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ATBIJIIIBIH ®PA3ZEOJIOT UACBIHJAAT'BI KYH/BIJIBIKTBIK O3I'EPICTEP:
KOPIIYCTBIK-AUCKYPCTBIK TAJLJAY

Anjaarna
Maxkana Ka3ipri aFpUNIBIH  TUTIHAETI (Pa3eoJOTHAIBIK OIpIIKTepAiH OaranaybIThIK
(aKCHONOTHSANIBIK)  Ma3MYHBIHAAFbl  TPAaHCQOPMALMSIIBIK — TPOIECTEPi  IMITMPHUKAIIBIK
MOJIIMETTEp HETi3iHAe KEMICHAlI TYpAe 3epTTeyre apHaifaH. 3epTTeyAiH HEeri3ri MakcaTbl-
KOFaMJIbIK KYH/BUIBIKTApbIH ©3repyiHe OaiylaHbICThl (Ppa3eonoru3MaepIiH CeMaHTHKAIBIK
KYPBUIBIMBIH/IA OPBIH allaThIH aKCHOJIOTHSUIBIK JIMHAMUKAHbI aHbIKTay. JKymbIc OapbIChIHIA
British National Corpus (BNC) xone Corpus of Contemporary American English (COCA)
JIepeKTepiHe KOPIYCTHIK-TUCKYPCTBIK Taijay *acay apKbUIbl (pa3eosoTHsUIBIK OipIiKTepaiH
KOHTEKCTYaJJIBIK JKOHE IPArMaTHKAIBIK EPEKIISIIKTep] capalaHbl.
3epTTey HoTIXKeNepi (pazeoNoru3MIepIiH OaralaybINTHK CEMaHTHKACBIHBIH TYPaKThl eMec,
QJIeyMETTIK TpaHchopmanusiap MeH HUQPIBIK KOMMYHHUKAIUSHBIH BIKIAIBIMEH KYOBLIBII
OTHIPATHIHBIH JANIENIei. ABTOp aFBUIIIBIH TUTIHAETI KaHa (pa3eoIOTHSIBIK MOJICIbICPIiH
KaJIBINTacy YPIICIH KOHE OJapIblH MeHa-IUCKYPCTaFbl KbI3METIH CHIATTAHIbl. AJIBIHFaH
FBUIBIMH KOPBITBIHABUIAD (Pa3eoNOTHUIBIK IKYHEHIH AWMHAMHKAIBIK TaOWUFaThlH aliFakTai
OTBIPBIN, TLI MEH KOFaMJIBIK CaHAHBIH ©3apa OailIaHBICBIH TEPEHIpeK TYCIHyre, COHIai-aK
KOTHUTHUBTIK JIMHIBUCTHKAa MEH JIMHTBOMOJICHHETTAHy cajlajlapblH JKaHa JepeKTepMEH
TOJIBIKTBIPYFa MYMKIHJIIK Oepei.

Tipexk ce3nep:
¢pazeonorusiblk  Oipiikrep, OaranayblIITHIK — CEMAHTHKA, KOPIYCTHIK  JIMHTBUCTHUKA,
JMCKYPCTBIK Tanjay, TUUIIK JWHAMUKA, AKCHOJIOTHSUIBIK TpaHchopMalus, arbUIMIbIH T,
MParMaTUKAIBIK JI€yeT, TMHIBOMO/ICHHUET.

Cinreme kacay yumin:
Kamumera I'.A., Oninodek 11I.A. AFbUIIIbIH (Pa3eoIOTUACHIHIAFB KYHIBUIBIKTBIK ©3repicTep:
KOPITyCTBIK-IHCKYPCTHIK Tannay // Philological Sciences Journal. — 2026. — Vol. 13. — Nel. — Pp.
8-15. DOI https://doi.org/10.52081/PhSJ.2026.v13.i11.070

Kipicne

Kazipri Tin OimimMiHAe 3epTTey MapaaurmMachl TULMIH KYPBUIBIMIBIK CHIIATTAaMAaChlHAH OHBIH
(YHKITMOHAIBIK, KOTHUTHBTIK OHE TMpParMaTHKAIBIK KBIPJIAPBIH KEMIeHI TYpHae KapacThIpyFa
Kapaii Oet Oypasl [Crystal, 2003: 499]. Ocsl TypFbliaH anFaHna, Gpa3eosoTUsIIBIK OipIIIKTEp TEK
TYpaKThl TUIAIK KYPBUIBIM DPETiHAEC FaHa €MeC, COHBIMEH Karap MOJIGHHM KO TEH oJIEYMETTIK
OaranayblIITHIK KYHeH! OCHHEeNeUTIiH KypAeal CeMaHTHUKAIBIK KYPbUIBIM PETiHIE KapacThIPbLIaIbl
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[McEnery, Hardie, 2012: 294]. ®pa3eonorusuiblk KOPABIH aKCUOJIOTHSIIBIK OJICyEeTiH alKbIHIAY —
Ka3ipri JUHTBUCTHUKAIAFbI €H ©3€KTi MacenenepIin Oipi.

