LudpiIaHIblpy MPOLECTEPIHE MAaHbI3ABI pell
aTKapaTblHBl Heri3eireH. Makana FbUIBIMUA JIMHIBUCTHKA, ayJapMa iICl >KOHE KOJJaaHOabl
JIOTUCTUKAHBIH TOFBICHIH/IA )KYPTi31IreH Taiiayjapra Heri3/1e/reH.

Tipexk ce3mep: D>IEKTPOHIBIK KOMMEpLHs, JOTMCTHKA, KOIKOMIIOHEHTTI TEpMUHJED,
CEMAHTHUKAJIBIK Tajjay, TEPMHUHOJIOTUS, JTUHTBUCTUKAIBIK EPEKIIeNIKTep, KOHTEKCTIK MarblHa,
ayapMma mMoceenepi.

32


mailto:zarinatuhtasinova7@gmail.com
https://doi.org/10.52081/PhSJ.2025.v11.i3.062
mailto:zarinatuhtasinova7@gmail.com

Cinteme xacay ymiH: TyxrtacnHoBa 3. DJEKTPOHABIK KOMMEPLHS JOTHCTHKACHIHIAFbI
KOIIKOMITOHEHTTI TepMHUHIEP/IIH ceMaHTUKalbIK epekmenikrepi // Philological sciences journal. —
2025.—Vol. 11. — Ne3. — Pp. 27-33. DOI https://doi.org/10.52081/PhSJ.2025.v11.13.062

Information about the author:

Tukhtasinova Zarina, Assistant teacher of the department of Foreign Languages, Karshi State
Technical University, 310100, Islam Karimov Avenue, 17, Karshi, Republic of Uzbekistan

ORCID:0009-0004-8641-1704

Aemop mypanwt manimem:

Tyxmacunoea 3apuna, meten TuIAepi KadenpachlHBIH acCUCTEHTi, Kapmm MemIIeKeTTik
texHuka ynuBepcuteri, 310100, HWemam Kapumo pmamrbuiel, 17, Kapmm, ©O30ekcran
PecryGnukacsr.

ORCID:0009-0004-8641-1704

Ceeoenusn 06 aemopax:

Tyxmacunoéa 3apuna, acCUCTEHT-TIpenojaBatenb KadeApbl HWHOCTPAHHBIX  SI3BIKOB,
Kapmmmnckuil  rocynapcTBeHHbl  TexHuueckud yHuBepcuteT, 310100, npocnekt Hcinama
Kapumosa, 17, Kapmu, PecniyOnnka Y36ekucraH.

ORCID:0009-0004-8641-1704

The article was submitted on 18.08.2025; approved after reviewing on 25.08.2025;
accepted for publication on 27.08.2025
Maxana peoaxyusnza 18.08.2025 oxc. kenin mycmi; 25.08.2025 oic. peyensusioan Ketiin
maxynoanowl; 27.08.2025 ac. bacnaza Kadbwlioanowi.
Cmamus nocmynuna 8 peoakyuio 18.08.20252.;
0000pena nocne peyensuposanus 25.08.2025 2.; npunama x nyoauxayuu 27.08. 2025.

33


https://doi.org/10.52081/PhSJ.2025.v11.i3.062

y

::| Philological

Philological Sciences Journal, 2025, Vol. 11, N.3
Sciences Journal

https://philological .korkyt.edu.kz

Korkyt Ata Universit
Sir

MPHTU 16.21.47
DOI https://doi.org/10.52081/PhSJ.2025.v11.13.063

L. Typcynosa
E-mail: shaxnozanasim@gmail.com

V36exckutl cocyoapcmeeHtbll yHugepcumem mMuposwix s3vikos, Tawkenm, Y30exucman

OBPA30OBATEJIbHO-IIEJIATOTMUYECKU JUCKYPC:
COIIMAJIN3BALNUA HOBOI'O YIEHA OBIIECTBA

AHHOTAUUA
Juckypc MOXKHO paccMaTpUBaThb KakK B3aUMOJACHCTBHE MEXIy JIIOABMH, KOTOpPOE
AHAJIM3UPYETCS C YUETOM MX MPUHAAICKHOCTH K OIPEIelICeHHbIM COLMAIbHBIM IpyIIaM Wi B
KOHTEKCTEe CHEeHNU(PUUSCKUX PEUEBBIX M TIOBSACHUYCCKUX CHUTyanud. B nmaHHOW pabote
paccMaTpuBalOTCS  CIIOCOOBI  ONpEeNieHHs  THIIOB ~ WHCTHTYIIHMOHAIBHOTO  JTUCKYypCa,
NpEACTABICHA MOJENb HWHCTUTYLHOHAIBHOIO JHUCKypca B KOHTEKCTE II€Aaroruyeckoro
OOIIICHUS.
Hamee pns packpeiTus 00pa3oBaTelbHO-TIENArOTMYECKOT0 JHUCKypca HW3yYaeTcsl CcXema,
MIpeJIOKEHHAsT POCCUHCKAM JIMHTBUCTOM, JOKTOPOM (PHIIONOTHYECKHX HayK, mpodeccopoM
lNocynapctBennoro mHcTUTyTa pycckoro s3eika uMm. A.C. [lymkuna Bragumupom Wnbuuem
Kapacukom. IlpencraBieHpl pa3nuyHble UCCICIOBAHUS IMEAAaroroB Y30ekucraHa, AHIMIHU U
CLIA: ¢ peranpbHON XapaKTepUCTHKOW peauii mx 00pa30BaTENbHON CHCTEMBI U B BHJE
TaOJUIIBI TaHBl TPYTHONIEPEBOAMMBIE CIIOBA, ACCOIMATUBHO CBSI3aHHBIX C MOHITHEM «YUYHUTEIbY,
Ha PYCCKUH SI3bIK U3 JIPYTUX SI3BIKOB (y30E€KCKUH M aHTIIMICKUHN S3bIKH). Y Ka3aHbl 0COOCHHOCTH
B OOpalleHny ydJaluxcsl JUCKypca K TeNarory B pa3jiiMyHBIX JIMHTBOKYJIBTypax (pycckas,
y30eKCcKast U aHTJIHICKast).
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TUCKYpC, WHCTHUTYIIMOHAIBHBIM  JUCKYpPC, 00pa30BaTeNbHO-TIEIAaTOTHYECKH  JHCKYPC,
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BBenenune

«Jluckype» — 3TO TEpMHH, UMEIOIIUNA MHOKECTBO OMPEACIICHUH, KOTOPbIE HAKATUIMBAJINCH B
pe3yJIbTaTe MCCIEA0BAaHUNM YUYEHBIX HA MPOTSLKEHUU PA3JIMYHBIX HUCTOPUYECKHUX DOIOX. Y TOUHEHHUE
COJIEP)KAHUS TOHATUS «IUCKYPC» M €ro T'PAHUIl MO3BOJUJIO BBIABUTH €r0 OTIMYHUTEIIbHBIE YEPTHI,
49TO, B CBOIO O4Yepeib, CIIOCOOCTBOBAJIO CO3JAHUIO PA3MMUYHBIX THMONOTHH. C TOYKH 3peHUS
COIIMOJIMHTBUCTUKH, JUCKYPC paccMaTpUBAETCS Kak OOIIEHHWE MEXIy JIOJbMHU, aHAIU3UPYEMOE B
KOHTEKCTE HUX MPUHAMICKHOCTH K OIPEACICHHBIM COLUUAIBHBIM TpPYyIIaM WIM B paMKax
KOHKPETHBIX PEYEBBIX UM TMOBEACHYECKUX CHUTyallluid, TaKhX, KakKk HWHCTUTYIHOHAIBHOE
B3aumoencTeue. Mcxonst W3 KpUTepHs «IIPUHALIEKHOCTb K OIPEAEIEHHOMY COLHUAIBHOMY
uHCTUTYTY», B.M. Kapacuk Bbeigenun pasjiudHble BHUIbl HMHCTUTYIMOHAJIBHOIO JUCKYypca:

34


https://doi.org/10.52081/PhSJ.2025.v11.i3.063
mailto:shaxnozanasim@gmail.com
https://doi.org/10.52081/PhSJ.2025.v11.i3.063

MMOTATHYECKHH, aIMUHHUCTPATUBHBIN, IOPUANYECKHI, 00pasoBaTenbHO-TIearOTHIECKU T,
PENUTHO3HBINA, MEULIMHCKUH, 1€JI0BOM, PEKJIAMHBIN, CIOPTUBHBIN, HAYYHBIN U APYTHE.
be3yciioBHO, 3TOT CIUCOK MOXKET OBbITh JONOJHEH WIM W3MEHEeH. BaxHO oTMeTHuTh, 4TO
MHCTUTYLMOHAJIBHBIM JUCKYpC MOJBEPKEH HCTOPUUYECKUM H3MEHEHUSM: KOrJa OIpPEICIICHHBIN
OOIIIECTBEHHbI HMHCTUTYT KaK YyHMKallbHas KyJIbTypHas CHUCTEMa TepsieT CBOE 3HA4YEHUE, €ro
JMCKYPC MOCTENICHHO CIMBAETCS C JPYTUMHU (POpMaMu OOILEHUs, yTpaunBasi CBOIO [IEJIOCTHOCTb.

MeToabl McCIeT0OBAHUSA

B Hacrosimelt paboTe MPUMEHSIIOTCS ONMUCATENBHBIN, COMOCTABUTEIBHBIA METOJBI U MPHEM
CIUIOIIHOM BBIOOpKU. VMcmoiab30BaHHBIA AMCTPUOYTHUBHBIM aHAINW3 IMO3BOJIMI HMCCIEAO0BATh Kak
SI3bIKOBBIE €IMHHUILIBI PACIPEACIISIIOTCS M0 KOHTEKCTY M MOMOTAKT ONPEACIUTh I'PAMMATHYECKHE
Kareropud ¥ GyHKIUM Oe3 mpuBledyeHUs 3HaueHus. lccienoBaHue MMeeT MEXIUCUUIMHAPHBIHN
XapakTep, I03TOMY OHO CBSI3aHO C TEPMUHAMU B chepe MeJaroruku U CpeTHero oopa3oBaHusl.

Pe3y.]II>TaTbI Hu 06cy>lc)1efme

[Ipu omnpeneneHuu TUNA HWHCTUTYLIMOHAIBLHOTO JMCKypca HEOOXOIUMO YUYUTHIBATh
cleaymolee:

- CTaTyCHO-pPOJIEBbIE OCOOEHHOCTH YYAaCTHUKOB (HAmpuMep, YUYUTEIb M  YYCHUK,
npenojaBaTellb U CTYJSHT, Bpad U NalleHT, opuIiep U cojaar);

- nenu obmeHus (00pa3oBaTENIbHO-MENArOrMUYECKUM AUCKYPC HAIPaBJIEH HA COLUAIM3AIUI0
HOBOT'O YJIeHa OOIECTBa, TOTJAa KaK MOJUTHUYECKUN AUCKYpPC (HOKYCHpPYETCs HAa COXpAaHEHUH WIIH
nepepacnpe/ieICHUN BIACTH);

- XapakTepHble MecTa oOIleHus (Takue, Kak Xpam, IIKOJa, BBICIIEE OOpa3oBaTEIbHOE
YUpEKIEHUE, CTAJANOH, TTOJIMKIMHUKA U JPYTHE).

B nanHoit paboTte HamMu mpeIokKEHa MOJIETb PACCMOTPEHUSI MHCTUTYIIMOHAIIBHOTO JTUCKYpCa
MIPUMEHUTEIBHO K IEJaroruyeckomMy ooumeHuto. /s moJHOro packpeiTHs 00pa30BaTENIbHO-
MeJarornyeckoro JMCKypca CledyeT OmucaTh €ro Mo ONpPENeNICHHOH cxeme, KoTopas Jaercs
B.U. Kapacukom cneayrommm o00pa3oM: «... B MPOIECCE aHalu3a IUCKypca PEKOMEHIYETCs
0XapakTepu30BaThb TUIMUYHBIX YYACTHUKOB, XPOHOTOI, IEJIHA, LEHHOCTH, CTPATeruH, >KAHPHI,
MpeneeHTHbIE TEKCTHl U JUCKypcuBHBIE Gopmyisy [Kapacuk, 2002: 208]. B aToit cTaTthe Mbl
paccCMOTpPUM THUNHYHBIX YYaCTHHUKOB 0Opa30BaTEIbHO-MEJAroruyeckoro AHcKypca, ocoboe
BHHMAaHUE yJIeTTUM TIeJlaroram.

[To B.W. Kapacuky, y4acTHUKamMH 0OOpa30BaTeIbHO-MEAArOTHYECKOTO AUCKYpCca SBISIOTCS
YYHUTENb U YICHUK. B Hamei paboTe yuacTHUKHU OyIyT MEepEeUMEHOBAaHbBI Ha TeJjarora U y4amierocs,
Tak Kak 00pa3oBaTeNbHO-NEJarOTMUECKU  JUCKYpC TPEACTaBiIsieT Cco0o0i  OOBEKTUBHO
CYLIECTBYIOIYIO JAMHAMUYECKYIO CHCTEMY, NEHCTBYIOIIYI0 B 0Opa30BaTeNbHOH cpeie BBICIIEro
oOpa3oBaTensHOro yupexaeHus. [legaror uMmeer mpaBo nepenaBaTh 3HAHHUS U HOPMBI MTOBEJACHUS
olmiecTBa yuamiemycs, a TakKe OLEHUBaTh ero ycmexu. llemaror onMueTBOpsieT MyApOCThb
MOKOJIEHUN M, CIIeOBaTeIbHO, M3HAYaJbHO OOIaJaeT BBHICOKMM aBTOPUTETOM B oOmiecTBe. B
COBPEMEHHOM PYCCKOM SI3bIKE€ BO3HHKJIA HEOOXOJMMOCTh JIGKCHUYECKH Pa3INdaTh XapaKTePUCTUKH
nefarora Kak COLUAIbHOTO THUMA, YTO MPHUBEIO K OOpa30BAaHUIO CEMAHTHKO-CTUIMCTUYECKOU
napajurMbl  CJIOB: Gocnumamenb, yuumelb, MpeHep, UHCMPYKMOp, 2ypy, penemumop,
npenooagamensv, HACMABHUK, OOYeHm, Hnpogheccop, meHmop W ApyrHe. DTO IJIOJIU, KOTOpHIE
OKa3bIBAIOT BJIMSIHUE HAa (POPMHUPOBAHUE XapaKTepa pacTyIIETro YEIOBEeKa U MepeAaroT MPeaIMeTHbIE
3HAHUA B TOW UM MHOHN 00J1acTH:

- eocnumamenv — -1, M. 1. YenoBek, K-pblidi BOCHHUTBHIBAET WJIM BOCHHUTAl KOTO-H. 2.
Crenpanuct, 3aHUMAIOIINIICS BOCIIUTATEIbHOU paboToil: B. demckozo cada. B. 6 unmepname || x.
BOCIUTATEIbHUIIA, -bl || IPUJI. BOCIUTATEIbCKUH, -asl, -0€;

- yuumenb — -, MH. -f, - U -U, -ei, M. 1. (MH. -1, -eii). Jlumo, k-poe oOyyaer yemy-H.:
Ulkonouwtii y. V. mamemamuxu. /Jomawnuti y. 3aciayscennsiii y. (modetHoe 3aHue). 2. ['maBa
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ydeHus: (BO 2 3Ha4.), YEJNOBEK, K-pbIi yuuT (Haydms) 4emy-H. (BBICOK.). Beauxue yuumenu-
gunocogor (x 1 3H24.);

- mpenep — -a, M. CIIelUAIIUCT 10 TPEHUPOBKE CIIOPTCMEHOB: 1. ¢hymboabHOU Komanowl. T. no
cambo. || k. TpeHepia, -u (pasr.). || IpuI. TPEHEPCKUH, -as, -0¢e;

- uncmpykmop — 1) -a, MH. -bI, -OB U -a, -0B, M. J[OJDKHOCTHOE JIUII0, HHCTPYKTUPYIOIIEe
KOro-H.: M. no mypusmy; 2) UenoBeKa, KOTOPBIM yYUT KOHKPETHBIM HaBBIKaM (HAIpuMmep,
UHCMPYKMOP NO cmpenbbe Ui no 80AHCOEHUIO A8MOMOOUNL),

- M1 TOATOTOBKM K DK3aMEHaM B YaCTHOM IMOPSAKE JIOAM OOpamaloTCs K IOMOIIA
penemumopa — y4uTellb, PereTUPYIOLUI KOT0-H.;

- deJoBeKa, NPOPECCHOHAIBHO  3aHUMAIOMICTOCS  TPEMOJaBaHUEM  JTUCIUIUIMH,
MIPEUMYIIECTBEHHO B BBICILIEM 00pa30BaTEIbHOM YUPEXKICHUH, HA3bIBAEM npenoodagameinem,

- HacmaeHuxk — 1. PyKOBOJMTEIb, YUUTEIIb WU BOCIUTATEIL € 3ameuamenvno ObLlo mo
yeadceHue, ¢ KOmMopviM 6ce nocemumenu oopawjanuce k 1ybapesy Kax HACMAGHUKY UlU 2lase.
Typeenes, «dovimy, 1865—1867 2. ® V mens 6edb, Kak HU CMPAHHO, penymayus KOMAHOUpa
6016020 U JHcecmokozo. Heumo epooe kanumana-nacmasnuxa. I pavesckuii, «Peiic kak peticy; 2.
OTBITHBIA CIEHUANUCT, MacTep, oOydaroumuil MoJIoAEKs Ha MpousBojcTBe [Cl0Baph PyCcCKOro
si3b1Ka, 1999];

- Oooyewm — -a, M. YUYEHOE 3BaHHE U JOJDKHOCTh IIperojaBaTelisi BBICIIETO0 Y4eOHOTO
3aBeneHus (HWKe mpodeccopa M BBHINIE ACCHUCTCHTA), a TAaKXKE JIMIO, UMEIOIIEEe ATO 3BAaHUE H
3aHHUMAIOIIEE ITY JOJKHOCTD;

- npogeccop — -a, MH. mpodeccopa, M. YueHOe 3BaHHE, NPHUCBAMBaeMoe Hauboee
KBIM(UIIMPOBAHHBIM TPEIOAAaBATESIM BBICIIUX YYEOHBIX 3aBEICHUN U HAYYHBIM COTPYIHUKAM
HAyYHO-HCCIICIOBATEIIbCKUX YUPEKICHUN, PYKOBOISIIAM HAay9IHO-HCCIIEIOBATEIBCKOW paboToM, a
TaKKe JUI0, HOCALIee ITO 3BaHUE: JIuza cHoa nouwna 6 yHugepcumem, padoCmHo 6CMpPemuiacs ¢
noopy2amu, Nepenucand y Hux KOHCNeKmbul JeKyull, Komopvle Ycneiu npoyumams npogheccopa.
Emenvanosa, Cecmpa. || B By3e Takxke JOIKHOCTH JIMIIA, UMEIOIIETO 3TO YUeHOe 3BaHue: Euy ewe
He OvblL1o 08adyamu 60cbMu Jjiem, Ko2oa OH 0wl uzdpan npogeccopom Ilorumexuuueckoco
uncmumyma. Kaesepun, Ilepeo 3epkanom;

- OoTpUIaTelIbHAsI YepTa, MpHUCYINas HambOoliee pacHpOCTPaHEHHOMY HEIOCTATKY JIMYHOCTH
yuutens (Kak ¥ 7000 Apyroi mpodeccuy, oHa MOXKET OKas3blBaTh BIHMSHHE HAa (HOpPMHUpPOBaAHHE
XapakTepa), 3aKJIF0YaeTCs B CIIOBE «MeHmopy, a TOUHEE, B MPHIATaTeIbHOM «MEHMOPCKULD — ITO
O3HA4YaeT MOCTOSIHHOE TIOYYEeHHEe U HaBsi3uMBOe BocnuTanue. OOBIYHO TOBOPSAT O MEHTOPCKOM (MK
munaktayeckoM) mnonxoxae. B.M. Kapacuk gaer cnenyromiee OOBSCHEHHE CIIOBY MEHMOP
«... B anrnmiickom, Bmpodem, mentor — a wise and trusted counselor (WEUD) — He umeer
OTPUIATEIILHBIX KOHHOTAIIMIA ¥ 03HAYAET «HACTABHUKY, TaK, HAIIPUMED, TOBOPST O CBOEM HAYIHOM
pyxosogutene» [Kapacuk, 2002: 209].

B nameit pabote 3acimyra cioBapei y30€KCKOT0 W aHTIMHCKOTO SI3BIKOB ObliIa BeMMKa. MBI
Oo0OpaTUIIUCh K TOJKOBOMY CIIOBapl0 Yy30€KCKOro s3blka Moja penakuueid A. MaaanueBa u
aHrauiickoMy uaeorpapuieckoMy ciaoBaplo, TouHee k Tezaypycy Ilurepa Mapka Poxe. B mannbIx
UCTOYHUKAX ObUI JaH JOBOJBHO 3HAYUTENBHBIM CIHMCOK CIIOB, aCCOIIMATHBHO CBS3aHHBIA C
MTOHITHEM «YUUTEIbY:

- tarbiyachi, murabbiy, o‘qituvchi, xususiy o‘qituvchi, muallim (mallim), ustoz, domulla
(domla), mulla, donishmand, faylasuf, vazir, pedagog, usta, mudir, boshlig, rais ma’ruzachi,
dotsent, professor, olim, mutafakkir, mavlono, fozil, notiq, maslahatchi u apyrue;

- teacher, preceptor, mentor, guide; minister, pastor; guru, sage; instructor, educator; tutor,
private tutor, coach; governess, nursemaid, keeper; educationist, educationalist, pedagogue; pedant,
wiseacre; schoolmarm; schoolmaster or mistress, schoolteacher, class teacher, subject teacher;
assistant teacher, headmaster or -mistress (Brit), chairman or -woman, chairperson; lecturer,
expositor, exponent, interpreter u apyrue [Poxe, 1979].