3epTTeyaiH ©3eKTUIr TUIAIK KYHUEHIH CTaTHUKAJIbIK €MEC, TMHAMHUKAJIBIK TaOMFATHIMEH JKOHE
KOFaMJaFbl KYHJIBUIBIKTAp HEPapXHACHIHBIH ©3repyiHe TIKeJIeH ToyeaiairiMeH aiKbIHaaIabl.
OJIEyMETTIK-MOJIECHH KOHTEKCTIH J>KaHapybl HOTHIKECIHAEC IOCTYpii ¢pa3eonorusmaep kaHa
MarbIHAIBIK PEHKTEpre e OOJIBII, OJap/IbIH aKCHOJIOTHSIIBIK BEKTOPBI ((KaFBIMIBIIAH KAFBIMCBI3Fa
HeMece KepiciHmie) TtpaHchopmarnusara yiubipayna. byn wmocene Oipkatap 3epTTEyHILIEp.IiH
eHOeKTepiHae KapacTeipbutFraHbiMeH [Partington, 2004: 293], dpazeonoruzmaepiiH OaranaybIIITHIK
Ma3MYHBIHBIH JTUHAMHUKAChl, dcipece Ka3ipri JUCKYPCTBIK OpTaja, ol JAe KYHell 3epTTeyi KaKeT
eTeI.

JKYMBICTBIH MakcaTbhl — aFbUIIIBIH (Ppa3eooru3MACpiHiH aKCHOJOTHSUIBIK TUHAMHUKACHIH
3aMaHayu KOpIyC MaTepuaiIapbl apKbUIBI aWKBIHIAM, OJIAPIbIH KOHTEKCTYaAbIK, TParMaTHKAIBIK
OHE TUCKYPCTBIK EPeKIIEeNTIKTePiH jKaH-)KaKThl curatTay. OChbl MaKcaTKa JKeTy YIIiH 3epTTeY/iH
oliCHaMaJIbIK 0a3achl PETIHC MOHAPAIBIK TICUIIACD KOJIIAHBLIIBL:

Marepuannap MeH 3epTTey daicTepi

3epTTeyniH SMIUPUKAIBIK HETi3IH aFbUIMBIH  TUTIHIH 3aMaHayd JICKCUKOTPa(UsIIBIK
JepeKKe3epiHeH ipikTenreH ¢pa3eonorusuiblk OipiikTep MeH onapiabiH British National Corpus
(BNC) [British National Corpus, 2007] »one Corpus of Contemporary American English (COCA)
[Davies, 2008] kopmycTapblHAaFsl KOJIJaHbIC yiriiepi Kypaabl. bapneirsr 120 ¢dpa3eonorusibik
TyIFa Tangayra anbiHael. COHbIMEH Katap, HUGPIbIK Meana-aucKyperarbl (2024-2026 xok.) xaHa
MarblHAJBIK KOJIJAHbICTAp/bl aHbIKTAay YLIiH canansl BAK pecypcrapsl MeH oneyMeTTikK
rutatopMasiapIbIH AePEKTePi Nai1aIaHbIIIbL.

3epTTey O6apbIChIHAA KeNecl 9/1icTep KeMeH i TYPAe KONAaHbUIbI:

Kopnycmulx  orcuinik  manoay apKpliabl (Ppa3eosorusuiblK  OIpJIKTEpAIH SpTYpPJi  YaKbIT
Ke3eHAepiHAeri KOJNAAHBIC AWHAMMKACBHIH CaJbICTBIPY AapKbUIbl OJNAPABIH TIMAETi OeNCeHiTir
AHBIKTAJIJIBL.

®pazeonoru3maepaiH afHaIaChIHAAFbI JEKCUKAIBIK Kopiaysl (collocates) capanay apKbLibl
oJlap/blH OaranayblIITHIK OarbIThl (IMO3UTHUBTI/HETATUBTI) KOHMEKCMYanoblK manody apKblibl
HaKThIJIaH bl

Tingik  OlpaikTepAiH  MarblHAJIBIK  KYPBUIBIMBIHAAFbl  KYHIBUIBIKTBIK ~ KOMIIOHEHTTIH
TpaHC(OpMaJlaHYbIH  KOFaMJIBIK-OJIEyMETTIK  e3repicTepMeH  OaljaHbICThIpa  KapacThIpy
AKCUONIOUATBIK UHMepnpemayus dici apKbLIbl MYMKIH OOJIIBL.

Ilpaemamukanviy manoay dIIICIH KOJAAaHA OTBIPHII, (pazeosoru3MIAepAiH KOMMYHUKATHUBTIK
MakcaTKa cail (MpoHUs, capka3M, 3BHeMHU3M) KOJIJIaHbUTY €pEeKIIETIKTepl alKbIH 1A Ibl.

KopIyCThIK TMHIBUCTUKACBIHBIH d1icTepl (PpazeoOTHsIIBIK O1pIIKTEpAIH KONJaHbLTY JKUIJIIT
MEH BapHaTUBTUIINH CTAaTUCTUKAJBIK Jaijaeyre MyMKiHIIK Oepni;KoHTekcTik Tanmpay omici
OaranayslITHIK PEHKTIH MOTIH 1IIIH/IET1 MO3UIUSICHIH aHBIKTA/IbI;

JIMCKYpCTBIK HMHTEpIIpeTalus 9icl TULAIK OlpJiKTepAlH KOMMYHHMKATHBTIK oJeyeTi MeH
QJIEYMETTIK KbI3METIH capanapl.