B »THX crnmckax naHbl pa3nuyHble HAMMEHOBaHUs menaroroB Y30ekucrana, Aurnuu u CIIA
C JIeTaJIbHOW XapaKTepUCTUKOM peanuii uX o0pa3oBaTeNbHON cucTeMbl. HEKOTOpbIe U3 3THX peanuii
TPYJIHO MEPEBECTH HA PYCCKUM s13bIK. CHCTEMaTU3UPYEM PSJI TAKHX CIIOB B TaOJIHIIE:
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Tadimma 1 — TpyaHocTu B mnepeBole Ha PYCCKHH S3bIK CJI0B (y30eKCKOro u
AHTJIMHCKOr0 I3bIKOB), ACCOUMATHBHO CBS3AHHBIX € MOHATHEM KYYUTEJIb)

saroyida ko‘p mullalar
to‘planishib,

madrasaning vaqfi
to‘g‘risida
gapirishmoqda edilar. S.
Ayniy, Qullar
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Hcnonb3oBanue ciioBa Hcnonb3oBanue
ToskoBaHue ciioBa ToskoBaHue cJI0Ba
No CJoBo (y36./anr. s13.) B KOHTeKcTe (y30./aHr. (pyc. 513.) CJIOBA B KOHTEKCTE
i U 13.) o (pyc. 13.)
1. | domulla 1. Diniy maktab Sayfulla machitga borib, EBpomna, ThI emie He
(coxp. muallimi: domullasidan saboq olib TIOHSIA,
domla) keldi. P. Tursun, YTO 03HAYAET CIOBO
O‘qituvchi. - YUHUTENb PEITUTHO3HOH | «0omynnay.
MycylnbpMaHCKOH mkonsl: | A. Daitbepr,
Crpyna pyOaiisita.
ITosma. Berynnenue
ISl €BpoTIeHIa.
2. Madrasani | Xon mulla Niyoz
bitirgan mulla kishi: | domullaga qaradi
Domulla Niyoz Anvar
tarafidan duoga qo‘l
ochdi. A. Qodiriy,
Mehrobdan chayon.
3. etn. Duoxonlik, | [Yusufbek hoji O‘zbek
issig-sovuq  qilish | oyimning] Doimo issiq-
bilan sovuqchi domulla,
shugullanuvchi xo0‘jalarnikida bosh
shaxs: og'ritib  yurishini ham
bilar edi. A. Qodiriy,
O‘tgan kunlar.
4. Of‘rta va oliy | Qudrat uni Olga | - YUHATETh
maktab o‘qituvchisi; | Petrovna bilan | (mourureapHOE
ilmiy rahbar, ustoz: | tanishtirib: — Mana sizga | oOpallleHHe K YeIOBEKY B
domulla, shu kishida | 3HaK yBakeHHS K ero
o‘qiysiz, — dedi. M. | 3HaHUAM)
Ismoiliy, Farg‘ona tong
otguncha.

2. | mulla 1. Ofrta Sharq, | Madrasani tugatgach, | - ucimamckuit 51 B30Opasics mo Heit
Markaziy Osiyo | oshiqlar yor  vasliga | cBslIEHHOCTYXUTEIIb, Ha IUIOMIAJKy, C
mamlakatlarida oshiggandek, mulla | 3HaTOK Kopana U | KOTOpO#  yXe He
Madrasa  ta’limini | Abdurahmon ham o0°z | penurnosHeix 00OpsAI0B y | pa3maeTcs roJoc
olgan shaxs. shahriga  yelib-yugurib | mycynbman: mynaet. A, TlymikuH,

yetdi. A. Qodiriy, IlyremniectBue B
Mehrobdan chayon. ap3pyM BO BpeMs
noxoma 1829 rona.
I'naBa nepBas
2. Din arbobi, | Buxoro shahrida Mirarab
ulamo: madrasasining miyon




IMpoxoskenne Tadauus 1.

3. Ma’lumotli,
o‘qimishli kishi:

- Ha,
charchamasdan,
sigilmasdan yuribsanmi?
Muncha ozib ketibsan? —
dedi qori [Elmurodgal].
P.Tursun, O‘qgituvchi.

mulla,

4. Hurmat | — Dunyoning ishi
yuzasidan shunaqa ekan, mulla Ali!
murojaatda, — deb uni yupatib qo‘ydi
gaplashganda, [Otabek]. A. Qodiriy,
kishining ismiga | O‘tgan kunlar.

go‘shib aytiladi:

3. | mudarris | - madrasa | Yuqoridagi lavha esa, bu | - Ha apabGckom s3bIke | Bricouaiime
o‘qituvchisi. yil to‘qsonni | cioBO O3HaYyaeT | Ha3HAuYCHHBIH
Mudarrislar bo‘ylayotgan, ayni shu | «y4utens YpOKay, | mMyoeppuc
o‘qitiladigan yoshda ham hormay- | o6o3Hauas yuurtens, | Oaxuyucapaickoro
muayyan fandan | tolmay mudarrislik | KoTopbIit YUUT, u | Meapece 3HMHIDKEPIH
dars bergan. Hozir | gilayotgan = domlaning | yuéHoro, [Tacmpunckuid,
O‘zbekistondagi kundalik  ma’ruzasidan | ynmoaHOMOYEHHOTO Ucwmarmn]. Hosgrit
madrasa va diniy | bir ko‘rinish. Anvar | maBate ypokm. Ilocme | mymeppuc:  [Amku
universitetlarda Suyunov. Mudarris 3aBepIICHUS Abubymia Ddermu —
faqat diniy o0Opa3oBaHUs W | HOBBIH MyZeppHC
ilmlardan emas, 0o0ydeHHSS B MECTHBIX | 3BIHIKBIPIIBI
dunyoviy fanlardan IIKOJaX TWPOBHHIMH U | Megpece; O BCTpede
dars beruvchilar MOy YeHHs JMIJIOMa | ero TropoXKaHaMH, O
ham mudarris deb YUHTENss  OpENoJaBalid | ero ycrexax B cdepe
ataladi. peNMrui0 W HayKH B | oOpa3oBaHMs u

MeJpece, rje ux | royOuHe 3HaHui] /
Ha3bIBAJIA Mioieppuc, | [["acnpunckuii,

npodeccus HaspiBasach | Mcmamn]. — Tekct:
MIOJICPPHCITHK: men // IlepeBomumk.

— 1890. — 9 ¢espans
N 5).-C. 1.

4. | professor | - retired but | I would like to conclude | - ymenmmuit B orcraBky | (OykB. mep.) S xoren
emeritus | retaining an | with the words of | mpodeccop OBl 3aBEpIIUTH CBOE
honorary title | philosopher and historian | yHUBepcuTeTa, BEBICTYTLIICHHE
corresponding  to | Yirmiyahu Yovel, | nmeromuii mpaBo Ha 3TO | ciaoBaMH  Qriocoda
that held | Professor Emeritus at the | 3BaHue W, KaK NpaBWIO, | U UCTOpHKA
immediately before | Hebrew University of | noxusneHHoe Upmusixy  Hoserna,
retirement Jerusalem and at the | )xasoBaHbEe B pasMepe | 3ACAYIHCEHHO20
New School for Social | npexxneii  3apaboTHOU | npogheccopa
Research in New York. TUTATHL. (Professor Emeritus)
B OTCTaBKe
Espeiickoro
YHUBEPCHUTETA B
Hepycanume u
Hogoit LIKOJIBI
COLIMAJIbHBIX
UCCIIETOBaHMI B
Hiio-Hopke.
[IpuBeneHHbIE NpUMEpPBHI YTBEPXKAAIOT O TOM, YTO HCIIOJIB30BAHME B XYJI0’KECTBEHHBIX

IIPOU3BEICHUAX M B PEUU TPYAHOIEPEBOAUMBIX CJIOB C JAPYTHX SI3BIKOB HA PYCCKUU CILYXKUT
ITOKA3aTEJIEM YBAKEHHUS K SA3BIKY, KYJIbTYp€, HEHHOCTSIM APYIMX HAPOJIOB.

Crenyer yka3aTh OCOOCHHOCTH B OOpallleHHH ydallluxcs JAUCKYpca K MeAarory B pasinyHbIX
JUHIBOKYJIbTYpax. OOpalleHue ywamerocs K mnegarory Ha jro0oil craguu oOydeHHs] B pyCCKOH
JIMHTBOKYJIBTYpE IPEAIONIAracT UCIIOIb30BAHUE UMEHU U Omyecmed, BHE 3aBUCUMOCTH OT Halluu
negarora: Banentuna Muxaitnosna, [lloxucra MyxammenkanoBHa, Mypat Kenaubaesuu u np. B
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y30€KCKOW JIMHIBOKYJIBTYPE MOXKHO BCTPETUTh HCIOJb30BAaHHE HWMEHH M OTYECTBA, HO
OOJBIIMHCTBO YYAIIUXCS TPEANOYUTAIOT TMPH OOpalleHHH K TIeJaroraM HCIOJIb30BaTh CJIOBa
murabbiy, ustoz, domulla (domla) + ¢amunus: ycro3 Typcyno, nomna JxypaeBa. OHu He
MPOU3HOCAT MMEHA IeJaroroB, MCXOJs U3 MEHTalIuTeTa y30ekckoro Hapona. OOparieHue He 1O
MMEHHU — 3TO MOYTHUTEIHbHOE OTHOUIEHHE K CTAapIIMM IO BO3pacTy W crarycy. Ilo Tpaguuusam u
oObIuasiM y30€KCKMH HapoJl MO MMEHH oOpalmaercs K MIIAAmIEeMy IOKOJCHUIO (MIIAIIIUM TIO
BO3paCTy, CTaTyCy). B aHIHMIICKO# JIMHTBOKYJIBTYpe UCHONIb3yeTcs Gpopmyna Mr / Ms + ghamunus
(Mr. Peterson), B peruinkax, aJpECOBAHHBIX YUYUTEISIM-MY>KUHHAM, IIKOJIBHUKH HCIIOJIB3YIOT
BEXJIMBOE CIJIOBO sir. B yHHBepcUTeTCKOM OOLIEHHHM BO3MOXHa Oojiee CBOOOIHAS CHCTEMa
oOparieHusi B 3aBUCHIMOCTH OT TOTO, KAKOBBI OOCTOSATEIHCTBA OOIIECHUS — BO3PACT MPEToIaBaTels,
CTENEeHb JIMYHOTO 3HAKOMCTBA C HHUM, MECTO BCTpeud (Oonbllas JEKIHOHHAS ayAuTOpHUs,
HEOOJBIION KIIACC MJisi MPAKTHYECKOTO 3aHsATHs, HepopmalibHas BCTpeYa BHE CTCH Y4EeOHOM
ayJIUTOPHUN).

[IpoBenennass HamMu paboTa SBIAETCS YACThIO IIOCTABICHHOM IIeMM 00pa3oBaTeIbHO-
MeJarornyeckoro JucKypca. B 3aBepiieHun paboThl CTOUT OTMETUTH O TOM, YTO 00pa3oBaTeNIbHO-
MEIarOrMYECKU TUCKYpPC COLMAIM3UPYeT HOBBIM wWieH OOIIecTBa, BKIIOYACT B cels mpolecc
OOBSICHEHHSI YCTPOHCTBA MHpa, HOPM M TMpaBWI TMOBEACHHS, a TaKXKe OpraHu3aluio ero
JESATEIILHOCTH C IEIbI0 MHTETPANNY B IIEHHOCTH M MOJETH IMOBEACHHS, KOTOPBIC OXHUIAIOTCS OT
YYaCTHUKOB. DJTO TakKe BKIIOYACT MPOBEPKY MOHHUMAHUS U YCBOCHUS HH(MOpMALIUU, a TaKXKe
OIICHKY JOCTUTHYTBIX PE3yJIbTaTOB.
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EDUCATIONAL AND PEDAGOGICAL DISCOURSE:
THE SOCIALIZATION OF A NEW MEMBER OF SOCIETY

Abstract. Discourse can be considered as interaction between people, which is analyzed
taking into account their belonging to certain social groups or in the context of specific speech and
behavioral situations. In this paper, we will consider ways of defining types of institutional
discourse, study the model of institutional discourse in the context of pedagogical communication.
Further, to disclose educational and pedagogical discourse, we will analyze the scheme proposed by
the Russian linguist, Doctor of Philology, Professor of the State Institute of the Russian Language
named after A.S. Pushkin Vladimir Ilyich Karasik. We will present a list of various names of
teachers in Uzbekistan, England and the USA with a detailed description of the realities of their
educational system and in the form of a table we will give difficult to translate words associatively
connected with the concept of «teacher» into Russian from other languages (Uzbek and English).
We will indicate the features in the address of students of the discourse to the teacher in various
linguacultures (Russian, Uzbek and English).

Keywords: discourse, institutional discourse, educational and pedagogical discourse, typical
participants, domulla (domla), mullah, mudarris, professor emeritus.
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BIJIIM BEPY-IIEJAT'OT'UKAJIBIK TUCKYPC:
KOT'AMHBIH ’)KAHA MYIIECIH 9JIEYMETTEHIIPY

Anparna. JluckypcTsl agamaapiblH Oenrini Oip oJeyMeTTIK TOINTapfFa >KaTaTbIH/AbIFbIH
HEMECE EpeKIlIe CeMIey JKOHE MIHE3-KYJIBIK JKarJasTTapblHbIH KOHTEKCTIH €CKEpE OTBIPHII
TalJaHaThIH TYJIFaapaiblK e3apa iC-KMMbUI peTiHAe KapacTblpyra Oomnanabl. byn »xymbicta 06i3
WHCTHTYIIMOHAJIBIK TUCKYPC TYPJIEPiH aHBIKTAY TOCUIIEPiH KapacTHIPHII, IeJaroruKaiblK KapbIM-
KaThIHAC KOHTEKCTIHJET1 MHCTUTYLHOHAIBIK AUCKYPC MOJENIH 3epTTeiimi3. Onan opi Outim Oepy-
MeTarOTUKAIBIK JUCKYPCTHI allly YIIiH PECEHIIiK JTHHTBUCT, (PHIIOJIOTHS FRUIBIMIAPBIHBIH JOKTOPBI,
A.C. IlymkuH aTbIHAaFBl MEMIIEKETTIK OpBIC TUII HHCTUTYTBHIHBIH Mpodeccopsl Braagumup WUneuy
Kapacuk ycpiaran cxemansl TanmaiMbeiz. O30ekctan, Auriums kone AKII nmegarortapeiabiy Ou1iM
Oepy JkyleciHaeri mIbIHAWBI OONMBICHIHA (peanusuiapblHa) erKeh-Terkein cumarrtama oOepe
OTBIPBIT, OJAPJbIH TYPJl aTayJapblHBIH Ti3IMiH ycbiHaMbI3. COHIal-aK «MYFalximM» YFBIMBIMECH
accoIMaTUBTI TypJe OailaHbICKa KeneTiH 6acka TinuepJeri (e30eK jKoHe aFbUILIBIH TiJIepi) OpbIC
TIJIIHE ayJapbUIybl KHUBIH Ce3epil KecTe TypiHJe Kepceremi3. Typii JIMHTBOMOJEHUETTeperi
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ISSUES IN CRITERION-BASED ASSESSMENT OF SECONDARY SCHOOL
STUDENTS’ ACHIEVEMENT AND MOTIVATION IN ENGLISH LANGUAGE
LEARNING

Annotation
This article examines key issues related to the implementation of criterion-based assessment in
evaluating the English language achievement and motivation of secondary school learners. The
study focuses on 20 fifth-grade students from Municipal State Institution “Secondary School
No. 19 of the Department of Education of the Aral District of the Education Administration of
Kyzylorda Region”. Criterion-based assessment (CBA), which emphasizes transparency,
objectivity, and clearly defined learning outcomes, has been widely introduced in Kazakhstani
schools as part of ongoing educational reforms. However, despite its methodological
advantages, challenges remain concerning its practical application, especially in foreign
language teaching.
The research employed a mixed-methods approach, combining diagnostic tests, observational
monitoring, motivation questionnaires, and analysis of students’ learning dynamics within one
academic term. Results revealed that CBA enhanced learners’ understanding of success criteria,
fostered greater responsibility for their learning, and improved formative learning feedback.
Students demonstrated higher engagement during speaking and vocabulary tasks when
assessment rubrics were explicitly explained.
Nevertheless, several problems were identified. First, students’ motivation was often influenced
by their understanding (or misunderstanding) of the descriptors. Some learners perceived the
criteria as overly complex, leading to anxiety during tasks requiring oral performance. Second,
teachers reported a significant increase in workload due to the necessity of preparing rubrics,
descriptors, and formative feedback for every task. Third, parents demonstrated insufficient
awareness of the CBA system, causing misunderstanding of their children’s progress indicators.
Overall, the study underscores that effective implementation of criterion-based assessment
requires ongoing methodological support for teachers, explicit instruction on success criteria for
students, and greater parental involvement. The findings contribute to discussions on improving
assessment literacy and ensuring that criterion-based systems truly enhance both achievement
and motivation in English language learning.
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Introduction

Education systems around the world continue to evolve toward more transparent, fair, and
student-centered approaches to assessing academic achievement. Over the last two decades,
criterion-based assessment (CBA) has emerged as one of the most effective methods for monitoring
students’ progress and supporting their learning development, particularly in the context of
competency-based education. Unlike traditional norm-referenced assessment, where learners are
compared to one another, CBA evaluates each student’s performance based on predefined learning
objectives, descriptors, and success criteria. This approach aligns assessment with instruction and
aims to ensure that every student clearly understands what is expected of them and how they can
improve. As a result, CBA is closely associated with learner autonomy, formative feedback, and
growth-oriented pedagogy.

In the context of English language learning, assessment plays an exceptionally important role.
English, as a global language, requires learners to develop communicative competence across
multiple domains, including speaking, listening, reading, and writing, as well as vocabulary and
grammar proficiency. These skills develop cumulatively, and their accurate assessment is essential
for guiding learners’ progress. For younger learners — such as fifth graders — assessment practices
influence not only their academic attainment but also their long-term motivation, attitudes toward
the subject, and self-confidence as language users. When criteria are transparent and tasks are
aligned with learning goals, students tend to feel more confident and engaged, which positively
impacts learning outcomes. However, when criteria are unclear or overly complex, assessment can
become a source of anxiety, confusion, and reduced motivation.

Kazakhstan’s educational system has undergone substantial modernization in recent years,
including the introduction of criterion-based assessment across all levels of schooling. These
reforms aim to increase objectivity, promote fairness, and align the national curriculum with
internationally recognized standards. The shift to CBA has been particularly significant in language
education, where the need for clear descriptors and transparent assessment criteria is especially
high. Teachers are now required to design rubrics, assess students using descriptors, provide
formative feedback, and maintain detailed records of learners’ progress. While these innovations
have yielded many pedagogical benefits, they have also introduced a number of practical challenges
that deserve further examination — especially in rural schools and among younger learners who may
require additional support in understanding and using assessment criteria.

The present study investigates these issues in the real context of a Kazakhstani secondary
school. The research was conducted among 20 fifth-grade students at the Municipal State Institution
“Secondary School No. 19 of the Department of Education of the Aral District of the Education
Administration of Kyzylorda Region.” This setting is representative of many general education
schools in the country, where teachers and students are adapting to new assessment systems while
balancing curriculum requirements and resource limitations. Fifth graders were selected as the
target group because they are at a critical stage in developing foundational English language skills,
yet may still lack the metacognitive abilities required for interpreting complex descriptors.

The rationale for focusing on achievement and motivation is grounded in educational theory
and practice. Research suggests that motivation is one of the strongest predictors of successful
second language acquisition. If assessment is used effectively — by providing meaningful feedback,
promoting self-reflection, and enhancing learners’ understanding of their progress it has the
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potential to increase motivation and improve performance. Conversely, an assessment system that
overwhelms or confuses students can hinder their engagement and reduce the effectiveness of
learning. Thus, examining how CBA influences motivation is essential for determining whether
Kazakhstan’s assessment reforms are achieving their intended goals.

Moreover, teachers play a central role in the success of any assessment system. Their ability
to interpret criteria, design rubrics, and communicate expectations directly affects students’
understanding and motivation. Preliminary observations indicate that teachers often struggle with
increased workload, the complexity of designing descriptors, and the need to differentiate
assessment for diverse learners. Many teachers acknowledge the benefits of CBA but also express
concerns about time constraints and insufficient training. These challenges may affect the quality of
assessment and, consequently, the learners’ experience.

Parents, too, are important stakeholders in the assessment process. In many schools, parents
are still unfamiliar with the meaning of descriptors, formative feedback, and summative tasks under
CBA. Misinterpretation of assessment results may lead to misunderstandings about students’
progress or abilities. Therefore, understanding the broader social context surrounding assessment is
crucial for identifying ways to support students more effectively.

Given these considerations, the purpose of this research is to examine the key issues that arise
when applying criterion-based assessment in English language teaching among fifth-grade students.
Specifically, the study seeks to analyze how CBA influences students’ academic achievement and
motivation, identify common challenges faced by teachers and learners, and propose strategies for
improving assessment practices in Kazakhstani schools.

To achieve this purpose, the research addresses the following objectives:

To measure the extent to which criterion-based assessment supports academic achievement in
English among fifth-grade students.

To investigate how transparent criteria and formative feedback affect learners’ motivation.

To identify challenges and barriers faced by teachers, students, and parents in understanding
and applying assessment criteria.

To develop practical recommendations for improving the implementation of CBA in English
language classrooms.

In summary, this introduction highlights the importance of studying CBA in the context of
secondary English language education. While CBA has the potential to enhance learning and
motivation, its effectiveness depends heavily on learners’ understanding of criteria, teachers’
assessment literacy, and parental awareness. The present research contributes to ongoing
discussions about improving assessment practices in Kazakhstan and supporting both teachers and
learners as they adapt to contemporary educational standards.