3epTTeyIiH SMIMPUKAIBIK MaTepHalibl peTiHAe arbUIbIH TUTIHIH Oputanislk (BNC) xone
amepukauablk (COCA) ynrteik KopmycTapbl, BAK MoTiHaepi MeH HUGPIBIK KOMMYHUKAIUSI
(onmeyMeTTIK Keiyiep, 0orTap) IepeKTepl maiaananbuiIbl. MaTepuanaapaslH perpe3eHTaTUBTLTIT
3epTTey HOTHXKENEePiHiH 00BEKTUBTLIITTH KAMTaMAacChI3 €Te/Il.

3epTTeyiH  FBUIBIMM  JKaHAIBIFBI  (Pa3eosOrHsUIbIK  OIpiiKTepaiH  OarajayblIIIThIK
KYPBUIBIMBIHBIH ~ ©3repici HakKThl TUIAIK MaTepualjap apKbUIbl SMIIMPUKAIBIK TYPFBIAAH
TONENCHYIMEH JKOHE IMQPIBIK OpTaHBIH BIKMAJIbIHAH TYBIHAAFAaH J>KaHa (pa3eosIOTHSIIBIK
MOJIENIbJICPIH CUIIATTATybIMEH alKbIH/1aTa/Ibl.



3epTTey HITHKEJIEPI JKIHE TAJAay

®pazeonorusuibIK OIpIIKTEp/IiH CEeMaHTHKAChl KOMKA0ATThl KYPBUIbIMFA HE MOHE OJIap.IbIH
MarblHAChl KOTHUTHUBTIK MOJENBIEP MEH MOACHH TIKIPUOCHIH ©3apa OpEeKeTTeCyl apKbUIBI
KanpinTacagbl. OChl TYpFBIIAH aliFaHzia, 0aranaybllIThIK KOMIOHEHT TeK TULIIK 3JIEMEHT eMec, Ol
QJIEYyMETTIK MaFblHAaMEH TBIFbI3 OaiJIaHBICTBl MHTEPIPETALMSUIBIK KaTeropus OOJbII TaObUIAIbI.
Kopniyc nepexrepi (paszeomorusmaepiiH MaFbIHAChl OJap/IbIH KOJAAHBLUTY JKUITITIMEH FaHa eMec,
COHBIMEH KaTap HAaKThl JUCKYPCTBIK OpTaJa aTKApaThIH KbI3METIMEH JI¢ aHBIKTAIAThIHBIH KOPCETTI.
Mpicanbl, geek JeKCEeMachIHBIH KOJIAHBICBIH TalJlay OHBIH CEMaHTHKAaJIBIK TpaHcpopMalusra
YIIbIparaHblH alKbIH Aoenaeiai. bypbiH Oy ce3 oneyMeTTiK TYpFBIAAH OKIIAyJaHFaH, «OFalD)
agamabl Olnmipce, Kasipri JUCKypcTa OJ1 KOFaphl HMHTEIIEKTYaJIbIK KaOlIeT TeH Kociou
KY3BIPETTUIKTIH Oenrici perinme Kommanbuiaasl [British National Corpus, 2007]. Byn esrepic
KE3eMCOK eMec, ONl KOFaMJarbl OiTIM MEH TEXHOJIOTHAFa KATBICThl KYHJBUIBIKTApIbIH KaiTa
OaralaHybIHBIH HOTHIKEC1 OOJIBIT TaOBLIAIBI.

Spill the tea TipKeCiHIH KOJAAHBUTYBIH TaJ/1ay OHBIH MaFbIHACBIHBIH JAUCKYPCTHIK TOYEIAUIITH
alikprHIan e, byt dpaseosioru3m kebOiHe AIEYMETTIK KeIiIepe KoHe OepecMl KOMMYHHUKAIIHSIA
KOJIIaHBUIBIT, aKIMapaTThl )KapHUsUIay HeMece KYIUSHBI aily MaFbiHachiH Oinmipeni [British National
Corpus, 2007]. Anaiina oHbIH OaFanayblITHIK CUIAThl KOHTEKCTKE OalIaHBICTHI ©3Tepill OTHIPA/IbL:
KeuOip >kaFmaiyiap/ia 0JI MO3UTUBTI (KBI3BIKTBI aKmapar), ajl 0acka »KarJaiyiap/ia HeraTuBTi (ecek,
KAFBIMCBI3 aKMapar) peHKKe ue Oolybl MYMKIH. Bys TimfiK MarblHAaHBIH MpParMaTUKAIbIK JKOHE
MHTEPIpETAUsIBIK TaburaTeiH kopcereni [Davies, 2008].

Ocwiran ykcac Ttypuae cheap xoHe cheap shot OIpIiKTepiHIH Talfaybl OJIapAbIH
aKCHOJOTHSUIBIK ~ TOJIIPH3AIMAFa  YIIBIPAaUTBIHBIH — KepceTTi. Cheap ce3i 0Oip KOHTEKCTe
«KOJDKETIMIUTIK» MarblHACBIHAA TO3MTUBTI OaramaHca, Oacka Jkarmaiila «camachI3IbIK)»
MaFrbIHACBIHJ]a HETaTUBTI peHKKe ue Oonmaabl. An cheap shot Tipkeci KeOiHE TYpaKThl HETaTHUBTI
OaranayslITHIK CUIIATKA W€, OYJI OHBIH CEMAaHTHKAIBIK SAPOCHIHBIH TYPAKTHUIBIFBIH KOPCETEI].