Literature Review.The purpose of this literature review is to examine theoretical and
empirical perspectives related to criterion-based assessment (CBA), English language learning,
student motivation, and the implementation of modern assessment systems within the context of
Kazakhstan’s educational reforms. This review synthesizes key concepts from international
scholarship and situates them within the specific conditions of secondary education, with a focus on
young learners.

Conceptual Foundations of Criterion-Based Assessment. Criterion-based assessment 1is
grounded in the idea that student learning should be evaluated in relation to explicit, measurable
criteria rather than in comparison to peers. According to Brookhart (2013), CBA ensures clarity and
objectivity because students are assessed based on specific descriptors that outline levels of
performance. This transparency helps learners understand what constitutes successful work and
provides a roadmap for improvement.

Black and Wiliam’s (2009) influential work emphasizes the role of assessment in supporting
learning rather than merely measuring it. They highlight that CBA aligns naturally with formative
assessment practices, which guide students toward mastery through feedback, reflection, and
revision. Harlen (2010) similarly argues that assessment criteria must be closely tied to learning
outcomes so that learners recognize the purpose behind each task.
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A significant contrast exists between criterion-referenced and norm-referenced assessment.
Whereas norm-referenced systems compare students to a group average, criterion-based systems
evaluate mastery independently of other learners. This independence is particularly important in
heterogeneous classrooms, where differences in background knowledge and learning pace can
influence traditional grading. Stiggins (2017) stresses that CBA fosters fairness because it focuses
on individual growth rather than competition, making it more suitable for inclusive education.

The Role of Criteria and Descriptors in Learning. Descriptors are at the heart of criterion-
based assessment. They define specific levels of performance, making expectations visible to both
teachers and learners. According to Sadler (1989), descriptors enable students to build mental
models of quality work, which supports self-assessment and metacognitive development. For
younger learners, however, descriptors must be developmentally appropriate. When criteria are too
complex, students may misinterpret them or become anxious during assessment tasks [Brookhart,
2013].

Rubrics, as structured forms of decision-making, help standardize teacher judgment and
reduce subjectivity. Andrade (2000) notes that rubrics are most effective when shared with students
before the task begins, enabling learners to set goals and monitor progress. Research by Panadero
and Jonsson (2013) suggests that rubrics enhance self-regulated learning, particularly when students
are trained to interpret and use them meaningfully.

Criterion-Based Assessment in Language Learning.Assessment in English language teaching
(ELT) requires evaluating a multidimensional set of skills, including reading, writing, speaking,
listening, vocabulary, and grammar. CBA offers a structured approach for assessing each skill
independently. According to Fulcher and Davidson (2007), language assessment benefits from
transparent criteria because performance tasks — such as oral presentations or written compositions
— often require subjective judgment.

Speaking assessment, for instance, traditionally suffers from variability in teacher scoring.
Clear descriptors reduce this variability by specifying indicators of fluency, accuracy,
pronunciation, and coherence. Research by Isaacs and Trofimovich (2012) shows that when
teachers use detailed rubrics, reliability improves significantly in oral evaluations.

In relation to writing, Hyland (2003) emphasizes that rubrics help learners understand genre
expectations, structural elements, and linguistic accuracy. However, younger learners may struggle
to match their performance to rubric descriptors unless they receive explicit modeling and
scaffolded practice [Cameron, 2001].

Listening and reading skills are often assessed using objective tasks, yet descriptors still play
a role by clarifying how comprehension is demonstrated at various proficiency levels. The Council
of Europe’s CEFR (Common European Framework of Reference) levels, widely referenced
worldwide, also operate on criterion-based principles, defining “can-do” statements for each skill.
These descriptors help align classroom assessment with international benchmarks [Council of
Europe, 2018].

Motivation in Second Language Learning. Motivation is a pivotal factor in successful
language learning. Gardner’s (2010) socio-educational model identifies two main components:

Integrative motivation — interest in the target language and culture,

Instrumental motivation — practical reasons for learning, such as academic success.

Doérnyei (2005) expands this view by proposing the L2 Motivational Self System, which
suggests that learners are motivated when they can envision themselves as competent users of the
target language. Assessment practices that support progress and celebrate small achievements can
strengthen this vision.

The relationship between assessment and motivation is complex. Positive, constructive
feedback enhances motivation, whereas unclear or overly negative feedback reduces it [Nicol &
Macfarlane-Dick, 2006]. Younger learners are particularly sensitive to feedback tone. Panadero and
Lipnevich (2022) found that clear criteria increase student confidence, but only when teachers
explain them in age-appropriate language.
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Challenges of Implementing Criterion-Based Assessment. International research highlights
several challenges in implementing CBA:

Teacher Workload and Assessment Literacy

Teachers often experience increased workload due to the need to design rubrics, create
descriptors, and provide detailed feedback. Brookhart (2013) notes that assessment literacy is
essential for designing high-quality rubrics, yet many teachers lack sufficient training.

Students’ Understanding of Descriptors

Younger learners may find descriptors difficult to interpret. Studies by Andrade (2000) and
Sadler (1989) suggest that students require guided practice in using rubrics effectively.

Parent Awareness and Engagement

Parents play an important role in supporting learning. However, Andersson and Palm (2017)
found that parents often misinterpret criterion-referenced reports because they are accustomed to
traditional grades.

Consistency and Fairness

While CBA aims to ensure fairness, its effectiveness depends on teachers applying criteria
consistently. Research by McMillan (2014) shows that teacher judgment can vary if descriptors are
vague or misaligned with tasks.

Criterion-Based Assessment in Kazakhstan

Since 2016, Kazakhstan has implemented updated curricula and introduced criterion-based
assessment in all primary and secondary schools (Ministry of Education and Science of Kazakhstan,
2016). These reforms were inspired by international models such as the CEFR and assessment
frameworks used in OECD countries.

Several studies conducted in Kazakhstan indicate positive outcomes. Ismailova (2019) reports
that CBA improves transparency, while Saduova (2020) notes increased student engagement.
However, the same studies highlight challenges, including teacher overload, insufficient
professional development, and parents’ limited understanding of descriptors.

In rural schools, where resources are often limited, teachers must balance multiple
responsibilities. A study by Kulzhanova (2021) in Kyzylorda region found that teachers struggle
particularly with speaking assessment due to time constraints and difficulties applying rubrics
consistently.

Despite these challenges, the national policy framework continues to emphasize criterion-
based assessment as a foundation for improving educational quality and aligning Kazakhstani
schools with international standards.

Results

This section presents the findings of the study based on quantitative and qualitative data
collected over the 10-week academic term. The results are organized into several subsections:
students’ achievement outcomes, motivation changes, classroom observation findings, teacher
reflections, and parent awareness. The data are interpreted to illustrate how criterion-based
assessment (CBA) influenced fifth-grade students’ English proficiency and motivation, and what
challenges emerged during its implementation.

Students’ Achievement Outcomes

To assess progress, diagnostic and final assessments were compared across four major
English language skills: vocabulary, reading, writing, and speaking. The results indicate measurable
improvement in all assessed areas.
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Table 1 — Diagnostic vs Final Achievement Scores

| Skill | Diagnostic Mean (%)|Final Mean (%)|Improvement (%)|
[Vocabulary|| 54 | 71 | +17 |
Reading |48 160 |+12 |
(Writing |50 64 14 |
Speaking |42 150 18 |

These results demonstrate that students improved most in vocabulary and writing, followed
by reading, while speaking showed the smallest gain. This pattern is consistent with existing
research that indicates younger learners progress more quickly in receptive and written skills than in
productive oral skills [Cameron, 2001].

Interpretation

Vocabulary improved significantly due to the use of visual rubrics and explicit success
criteria.

Writing improvement was linked to detailed formative feedback, which guided revision and
correction.

Speaking showed limited progress because students reported anxiety and confusion regarding
speaking descriptors, especially criteria related to fluency and pronunciation.

Reading improvement reflects increased familiarity with task formats and clearer expectations
for comprehension accuracy.

Motivation Questionnaire Results

Motivation was measured using pre- and post-questionnaires. The findings suggest that
criterion-based assessment had a generally positive impact on student motivation, though mixed
emotional responses were observed.

Table 2 — Motivation Indicators (Pre vs Post)

Indicator IPre (%)|[Post (%)|Changg]
‘Feels confident when criteria are clear H4O H65 H+25 ‘
‘Understands expectations through rubrics HSZ H80 H+28 ‘
‘Feels anxious due to detailed descriptors HZO H30 H+10 ‘
‘Increasing interest in English HSS H7O H+1 5 ‘
‘Finds feedback useful H6O HSS H+25 ‘
‘Prefers tasks with criteria shown beforehandHSO H78 H+28 ‘
Interpretation

The largest positive change occurred in students’ understanding of expectations and
appreciation of feedback. This aligns with Nicol and Macfarlane-Dick’s (2006) findings that
formative feedback enhances self-regulated learning.

However, anxiety slightly increased (+10%). Interviews revealed:

Some students felt pressure to match every descriptor.

Oral performance tasks triggered nervousness, especially speaking assessments with multiple
criteria.

Nevertheless, overall motivation increased in 80% of students.

Classroom Observation Findings

Observations conducted weekly revealed changes in engagement, behavior, and response to
assessment tasks.

Diagram 1. Classroom Engagement Before vs After CBA
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(Insert into Word as bar chart)

Before CBA:

After CBA:

(72%)

Key trends:
Positive Trends
Higher engagement during tasks with visual rubrics.
Students were more active when criteria were displayed using icons, colors, or simplified language.
Improved peer collaboration.
Students helped each other understand criteria and compared their work to descriptors.
Greater participation in reading and vocabulary activities.
Tasks became predictable and transparent.
Challenges Observed
Confusion during speaking assessments.
Many students asked clarifying questions and hesitated due to fear of making mistakes.
Over-reliance on teacher confirmation.
Some students constantly asked, “Is this correct according to criteria?” indicating emerging, but still
fragile, assessment literacy.
Difficulty interpreting multi-level descriptors.
When criteria had 3—4 performance levels, students tended to misclassify their own performance.
Teacher Reflective Journal Findings
The teacher’s diary provided deeper insights into the practical challenges of implementing
CBA.
Recurring Themes:
Increased Workload
The teacher reported that preparing descriptors, rubrics, and feedback required significantly
more time than traditional grading:
“For every task, I must prepare a rubric. It is helpful but very time-consuming.”
Difficulty Simplifying Criteria
Adapting descriptors to suit fifth graders was challenging:
“Students sometimes do not understand words like fluency, accuracy, coherence.”
Simplified rubrics with icons improved comprehension.
Speaking Assessment Issues
The teacher noted:
“Oral tasks take too long to assess fairly. Speaking descriptors are the hardest to apply.”
Need for More Professional Development
The teacher expressed a desire for more training in rubric design and formative feedback
strategies.
Student Interview Insights
Short interviews were conducted with 10 students.
Positive Feedback
“Criteria show me what to do.”
“I like when the teacher gives comments.”
“I understand my mistakes better.”
Challenges
“Speaking criteria are scary.”
“I don’t know how to get ‘excellent’ level.”
“Sometimes too many words in the rubric.”
Parent Survey Results
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A parent questionnaire revealed low awareness of CBA.

Key Findings:

60% did not understand what descriptors meant.

45% believed summative marks were “too complicated.”