KoprycThIK nepexTepaiH CaHIbIK Talaaybl (Ppa3eosIOTHsUIBIK OIpJIIKTEpIiH OaraaaybIIThIK
KYPBUIBIMBIH/IAFbl aiibIpMAIIbUIBIKTAP/IbI HAKTHl KepceTedl. ATanm alTKaHaa, 3epTTey HOTHXKeNnepi
OoiipiHIa break the internet TipkeciHiH 74% >karmaiiia MO3UTHUBTI KOHTEKCTE KOJJAHBUIATHIHBI
aHBIKTANBI, OYJ1 OHBIH THIEPOOIANBIK KOHE SMOILIMOHAN/BI CUTIATBIH Kepceredi. An cheap shot
TIpKECIHJIe HETaTUBTI KosjaHblc 81% Kypan, OHbIH TYPaKThl Tepic OarajaybIIITHIK MOHTE€ H€ €KEHIH
nonenaerai. Opraia KepceTkimrep OONbIHINIA MO3UTUBTI KonaaHnbeic 45.8%, HeratunTi 35.2%, an
Oeittapan Konmaneic 19% Kypansl. by HoTHXKenep Tuaeri OaraiayblITHIK MaFbIHAHBIH O1pKemKi
eMecC EKeHIH JKOHe OHBIH apTYpJi (pakTopiaapra Toyen i e3repeTiHiH KopceTei.

®pazeonorusuiblK OIpMIKTep/iH OarajayblIITHIK Ma3MYHBIHBIH ©3TepICiH TEpeHIpEeK Taijiay
ONIApIIbIH TEK EKe JIEKCUKAIBIK OipJiK peTiHIe eMec, TYTac TUCKYPCTHIK KYPBUIBIM KYpaMbIHIa
KapacThIPbLIYbl KaKeTTIrH kepcereli. Ochl TYpFbIIaH aifaHza, (pa3eosoru3MaepaiH MarblHAChI
oNapAblH KYpaMbIHIAaFbl CO3JepAiH TiKeleil MaFblHAChlHAaH €Mec, TyTac TipKec peTiHe
KaJIBINITaCaThIH CEMAHTUKAJIBIK JKOHE MparMaTUKaJIbIK TYTacTBIK apKbUIbl aliKpIHIananel [Sinclair,
1991: 85].

Kazipri arputmiblH TiTiHAET1 Oipkatap (pa3eosorusIblK OIpIiKTEp/IiH MarblHACHI OJIap/blH
KOJIJAaHbUTY JKUUIITIHIH apTybIMEH KaTap, jKaHa KOMMYHHMKATHBTIK (YHKUMsIIapAbl aTKapa
OactaybIMeH epekiieneHeal. by KyObutbic ocipece udpIbIK KOMMYHUKAIMS KEHICTITIHIE alKbIH
KepiHel. OIEeYMETTIK KeJep/ie KaablNTacKaH TULAIK YJATUIep KbICKA YaKbIT LIiH/IE KeH Tapajblll,
TYpaKTbl TipkecTepre aWHamagel. MyHnalh OIpiiKTepIiH €peKIIeNiri OoJIapAblH KOFaphl
HKCIPECCUBTLIINT MEH KOHTEKCTKE ToyeNIUIirinae Kkepineai. Muicaisl, break the internet TipkeciHiH
KOJITAaHBICHIH Tajjiay OHBIH TEK THIEepOOJIabIK CHIIaTTa FaHa e€MeC, COHBIMEH KaTap OJIEyMEeTTIK
MaHbI3bl 0ap aKmapaTThIK KYOBUIBICTBI OUINIPETIH TULAIK KypajFa aiHajaraHblH Kepceredi. byn
Tipkec KeOiHe MeIua JWCKYpCTa KOJIJAHBUIBIN, KOFAMIIBIK PE30HAHC TYABIPATBIH OKHUFaapIbl
cunarraiiapl. OcbiFaH OaiJIaHBICTHI OHBIH OarallaybIIITHIK CHIATHl KOOiHE IMO3UTHUBTI OarbITTa
KaJIBITITACAIbl, O©TKEHI OJT TAHBIMAJIIBIK TICH Ha3ap ayaapy/bl OuTaipeni.

10



®pa3eosoTHsUIBIK ~ OIPIIKTEPIIH MaFbIHAJBIK TpaHC(OPMAITUACH  OJIAPABIH KOTHUTHBTIK
HeriziMeH e OaitnaHbicThl. SIFHuM, Oenrimi Oip TipKeCTiH MarblHACHI aAaMHBIH €Ml KaObuigay
EpeKIICTIKTEPIMEH JKOHE MOJICHU TOKipuOeciMeH aHbIKTanaabl [Stubbs, 2001: 112]. byn typreinan
anranaa, (paszeosorm3maep TEK TULAIK OIpiiK eMec, COHBIMEH Karap MOJCHU KOHICHTiICPIiH
KepiHici 0ok Tabbu1aael. OChiFaH OaMIAHBICTHI (HPA3COTOTHUSIBIK OIpIiKTepIiH OaFanaybIIITHIK
Ma3MYHBIHBIH ©3Tepici OJapJblH MOJCHH KOHTEKCTKE TOYENIUITNH e KepceTemi. MbIcambl,
TEXHOJIOTHSUIBIK JIaMy MEH HUQPIIBIK MOJICHUETTIH KYIIICI01 geek CUSAKTBI Co3MIepAiH OaraaaybIThIK
PEHKIH e3repTil, oap/ sl NO3UTUBTI MaFbIHA/IA KOJJaHyFa aibll Kelai. by KyObuibic KOFaMaarsl
KYHJIBUIBIKTApABIH ©3repyiMeH TiKesel OalaHbICThI.