70% wanted workshops explaining CBA.

Parents were supportive but lacked assessment literacy, which occasionally caused
misunderstandings.

Summary of Results

The results indicate:

Positive Outcomes

Measurable improvement in English language skills.

Increased motivation, confidence, and task engagement.

Greater clarity of expectations through rubrics.

Enhanced self-regulation in some learners.

Challenges

Anxiety related to speaking descriptors.

Teacher workload increased significantly.

Students struggled with complex criteria.

Parents lacked understanding of CBA.

These findings align with existing literature [Black & Wiliam, 2009; Brookhart, 2013], which
emphasizes both the benefits and limitations of CBA in young learner contexts.

Discussion.

The findings of this study highlight both the opportunities and challenges associated with
implementing criterion-based assessment (CBA) in English language learning for fifth-grade
students. This discussion interprets the results in relation to existing literature, explores their
pedagogical implications, and examines the factors influencing students’ achievement and
motivation.

Students’ Achievement in Relation to CBA

The results showed that students achieved measurable improvement across vocabulary,
reading, writing, and speaking, with vocabulary and writing demonstrating the highest gains. These
outcomes align with Cameron (2001), who emphasized that younger learners tend to progress more
rapidly in receptive and written skills, particularly when assessment criteria are explicit. The use of
visual rubrics and clearly defined descriptors appears to have enhanced understanding, allowing
students to focus on specific learning objectives rather than being distracted by ambiguous
expectations.

Speaking skills showed the smallest improvement, which is consistent with Isaacs and
Trofimovich (2012), who found that oral performance often presents challenges for young learners
in assessment contexts. The combination of performance anxiety and complex descriptors may have
hindered progress. This suggests that additional scaffolding, such as modeling and guided practice,
may be necessary to support oral skills development under CBA frameworks.

Impact of CBA on Motivation

The motivational questionnaire revealed overall positive trends, including increased
confidence, task engagement, and perceived usefulness of feedback. These findings corroborate
Nicol and Macfarlane-Dick (2006), who argued that formative feedback and transparent criteria are
essential for fostering self-regulated learning and intrinsic motivation. Students reported greater
interest in English and an improved understanding of expectations, which suggests that criterion-
based assessment promotes goal-oriented learning.

However, a modest increase in anxiety was observed, particularly in relation to speaking
descriptors. This highlights a key consideration: while CBA can clarify learning objectives, it may
also introduce pressure to achieve high levels across multiple criteria. According to Panadero and
Lipnevich (2022), younger learners may feel overwhelmed by detailed descriptors if they lack
sufficient support or scaffolding, reinforcing the importance of developmentally appropriate criteria.
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Teacher Challenges and Assessment Literacy

Teacher reflections indicated increased workload and difficulties simplifying descriptors for
younger learners. These observations echo Brookhart (2013), who noted that effective CBA
implementation requires strong assessment literacy and time investment. The findings underscore
the necessity of professional development programs that equip teachers with the skills to design
age-appropriate rubrics, provide constructive formative feedback, and manage workload efficiently.

Additionally, challenges in oral assessment reveal the need for consistent scoring practices
and calibration among teachers. McMillan (2014) emphasizes that inter-rater reliability is critical in
ensuring fairness and credibility in criterion-based assessment. In rural settings such as the study
site, where resources and training may be limited, these issues become even more pronounced.

Parent Engagement and Understanding

Parent surveys highlighted limited understanding of descriptors and criterion-based grading.
This aligns with Andersson and Palm (2017), who noted that parents often misinterpret criterion-
referenced results, especially when accustomed to traditional grading systems. Parental awareness is
crucial because parents influence learners’ attitudes and motivation. Workshops or informational
sessions could improve parent engagement, ensuring that assessment results are interpreted
constructively and support learning at home.

Integration with Existing Literature

The results of this study confirm that CBA aligns closely with contemporary educational
theories emphasizing formative assessment, learner autonomy, and motivation. Black and Wiliam
(2009) argue that assessment should primarily serve learning rather than merely measure
achievement, a principle clearly supported by the observed improvements in student engagement
and self-regulation.

Furthermore, the challenges identified in this study - such as increased teacher workload,
student anxiety, and parent misunderstand — ing reflect international trends. Fulcher and Davidson
(2007) noted that effective language assessment requires balancing rigor with accessibility, a
balance that is particularly delicate for young learners. Simplified rubrics, visual cues, and guided
feedback emerge as critical strategies for mitigating potential negative effects while maximizing
benefits.

Pedagogical Implications

Several pedagogical implications arise from this research:

Developmentally Appropriate Descriptors: Descriptors must be simplified and illustrated
with visual or verbal cues to ensure younger learners understand expectations.

Scaffolded Support for Oral Skills: Speaking tasks should include modeling, practice, and
peer feedback to reduce anxiety and increase confidence.

Teacher Professional Development: Training in rubric design, formative feedback, and time
management is essential to sustain effective CBA practices.

Parental Engagement: Informational workshops and explanatory materials can enhance
parent understanding and support learners’ motivation at home.

Balanced Assessment Load: Teachers need strategies to manage workload, such as
collaborative rubric design, peer assessment, or technology-assisted scoring.

By addressing these areas, schools can enhance the effectiveness of CBA, ensuring that
assessment serves both learning and motivational purposes. The study reinforces the notion that
assessment is not merely a measurement tool but an integral component of the learning process.

Limitations and Considerations

While the study provides valuable insights, limitations must be acknowledged. The small
sample size (N=20) limits generalizability, and the focus on a single rural school may not capture
urban or high-resource contexts. Moreover, the study duration (10 weeks) was relatively short,
potentially constraining long-term observations of motivation and achievement trends. Future
research could expand the sample, include multiple schools, and examine longitudinal effects of
CBA on learner outcomes.
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Conclusion

The study’s findings indicate that criterion-based assessment positively influences students’
learning outcomes and motivation. Quantitative data demonstrated measurable improvements in
vocabulary, reading, writing, and, to a lesser extent, speaking skills. Vocabulary and writing
showed the most significant gains, highlighting the effectiveness of visual rubrics, clear descriptors,
and formative feedback in guiding students toward learning objectives.

Motivation analysis revealed that students experienced increased confidence, engagement,
and appreciation for feedback. The use of clear criteria helped students understand expectations and
encouraged self-regulation, which aligns with the principles of formative assessment (Black &
Wiliam, 2009; Nicol & Macfarlane-Dick, 2006). However, speaking tasks caused some anxiety,
particularly when descriptors were complex or multi-level, indicating the need for scaffolded
support in oral skill assessment.

Teacher reflections underscored the increased workload associated with preparing and
implementing rubrics and descriptors. Simplifying criteria for younger learners, managing time
efficiently, and maintaining consistent assessment standards emerged as significant challenges.
Additionally, parental awareness of CBA was limited, suggesting a gap between school practices
and home understanding. Parents expressed a desire for guidance and workshops to better
comprehend criterion-based grading and support their children’s learning.

Despite these challenges, the study confirms that CBA is a valuable tool for promoting
fairness, transparency, and goal-oriented learning. By focusing on individual progress rather than
peer comparison, it fosters an inclusive classroom environment where students are motivated to
achieve their personal best.

Recommendations

Based on the findings, the following recommendations are proposed for educators,
administrators, and policymakers:

Develop Developmentally Appropriate Descriptors:

Use simplified language, visual cues, and icons to ensure that young learners clearly understand the
criteria for each task. Multi-level rubrics should be gradually introduced to avoid confusion and
anxiety.

Provide Scaffolded Support for Oral Skills:

Include modeling, guided practice, and peer feedback for speaking tasks to reduce performance
anxiety. Teachers should provide step-by-step guidance on fluency, pronunciation, and coherence.

Enhance Teacher Professional Development:

Organize training sessions on rubric design, formative feedback, and time management strategies.
This will strengthen assessment literacy and reduce workload stress.

Engage Parents in the Assessment Process:

Conduct workshops, information sessions, and distribute explanatory materials to improve parents’
understanding of criterion-based assessment and promote a supportive learning environment at
home.

Implement Balanced Workload Strategies:

Encourage collaborative rubric design among teachers, use peer assessment, and incorporate
technology-assisted scoring tools to manage assessment-related tasks efficiently.

Monitor and Evaluate Assessment Practices:

Schools should establish regular review processes to evaluate the effectiveness of CBA, identify
areas for improvement, and ensure alignment with curriculum objectives and international standards
such as CEFR.

Final Remarks

Criterion-based assessment is a transformative approach that promotes transparency, fairness,
and learner autonomy in English language learning. While it introduces challenges related to
teacher workload, student anxiety, and parental understanding, these issues can be mitigated
through professional development, scaffolded support, and proactive parental engagement. The
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study emphasizes that effective CBA implementation requires careful planning, collaboration, and
ongoing reflection to enhance both achievement and motivation in young learners.
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IIPOBJEMbI KPUTEPUAJIBHOI'O OUEHUBAHUA JTOCTUXKEHUI
N MOTUBAIMU YYALIUXCA CPEJHEU HIKOJIBI B U3YYEHUHU
AHTJIMHCKOTI' O SI3BIKA

AHHoOTanusi. B 1aHHOI cTaTbe paccMaTpUBAaIOTCS KIIIOUEBBIE MPOOJIEMBbI, CBA3aHHBIE C
BHEJPEHUEM KpPUTEPUAIBHOTO OLICHUBAHHUS B IPOLIECCE ONPEIEIICHUS YpPOBHS AOCTHXKEHUH U
MOTHBAIIMM y4YalIUXCAd CpeOHEHl IIKOIbl MpU HM3YyYEHUH aHIIMKCKoro s3bika. lccnepoBanue
NpoBeeHO Ha BBHIOOpKE W3 20 YYEHHKOB MATOr0 Kiacca MyHHUIMIIATBHOTO TOCYIAapCTBEHHOTO
yupexnaenus «Cpemnssi mkojia Nel9 oraenma oOpazoBanus ApajabCKOro palioHAa yIpPaBJICHHS
obpazoBanus Kenbmopauackoii obnactu». Kpurepuansnoe onenuBanue (KTO), ocHoBanHOe Ha
MPUHIMIIAX TPO3PAYHOCTH, OOBEKTHMBHOCTH M YETKO OMNpEIeNEHHBIX YyUeOHBIX pe3yJbTaToB,
aKTUBHO BHEJPSETCS B KA3aXCTAHCKUE ILIKOJIbl B paMKaX IPOJOJDKAIOIIMXCS 00pa30BaTEIbHBIX
pedopM. OnHAKO, HECMOTPSL Ha €ro METOAOJOTHYECKHE MPEUMYIIECTBA, OCTAIOTCS CIIOKHOCTH,
CBSI3aHHBIE C IPAKTUYECKUM MTPUMEHEHHEM, OCOOCHHO B 00YYEHUH HHOCTPAHHOMY SI3BIKY.