Tarpl Oip MaHBI3ABI ACIEKT — (PA3EONIOTUSIIBIK OIpTIKTEpAiH MparMaTHKANBIK Kbi3MeTi. Onap
TEeK aKIapaT »XETKi3y Kypajbl FaHa eMecC, COHbIMEH Karap COMJICYIIiHIH MO3WLMICHIH OLIAIpY,
SMOLUSUIIBIK 9CEp €Ty JKOHE ThIHJAYIIBIHBIH Ha3apblH ayAapy KbI3METiH aTKapazisl. Ockl TYpFBIIaH
anFaHjaa, oJapAblH OaranaybllITHIK CHUIMAThHl KOMMYHHMKATHBTIK MakcaTKa OalIaHbICTBI e3repimn
OThIpazbl. 3epTTey OapbICBIHIA aHBIKTANFaHIal, (pa3eonoru3MIepaiH MaFblHACHl TEK IKEKe
KOHTEKCTE FaHa €MeC, COHbIMEH KaTap KEH AUCKYPCTBIK KYPBUIBIM IIIIHAE KalblMTacaibl. by
OJIapJIbIH HMHTEPIPETAIUACHl OpTYpJi (aKkTopiiapFa TOyelJai EKCHIH KepceTelli, COHBIH IiIIiH/e
MOTIHHIH aHpbI, ayJUTOPHs >KOHE KOMMYHUKATUBTIK >KarJail MaHbI3Ibl pelnl aTkapaabl [Gibbs,
1994: 36].

®pazeonorusuIbIK OIpIIKTEPIiH AMHAMUKACHIH Tajaay OJapAblH TUIIIK XyHeaeri OpHBIHBIH
e3repinm OTBHIpFaHbIH Kepcereni. Keibip TipkecTep yakpIT ©T€ Kelleé ©3eKTUIrH KOFajiTca,
Oackajapbl KepiCiHIIIE KaHa MaFbIHaFa M€ OOJIBIT, OCJICeH Il KOJIaHbICKa eHell. by TUIIiH yHeMI
JaMBITT OTBIPATBIH JKYyie ekeHiH monenaenni. dpa3eonorusuiblk OipmikTepaiH OaraiaybIIITHIK
Ma3MYHBIHBIH ©3Tepici KOIKBIPJIbI MPOIECC OOJBIN TaOBLIAABI XKOHE OJI TUIMIK, KOTHUTHBTIK JKOHE
QJIEyMETTIK (haKTOPIIAP/IBIH ©3apa dPEKETTECYiHIH HOTHKECI PETIHIE KAPaCThIPBLIYHI THIC.

AJBIHFAaH  HOTHDKENEpJl HMHTepHperanusiiay OapbIiChiHIA  (Ppa3eoyOrHsUIbIK  HKYHEHIH
JTUHAMUKAJIBIK CHUITAThl alKBIHIAIAbI. baranaybllITHIK MarblHA TULMIK OIPJIKTIH TYPaKThl KacHETI
e€Mec, Ol HaKThl KOMMYHHUKATUBTIK jKaFfaiira OaitmaneicTbl Kanbimtacansl [Lakoff, 1980: 87].
ConbIMeH KaTap, UUQPIBIK KOMMYHHUKAIUS KEHICTIT jkKaHa (pa3eosiorHsUIbIK MOJETbIEPIiH
KaJIBINITaCyblHA BIKMAN €TiM, OJApABIH JKCIPECCUBTI KOHE MparMaTUKAIbIK CHUMATHIH KYLIEHTeI.
XKannsl anranga, KyprizuireH 3eprrey HoTHKesIepl (ppa3eoaorusuIbIK O1paiKTEp IiH OaraiaybIIIThIK
CEMaHTHUKACBhIHBIH e3repici Oenrini Oip KyHemislikke We eKkeHiH kepcereai. byn esrepictep
Ke3/eMCOK eMec, KepICIHIIe, TUAIH 1IIKI 3aHIbUIBIKTApbl MEH CHIPTKbI 9JIEYyMETTIK (akTopiapiblH
BIKMATBIMEH KAJIBITITACA IbI.

Kaszipri TLIIIK KOJIJaHBICTA OaliKayIaTeIH Heri3ri TeHACHIUSIIAPIbIH Oipi-
(bpaszeosnoru3MaepiH AKCIPECCUBTLIIK JeHreiiHiH apTybl. by acipece nu@piblKk KOMMYHUKAIUSA
XKarJaiiblHaa alKblH KepiHeni, ce0edl KbICKa apl oacepil TULMIK OIpNIKTep akmapar alaMacyAblH
TUIMJI KypanbiHa aifHanaabl. COHbIMEH KaTap, TUIAIK OipmikTep/iH OaranayblIThIK Ma3MyHBIHBIH
e3repyl oJlap/IblH CEMaHTHUKAJIBIK MKeMIUTIITIH KepceTesi. by o3 ke3zerinae TUaiH OeHiMACSITIIITIK
KACHETIH oHE OHBIH KOFaMaFbl @3repicTepre kayan Oepy KaOijieTiH aliKbIHai Ibl.

3eprTey OapbpichiHAa OipKaTap 9/IICHAMAJIBIK KOHE SMITMPUKAIBIK KABIHABIKTap OalKanael. EH
alJbIMEeH, (Ppa3eoNorHsUIbIK  OipiKTepAiH OaraiayblITHIK Ma3MYHBIH aHBIKTay OapbIChIHIA
OJIapJIbIH KOHTEKCTKE TOyeNAulri Oenrunt Oip KypHenuliK TyFbI3Ael. bip Tuimik Oipiik opTypdl
JTUCKYPCTBIK JKaFfainapia opKWiIbl MarblHara we OOMybl MYMKiH, OyJI onapiblH OaraiaybIIIThIK
PEHKIH HAKTHl aHBIKTayIbl KWBIHIATAIbl. ByJl MOCceNeHi Ienry MakcaThblHIa Taljay TeK JKeKe
MBICAJIJapFa eMec, KOPIYC JIepPEeKTepiHJIeT] )KUIIIK KopCceTKITepiHe Heriznenai. Sruu, 6enrini oip
(bpa3eonoru3MHiH OaranaybllIThIK CUIATBl OHBIH SPTYPJI KOHTEKCTEpIEri >KyHem KOJJIaHbICHI
apkbuIbl adKpIHAAABl. Kopmyc nepekrepiH ipikTey OapbIChIHAAa MOTIHIACPIIH >KaHPIBIK >KOHE
CTHJIBJIK OpTYpJUIIri Ae Oenrunl Oip KUBIHIABIKTAp TYFbI3NBI. Ocipece, OelipecMu koHE IUPPIIBIK
JUCKYPCTaFrbl TUIAIK OIpIIKTepAiH TYPaKTBUIBIFBI MEH CTaHAAPTTHUIBIFBI TOMEH OOJybl OJIap.IbIH
TanfgayblH KypaelaeHAipail. bynm wmoceneni memry yoiiH oOpTypili JAEPEeKKe3EpACH albIHFaH
MaTepHalap CaNBICTHIPMANbl TYPAE KapacThIPBUIBII, HOTHXKENIEPIiH OOBEKTUBTUII KaMTaMachl3
eTinmi. Tarel Olp MaHBI3IBI KUBIHIBIK (PA3eONOTHSIIBIK OIpIIKTEpiH CEMaHTHUKAIBIK IICKapachlH
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aHbIKTayMeH OainmaHbIcThl Oomabl. Keitbip TipkecTepaiH TypakThl HEMece €pKiH TipKeC eKeHJITiH
aXbIpaTy dpKamaH 0ipMoHai 6oma Gepmeiiai. OckiFan 6aliIaHBICTHI 3epTTEyae (Hpa3eonoru3MaepIi
aHBIKTAY Ke3iHJE OJapAblH KaWTaJlaHybl, TYPaKTBUIBIFbI JKOHE WIMOMAJIBIK CHITAThl HETi3ri
KpuTepuid perinae anbiaabl. Ochutaiimia, 3epTTey OapbIChIHIA TYBIHIAFaH KUBIHIBIKTAp KEHICH
omicTep/i KOJJAaHY apKbUIbl EHCEPUTIN, aJblHFAH HOTIKEIEPAIH FBUIBIMH HETI3IUIN MEH
CEHIMJIUIITT KaMTaMachl3 €TiJIi.

JKypriziaren Kopryc HETi31HIET1 Tajljjay HOTHXKECIHIE aFbUIIIBIH TUTIHETT (pa3eoIorUsIbIK
OipikTepaiH OaranaybIITHIK Ma3MYHBIHBIH ©3repici Oenrim Oip 3aHIBLUIBIKTapFa OarbIHATBIHBI
aHbIKTAIIBL. EH amapIMeH, (pa3eosioru3MIepAiH MaFbIHACHI OJApIblH KOJJIAHBLUTY KOHTEKCIHE
TIKeNel Toyeni eKeHairi gonenaeHai. SFau, 6ip TUAIK OipiIiK opTYpil TUCKYPCTHIK JKaFmaaimapaa
OPKHUJIBI OaFaaybIIITHIK PEHKKE He 001ybl MyMKiH. @pa3eosoTHsUIBIK O1pIiKTepIiH OaraaybIIThIK
KYPBUIBIMBIH/IA TTOJISIpU3anus KYObUIbICH OaiikanaTeiHbl aHbIKTaNAbl. Kelbip Oipiikrep 6enriii Oip
KOHTEKCTEe TIO3UTUBTI MarbIHa/a KOJIaHblIca, 0acKa jKar[aiiia HeraTuBTI peHKKe ue Oonanbl. by
TUTAIK MaFbIHAHBIH MKEM/I1 )KOHE MHTEPIPETANUSIIBIK CUITATBIH KOPCETE/I.