B uccnenoBanuy UCHONb30BaH CMEIIAHHBIN METOJ, BKJIIOYAIOIIMN AUATHOCTUYECKUE TECTHI,
HaOJI0IeHNE, aHKETUPOBAHUE MOTUBAIMH M aHAJM3 JUHAMUKN YY€OHBIX TOCTHKCHUN yYaIIuXcs B
TeYeHHe OJHOM y4yeOHOU ueTBepTu. PesynbraThl mokazanu, yto KTO cmocoOcTBOBaNIO NMydliemMy
MIOHMMAHUIO YYalllUMUCS KPUTEPUEB YCIEIIHOCTH, IOBBIIIAJIO UX OTBETCTBEHHOCTD 3a COOCTBEHHOE
oOydeHHe W yIydliano KadecTBO (hOpMaTUBHON OOpaTHOM CBSI3U. YUEHHUKH MPOSBISUIA Oolee
BBICOKYIO BOBJICUEHHOCTbH NP BBIIIOJIHEHUU 33JaHUI HA TOBOPEHUE U JIEKCUKY, KOTJa OLCHOYHbIE
pyOpuKHu ObUTH 0OBSCHEHBI 3apaHee.

Tem He MeHee ObUIM BBISBIEHBI HECKOJBKO NpoOieM. Bo-mepBbIX, MOTMBalLUs YyYallluXcs
4acTo 3aBHcela OT MX MOHMMAaHUA (WM HEMOHMMAaHHWA) AECKPUIITOPOB. HekoTopble MIKOIHLHUKU
BOCIPUHUMAJIM KPUTEPUM KaK UYPE3MEPHO CIIOKHBIE, YTO BbI3bIBAJIO OECIOKOWCTBO IpuU
BBINOJIHEHUH 33/1aHUH, TPEOYIOIIMX YCTHBIX BBICKa3bIBaHMH. BO-BTOpBIX, yuuTens cOOOMIMIN O
3HAYUTEIILHOM YBEJIMYEHUH HArpy3KH U3-32 HEOOXOIMMOCTH MOATOTOBKH pyOpPHUK, NECKPUITOPOB U
¢dbopmMaTUBHOM 00paTHOM CBSI3M UL KaXIOTO 3aJaHus. B-TpeTbHX, pOIUTENN IEMOHCTPUPOBAIU
HEJO0CTaTOYHYI0 ocBeAoMIEHHOCTh o cucteme KTO, 4yro npuBOoamio K HENPaBUIBHOMY
ITOHMMAaHHUIO MT0Ka3aTelel yCIIeBaeMOCTH UX JIETEH.

B uenoMm wuccnenoBaHue MMOAYEPKUBACT, YTO YCIEUIHAs peanu3alus KpUTEPHATIbHOTO
OLIEHUBAHMs TpeOyeT MOCTOSIHHOM METOAMYECKOM TOAJEPXKKM  yduTesed, SBHOTO U
MIOCJIEI0BATENBHOTO OOBSCHEHUS! KPUTEPUEB YCIEIIHOCTH YyYallUMCs, a Takke 0oyiee aKTUBHOTO
BoBJIeUeHUs1 poauTenedt. [lomyueHHble JaHHBIE BHOCAT BKJIAA B OOCYXJAEHHE TOBBILICHUS
OLICHOYHOM TI'PaMOTHOCTH M OO€CHEeYeHHs TOro, 4TOObl KpUTepHajbHas CUCTEMa JEHCTBUTEIBHO
CIOCOOCTBOBANIAa POCTY IOCTUKEHUN M MOTUBALIMH B U3YUEHUH aHTJIUICKOrO S3bIKa.

KiroueBble ciioBa: KpuTepuaabHOE OLEHUBAHUE, MOTHBALMS; JOCTH)KEHUS;, H3yueHUE
aHIVIMACKOTO fA3bIKA; CPEIHSASA IIKOJA; JECKPUNTOPHl; (OpPMAaTUBHOE OIICHMBAHUE;, Yy4eOHbIE
pEe3yNbTaThI.

Jsa uurupoBanus: Xapacbaesa I'.X., Jxymarynoa M.IIL. ITpobiaemsl KpuTepHaaIbHOTO
OLICHWBAHUS JOCTHMKEHHM M MOTHBALMU YYalllUXCSl CPEJHEW MIKOJbl B M3YYEHHM aHTJIMHCKOIO
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ATBIJIIIBIH TIJIITHEH OPTA MEKTEII OKYIIBIVIAPBIHBIH, YJII'EPIMI MEH
BIHTACBIH KPUTEPUAJI/IBI BAFAJIAY MOCEJIEJIEPI

Angatma. byn wmakamama opra MEKTeN OKYIIBUIAPBIHBIH aFbUINIBIH TUTIH YHPEHYIeT1
KETICTIKTEpl MEH YIkKIAeMecCiH (MOTHBAIIMACHIH) aHBIKTAY YIEPICIHIE KpUTEpPHAIbI Oaraiay bl
eHri3yre KaTbhICTBl HETI3ri Macenenep KapacThlpbUiafsl. 3eprrey «Kpi3putopaa oOmbICH OiniM
OackapMmachIHBIH Apan ayaaHbl OoiibiHIIA OumiM OemiminiH Nel9 opra mekre6i»y KMM-HiH 5-
CHIHBIOBIHAAFBl 20 OKYIIBIHBIH KaThICybIMEH Xyprizingi. Kpurepuanapr Oaranay (KB) ambIKThIK,
OOBEKTUBTLIIK JKOHE HAKThl aWKbIHIAIFAaH OKY HOTIDKENEpl NPUHIMOTEPIHE Heri3aenimn,
Ka3aKCTaHABIK OuTiM Oepy pedopmanapbl aschlHIa MEKTenTepre OenceHai eHrizimyne. JlereHmen,
OHBIH 9JiCTEMEIIIK apThIKUIBUIBIKTApbIHA KapaMacTaH, ocipece LIeT TUTH OKBITY/a MPaKTUKAJIbIK
KOJIJIaHyFa OaiJIaHBICTHI KUBIHJIBIKTAP AT 1Ie Oap.

3epTTeyie IMarHOCTUKANBIK TeCTTep, OaKbUIay, MOTUBALMSIIBIK cayalHamaliap >koHe Oip oKy
TOKCAHbI IMIHJETI OKYIIBUIAPABIH OKY JWHAMHKACHIH TalAay CHUSKTBI CaHJIBIK >KOHE CarlajbIK
omictep yumectipimin KongaHeuiabl. Hotmxkenep Kb-HbIH OKyIIbIIapIbIH KETICTIK KPpUTEPUNATIEPIH
KAKCBIPAaK TYCiHyiHE, ©3 OKyblHa JIeTeH >KayalKepIILTiKTIH apTyblHA >KoHE (GopMaTHBTI Kepi
OaliTaHBICTBIH JKaKcapyblHa BIKNAJd €TKeHIH KkepceTTi. baramay pyOpukanapel anablH ana
TYCIHAIPIITEH Ke3Jle OKYIIbUIAp COMIIey KOHE JICKCHKAIBIK TalchlpMasapra OapbIHIA OelIceHIi
KaTelcThl. COHBIMEH KaTap OipKaTap Macenesep aHbIKTalbl. BipiHIIiAeH, OKYIIbUIAPbIH BIHTACHI
KoOlHe JecKpurnrTopiapAbpl TyciHyiHe (Hemece TyciHOeyiHe) OaianbicTel Ooymel.  Keitbip
OKYUIbUIAp KpUTEpHiliepi mamMagaH ThIC KypZesi Jen KaObuUiaar, aybl3lla jkayan Oepyal Tajan
€TeTIH TalchklpMaiapiaa KoOamky ce3inmi. EKiHIIIIEH, MyraliMIep op TamncelpMara pyOpuka,
JECKPUIITOP >kKoHE (OopMaATHBTI Kepi OaiaHbIC AalbIHAAY KaKETTUTIriHe OalIaHBICTBI >KYMBIC
KOJIEMiHIH alTapibIKTall apTKaHBIH artanm oTTi. YIIiHIIijeH, ata-aHanapabiH Kb xylieci Typaisi
xabapapbIFbIHBIH KETKUTIKCI3/1r1 OananapAblH OKY JKETICTIKTEPIiH JypbIC TYCiHOeyTre oKei.

Kannsl anranaa, 3epTTey KpuUTepHalibl Oarajaylpl THUIMII €HI13y VIIIH MyFajliMaepre
TYPaKThl SJICTEMEINIK KOJ/ay KepCeTyliH, OKYIIbUIapFa JKETICTIK KpUTEpHUHJIepiH aiKblH opi
KYWenl TYCIHIIPYIIH, COHJai-aK ara-aHajJap/blH KAaTbICYyblH apTTBIPYAbIH MaHbI3/Ibl E€KEHIH
KepceTeni. byn HoTwxkenep Oaranay cayaTTBUIBIFBIH apTThIpyFa »KOHE KpHUTepHasabl Oaranay
KYHWECIHIH aFbUIIIBIH TIIIH OKBITYJArbl YJIrepiMi MEH BIHTAChIH HIBIHBIMEH apTThIPYbIHA BIKIAJ
eTyre OarbITTalIFaH FBUIBIMU TaJIKblIAyJIapFa yJec KOcabl.

Tipek ce3aep: KpuTepusUIbIK Oaraiay; MOTHBAIIMS; YKETICTIK; aFbUILIBIH TUIIH OKBITY; OpTa
MEKTeI; JeCKpunTopiap; GopMaTUBTI Oarayay; OKy HOTHXKEJEpi.
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MAKAJIAHBI POCIMJIEYTE KOUBLIATBIH TAJIATITAP

1. XKypnanra makana Oepy yurin aBropiap https://vestnik.korkyt.kz/fil/ BeG-caifTbiHa Tipkemimn
03 MaKaJlaJapblH KYKTEY1 THIC.

2. XapwusimaneIM Tili: Ka3aK, aFbUIIIBIH, OPBIC.

3. MakaiaHblH KejieMi — MeTajiepeKTepci3 5-8 Oer.

4. Makasa MoTiH1 Keseci TOpTin OOUbIHIIA PaciMIeNeIi:

* ABTOpJbIH/aBTOPJAPABIH aThI-KOHI (€Ki >KOHE OJaH Kem aBTopiap OOJiFaH >KaFdaiiiga
*baitiaHpIC YIIIH aBTOp KepceTiie i), 0ETTiH OpTachIHa, KaJIblH Killli KapiITepMEH Ka3bLIa bl

» KbI3MeT OpHBI, KaJlachl, €711, 3JIEKTPOH/IBI MTOIITACH]; OSTTIH OpTachIHAa, KYPCUBTI Kapit.

» MakananbIH aTaysl — OETTIH OpPTAChIHA, IIET1HICCI3, KIbIH Killli KapinTep.

» Aanoranms (180-200 ce3). Makana tutiazaeri Tipek cesnep (9-10 ce3s).

» Makana MoTiHi..........

» OneduerTep TiziMi (Makaia TutiHAe) koHe Reference arpumibiH TiTIHIE.

* AHHOTaIUs KOHE TipeK cesnep Oacka eki Tuiae (Tasy JKOHE ajbIC MICTENT aBTOPJIAphl OyII
JIepeKTep/l arbUIIIBIH KOHE OPbIC TUIAEpiHAe Oepe analbl, Ka3ak TUTIHE KYPHAIAbIH pPelaKIHsIChl
aynapajsi).

* Makana COHbIHJA aBTOp Typasbl aKmapar yul Tiuiae (Ka3ak, aFbUIIIBIH, OpPBIC): aThI-KOHI
(TOJIBIK), FBUIBIMU JIOPEXKECi, FBUIBIMH aTarbl, Jaya3biMbl, KOO (FBUIBIMH YiibIM) aTaybl, MEKEH-
kaiibl, Kanacel, eni koHe Orcid nemece Scopus ID 60mybI MiHAETTI.

5. Moringi, ¢dopmymnanapasl koHE Kectenepiai Tepy yuriH Windows sxylieciHe apHaiFaH
Microsoft Word pegakTopsl naiiganansuiagbl. MoTiH peJaKTOPBIHBIH apaMeTpiepi: 6apibIK MeTi
— 2 cMm; eHi OoiipHIIa TeHecTiputeni; kapm — Times New Roman, emmemi — 12; skomapaibik
uHTepBai — 1,15; ab3anThIk meriHic — 1 ¢cM; OETTIH KeCKiHi — KiTall YJITriciHe.

6. OnebuerTep Ti3IMIHIETI THECTI JePEKKO3epre *KacaaaTblH MOTIHACTI ClITeMernep mapIibl
JKakIa imriHae O1piHIl aBTOPBI, OaChUIFaH JKbUIbI, OCT(TEp) CaHbI KOPCETLIII PAciMACIIE i, MbICAJIBI:

1. [Bamxubog, 1999: 45] nemece [Bamxkutdos, 1999: URL).

2. Erep 2 nemece ofas J1a ken aBTop OoJica:

a) [BamxuboB xoHe T.0., 1999: 45] nemece o) [LllaiimepaenoBa, AmanxosoBa, bypubaesa,
2021: 10].

3. Erep Ttikene#t cinteme skacanMaran Ooiica: [Bamkubos, 2022]. TizimuiH Kapmi — Times
New Roman, emmemi — 12, ab3anTely anfFamkbl TapMak merepimi —1,25 ¢M, KONIJaH KOIFa Keury
apKbUIbI €H1 OOMBIHIIIA TEHECTIPUIEII.

7. ©Onebuertep Ti3iMi €Ki yirige:

1) makana TutiHAe andaBUTTIK peT OoibIHIIa HOMIpIeHOeH Oepinent;

2) naThIHIIA TPAHCIUTEPAIMICH, OHBIH IIeHOepiHae TiK jKaKIla ilIiHAe aFbUIIIBIH TUTIHAET]
aynapmachl yceiabuiagsl (Reference ynricin kapaHbi3).

8. Tamantap FBUIBIMH IIONyNap, peUEH3HWsIap MEH eciMHamanapra KaThICThl Ja
KOJITaHBLIAIbI.

9. Komxkazba opdorpadusiblk >KoHE CHHTAKCHCTIK KaTelepaAiH OolMaybl MEH TEXHUKAaJIBIK
O€3eHIIpy TYPFBICBIHAH MYKHAT TeKcepulyl Tuic. TeXHUKaNbIK TalanTtapra caidl KeJIMEWTIH
Makajanap TMbICBIKTayFa KaWTapeiiaabl. [lbichiKTayFa KaiiTapy Koipkaz0a —sKapHsUlaHyFa
KaObUITaHFaH KOK JnereHal Oiummipmeiimi. Makanansl 6ezenmipy yiarici XFTAP 03.91.03 (mbiaa
cinteMe OOMBIHINA aHBIKTATAAbL: http://grnti.ru/).
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REQUIREMENTS FOR THE ARTICLE

1. Authors wishing to publish in the journal must register and upload the article on the
website https://vestnik.korkyt.kz/fil/

2. Languages of publications: Kazakh, English, Russian.

3. The volume of the article — 5-8 pages, without metadata.

4. Scheme of articles construction:

* Full name of the author/authors (if there are two or more authors the *Corresponding author
is indicated), center alignment, bold lower-case letters.

* Place of work, city, country; e-mail; center alignment, timid.

» Article title-centered, without indentation, bold lowercase letters.

* Abstract (180-200 words). Keywords (9-10 words) in the language of the article. « Text of
article ..........

* Reference (in the language of the article) and in English.

» Abstract and keywords in two other languages (authors from near and far abroad can
provide this data in English and Russian, and they are translated into Kazakh by the editorial Board
of the journal). Information about the author/authors at the end of the article is given in three
languages (English, Kazakh, Russian): Full name, academic degree, academic title, position,
university name, address, city, country, ORCID or Scopus ID.

5. Use the Microsoft Word editor for Windows to type text, formulas, and tables. Text editor
parameters: margins-2 cm on all sides; width alignment; font-Times New Roman, sizel2; line
spacing-1.15; paragraph indent-1 cm; page orientation-book.

6. References to cited works in the text are square brackets given in brackets, indicating the
first author of the work, year of publication: number of page(s). For example:

1. [Vadjibov, 1999: 45) or [Vadzhibov, 1999: URL];

2. If two or more authors:

a) [Vajibov et al., 1999: 45) or b) [Shaimerdenova, Amanzholova, Buribayeva, 2021: 10];

3. If there is no direct link: [Vajibov, 2022]. The font of the list itself is Times New Roman,
size-12, the first line of the paragraph-with a protrusion of 1.25 cm, width alignment with
hyphenation.

7. The list of references is provided in two versions:

1) in alphabetical order without numbering in the language of the article;

2) Latin transliteration, in which the English translation is given in square brackets (see
sample: References).

8. Requirements apply to scientific reviews and personalities.

9. The article should be thoroughly checked for spelling and syntax errors and technical
requirements. Articles that do not meet the technical requirements will be returned for revision.
Returning for revision does not mean that the manuscript has not been accepted for publication. A
sample of an article IRSTI 03.91.03 (defined by the link http://grnti.ru/)
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TPEBOBAHUSA K O®POPMJIEHUIO CTATBHU

1. ABTOpBI, Xenaromme TyOIMKOBaTHCS B KypHAJIE, ITOJDKHBI MPOUTH PETUCTPALUI0 H
3arpy3uTh CTaThIO Ha caiite https://vestnik.korkyt.kz/fil/

2. SI3bIK MyOIMKAaIWii: Ka3aXCKUi, aHTJIMACKUMA, PYCCKUH.

3. O0beM cTaThu — 5-8 cTp., 6€3 MeTaJaHHBIX.

4. Ctatbst 0OpMIISIETCS B CICAYIOUIEM MTOPSIIKE:

* ®.1.0. aBTOpa/aBTOPOB (MpU HATUYHME ABYX M OoJiee aBTOPOB yKasbIBaeTcs *ABTOp A
KOPPECIOH/ICHITNH ), BRIPABHUBAHUE 110 IIEHTPY, )KUPHBIC CTPOUHBIE OYKBBI. *MecTo paboThl, TOpoI,
CTpaHa, e-mail; BelpaBHUBaHUE IO LIEHTPY, KypCUB

» Ha3Banwue craTeu — 10 EHTPY, O€3 OTCTYIIA, )KUPHBIC CTPOYHBIC OYKBEI.

» Aanoranus (180-200 cioB). KimtoueBsie cioBa (9-10 c10B) Ha s3BIKE CTaThH.

* Tekcr craThpi ..........

Jluteparypa (Ha a3bike ctaThu) U Reference Ha aHIHMIICKOM SI3BIKE.

* AHHOTAIIMS ¥ KIIOYEBBIC CIIOBA Ha JIBYX APYTUX S3bIKAX (ABTOPHI U3 OJIMKHETO U JAIBHETO
3apy0Oexbsi 3TH JaHHbIE MOTYT JlaTh HAa AHIJIMICKOM U PYCCKOM S3bIKaX, HAa Ka3aXCKHUHl S3bIK
MIEPEBOIATCS PEIaKIIUeH Ky pHAa).

* Undopmanus o0 aBTOpe/ aBTOpax B KOHIIE CTAaThU JAeTCs Ha TpPeX S3bIKax (PyCCKOM,
KazaxckoM, anrinuiickom): ®.M.O. (moJHOCTHIO), ydeHas CTENeHb, YYEHOE 3BaHUE, TOJKHOCTD,
Ha3BaHUE BYy3a, aapec, ropox, crpana, ORCID unu Scopus ID.

5. Jlns Habopa Tekcra, Gopmyn m Tabmui Wcmonb3yercs pemakrop Microsoft Word s
Windows. I[TapameTpsl TEKCTOBOTO pegakTopa: Mojs — 2 CM CO BCeX CTOPOH; BbIPAaBHHMBAHHUE IO
mmpune; mpudTt — Times New Roman, pazmep — 12; mexctpounsiii uatepBan — 1,15; ab3annsiii
oTcTyn — 1 ¢M; OpueHTAIHs TUCTa — KHUYKHAS.

6. CCBUIKM B TEKCTE Ha COOTBETCTBYIOIINI HCTOYHUK M3 CIHCKA JINTEPATYPHI O(DOPMIISIOTCS B
KpYyTJbIX CKOOKax ¢ yKa3aHHEeM IEepBOro aBTopa paboThl, ToAa W3JIaHUS, HOMEpa CTpaHUI(-bl),
HaInpuMep:

1. [Bamxu6os, 1999: 45] unu [Bampxkubos, 1999: URL]

2. Ecnu 2 u Gornee aBTOpa:

a) [BamkuboB u ap., 1999: 45] unu 6) [LlaiimepneHoBa, AmanxonoBa, bypubaesa, 2021:

10];

3. Ecnu Her mpsimoii ccpiku: [Bamku6os, 2022]. Mpudr camoro crnucka — Times New
Roman, pa3zmep — 12, ab3a1 — orctyn 1,25, BoIpaBHUBaHUE 110 IHPUHE C IEPEHOCAMH.

7. Criucok nuTepatypbl IpelocTaBiseTcs B IBYX BapuaHTax: 1) no andasuty 6e3 Hymepauuu
Ha SI3bIKE CTAaTbM; 2) JATMHCKOM TpaHCIUTEpalued, B paMKax KOTOPOro B KBaJpaTHBIX CKOOKax
JlaeTcs MepeBo/] Ha aHMIMHCKUi s3bIK (cM. O6paszer: Reference).

8. TpeboBaHus pacnpocTpaHSIIOTCS HAa HAYYHbIE 0030Pbl, pELEH3UU U MIEPCOHATINH.

9. Crarpa pomkHa OBITH TIIATENbHO BbIBEpEeHA Ha opdorpaduueckue U CHHTAKCUYECKHE
olMOKU U TexHu4Yeckoe opopmiieHrne. CTaTby, HE COOTBETCTBYIOIINE TEXHUYECKUM TPEOOBAHUSAM,
OyayT BO3BpallleHbl Ha JopaboTKy. Bo3Bpamienue Ha nopaOOTKy HE O3HA4aeT, YTO PYKOIHUCHh He
npuHsaTa K nyomnukanuu. OoOpazen odopmienuss cratbu MPHTU 03.91.03 (ompeapensiercss mo

cchUIKe: http://grnti.ru/)
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