KopriycThlK  JepekTep HETi3iHIE allbIHFAH CaHJIBIK KOPCETKITep (pa3eooTUsIIbIK
OipmikTepAiH OaralayblIITHIK YJIECTIpiMiHIH OIpKeNKi eMec eKeHIH KepceTTi. ATam alTKaHna,
Keioip OipiikTepe MO3UTUBTI KOJJIAHBIC OackiM 0oJjica, OacKajgapblHa HETaTUBTI HEMECE apaiac
cunar Oaikanaapl. by Tinnik OipiiKTepaiH CeMaHTHKAIBIK KYPBUIBIMBIHBIH TYPAKCHI3ABIFbIH JKOHE
ONIapIIbIH JTUCKYPCTHIK OpTaFa TOYENIUIINH Jonenseiini. 3epTrey HOTHXKeNepl coHaaii-ak Kasipri
aFBUTIIBIH TUTIHAC XKaHa (Pa3eoJOTHsUTBIK MOACTBACPIIH KaJbIITacy Ypaici 0ap eKeHiH KOpCeTTi.
byn wmonenbaep keOiHe UUGPIBIK KOMMYHHUKALUA KEHICTITiHIE mMaiga OOJbIlN, >KOFaphl
HKCHPECCUBTUIIK TEH KBICKAIBIKIICH €peKIIeIeHel. AJIBIHFAaH HOTWKEIep (pa3eosIOTHsIIBIK
KYHEHIH JUHAMUKAJBIK CHUMATBIH JKOHE OHBIH OJCYMETTIK-MOJCHH ©3repICTEPMEH THIFBI3
OalIaHbICHIH AlKbIH A IbL.

KopbITbIHABI

Xyprizuiren kemeHJi 3epTTey Kazipri arbUILIBIH TUNIHAETT (pa3eoorusuIbIK OIpIiKTepaiH
OaranayblIITBIK Ma3MYHBIHBIH TpaHC(OPMALUACH JKYHeNli, JWHAMHMKAIBIK JKOHE KOIKbIPJIbI
mpouecc eKkeHiH aWkblHAanbl. KopmycThIK — JepekTep HETri3iHA€  albIHFaH  HOTHUXKElep
(bpazeosnoru3MaepiH CEeMaHTUKAChl CTATHUKAJIBIK KYOBUIBIC €MeC, KepiCiHIle, oJlap/blH MaFbIHAJIBIK
KYPBUIBIMBI HaKThI KOJJIAaHBLTY KOHTEKCiHE, TUCKYPCTHIK OpTara jKOHE dJIEYMETTIK (aKTOpIIapIbIH
TiKelel ocepiHe Toyen i eKeHiH TOJBIK AN IS 1.

3eprrey OapbichiHIa (HPa3eoNOTUSIBIK KOPBIH aKCHOJIOTHSIIBIK KYPBUIBIMBIHAAFBI OipHEIe
MaHbI3/Ibl YPAICTEDP capataHbl:

1. CemaHTUKaJIBIK Mennopanus (MO3UTUBTEHY): KeHOip TULIIK OipiiKTepAiH (MbIcaibl, geek)
HETraTUBTI PEHKTEH apbUIbIN, >KOFapbl MHTEICKTYalJbIK MopTeOeHl OuIIipeTiH MO3UTHUBTI
MaFblHara e OONybl KOFaMIarbl TEXHOJIOTHS MEH OUTIMIre KaThICTBl KYHIBUIBIKTApIbIH KaiTa
OaranaHybIH KepceTei.

2. AKCHONOTHAIBIK MOJSpU3anus: Gpa3eooru3MaepaiH KOHTEKCTKE OaliTaHbICThI KaFbIMIbI
KOHE JKarbIMChI3 MAaFbIHAJBIK TOJIOCTEP apachlHAa KYOBUTYbl OJapAblH HHTEPIPETALUSIIBIK
TaOWUFaThIH alKBIHIANIBI.

3. JIuckypcTBIK KaHapy: HHU(QPIBIK KOMMYHHUKAIUS KEHICTITIHJE KaJbITacKaH JKaHa
(dbpazeonoTusIbIK MOJETBACPIH (MbICATbI, break the internet, spill the tea) maiina 60dysl TULIIH
MparMaTUKaIbIK MKEMIUTITT MEH SKCIIPECCUBTLITIK ONIEYETiHIH apTKaHbIH aifFaKTali b,

byn ypaicrep TUIMIH TeK 1MIKI JKYHETIK 3aHIBUIBIKTAphIMEH FaHA IMIEKTEIMEH, KOFaMJIaFbl
QJIEYMETTIK-MOJICHH TpaHCchopMaIMsIapMeH ThIFbI3 OainanbIcThl. CaHIBIK TaJIjay HOTHXKENEpi MEeH
OaranaypllUTBIK  YyJiecTipiM  Kkepcerkimrepi (mo3utuBTi - 45.8%, wHeratuBti - 35.2%)
(bpa3zeosorusIIbIK JKYHEeHIH Ka3ipri aknapaTThIK KOFAMHBIH CYpaHbICTapbiHa OeiiMeny KalineTiH
CTaTUCTUKAJIBIK TYPFbIIaH HAKThUIAbI.

@pa3eonorusUIbIK  JKYHEHI OChl TYpFbIIAH 3eplesey Til MEH KOFaM apachbiHAarbl
TUATICKTUKAIBIK OalIaHBICTBI TEpeH TYCIHYre MYMKIHIIK Oepemi. 3epTTey KOPBITHIHIBICHI
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(dbpa3zeooTusHbl Kall FaHa TUIMIK OIPJIIKTEP >KUBIHTHIFBI €MeC, MOJICHH KOATap MEH JJEyMETTIK
KYHJIBUTBIKTApAbl CAKTAWTHIH JKOHE >KAHFBIPTATHIH KYPAENi KOTHUTUBTIK-TIPArMaTUKAIBIK JKYyile
pETiH/Ie KapacThIpy KaXKETTITiH HET13aekH 1.

Annarel yakpITTa (Ppa3eoNorHsUIbIK OIpIIKTepAiH aKCHOJOTHUSAIBIK JWHAMHUKACHIH OpTYPIi
TIJIEp MEH MoJIeHHUEeTTep (MbICalbl, aFBUIIIBIH JKOHE Ka3akK TiJjiepi) apachlHAa CajbICTBIPMAJIbI
TYPFBIIAH TalJay, COHAAi-aK JKacaHbl HHTEJUICKT MeH HU(PIBIK JUCKYPCTHIH TUIAIK HOpMaiapra
BIKITAJIBIH 3€PTTEY JIMHTBHCTUKA FHUTBIMBIHBIH ©3€KTi OaFBITTaphl OOJIBIN Kaia OepMeK.
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HEHHOCTHBIE W3MEHEHUWSI B AHI'JIMACKOM PPA3EOJIOI'NN:
KOPIIYCHO-IUCKYPCUBHbBIN AHAJIN3

AHHoTauusi. CTaThsi NOCBSIIEHA KOMIUIEKCHOMY HCCIEA0BAHUIO TpaHC(HOPMAaLMOHHBIX
MPOILIECCOB B OIEHOYHOM (aKCHOJOTHYECKOM) COJepKaHUU  (DPa3eoIOTUYECKUX  €IMHHUIL
COBPECMCHHOT'O AHTJIMICKOIO S3BIKA Ha OCHOBE OMIIMPHUYCCKUX JaHHBIX. OcHoBHas 1ICJIb
WCCIICIOBAaHMUS — BBIABICHHUE AaKCUOJIOTUYECKOM JMHAMHKHA B CEMaHTHYECKOW CTPYKType
(dpa3eosoTN3MOB, BO3HHUKAIONICH B CBS3M C HM3MEHEHHEM OOIICCTBEHHBIX IleHHOCTeH. B xome
paboTel Ha OCHOBE KOPITYCHO-AMCKYPCHUBHOTO aHajin3a JaHHBIX BpPUTaHCKOTO HAalMOHAIBHOTO
kopnyca (BNC) u Kopmnyca coBpemenHoro amepukanckoro anriuiickoro (COCA) Obumn
MPOaHATM3UPOBAHBl KOHTEKCTYallbHBIE U MParMaTu4ecKue OCOOEHHOCTH (Pa3eoTOTHIECKIX
eIMHUII.
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PesynbpTatel uccnenoBaHusA JOKa3aliM, YTO OLIEHOYHAs CEMaHTHKa (pa3eoJOoru3MOB HeE
SIBJIICTCS CTATUYECKOW M BapBUPYETCS IMOJ BIUSHUEM COIHMAIBHBIX TpaHchopmanmii u mudpoBoii
KOMMYHHUKAIlMd. ABTOp ONKCHIBaeT TEHICHIMH (OpPMHpPOBAHUS HOBBIX (HPa3eoJTOTHUECKUX
MOJIeTICH B aHTJIMICKOM s3bIKe M WX (YHKIMOHHPOBaHHWE B Meaua-auckypce. [lomydeHHbIe
HayuyHble BBIBOJBI, TMOJTBEPXKIAs AUHAMHYECKYIO MpHPoAYy (pa3eoorTHYecKoil CHCTEMBI,
MO3BOJISIFOT TTy0’Ke MOHSTHh B3aUMOCBSI3b SI3bIKAa M OOIIECTBEHHOTO CO3HAHUS, a TaKKe JOIMOJIHUTh
HOBBIMU JJAHHBIMU 00J1aCTU KOTHUTUBHOM JIMHI'BUCTUKHU U IMHTBOKYJIBTYPOJIOTHH.
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Abstract. This article provides a comprehensive empirical study of the transformational
processes within the evaluative (axiological) content of phraseological units in modern English. The
primary objective of the research is to identify the axiological dynamics occurring in the semantic
structure of phraseological units due to shifts in societal values. Through a corpus-discursive
analysis of data from the British National Corpus (BNC) and the Corpus of Contemporary
American English (COCA), the study examines the contextual and pragmatic characteristics of
phraseological units.

The research results demonstrate that the evaluative semantics of phraseological units are not
static but fluctuate under the influence of social transformations and digital communication. The
author describes the trends in the formation of new phraseological models in the English language
and their function within media discourse. The scientific findings confirm the dynamic nature of the
phraseological system, offering a deeper understanding of the relationship between language and
social consciousness, and contributing new data to the fields of cognitive linguistics and
linguoculturology.
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TOLERANCE OF THE SECOND-LANGUAGE SELF IN INTERCULTURAL
AND INTERLINGUAL COMMUNICATION

Abstract
In the context of rapid globalization and migration, linguistic and cultural pluralism is becoming
the social norm, requiring effective interaction to maintain social cohesion and sustainable
development. The article examines in detail the linguocultural aspects of tolerance, the structure
of the “second linguistic self” and the role of positive ethnic identity in a multipolar world.
Particular attention is paid to the stages of interaction: from simple recognition of differences to
deep cultural interconnection.
The results of the study demonstrate that the formation of a tolerant personality through modern
pedagogical models, which harmoniously combine linguistic and extralinguistic knowledge, is a
necessary condition for progress. The author concludes that a true “dialogue of cultures” is
possible only through the preservation of one’s own national roots and simultaneous openness
to other worldviews. Such an approach ensures genuine mutual enrichment among
communication participants and promotes peaceful coexistence in a diverse and dynamic world.

Keywords:
Second linguistic self, dialogue of cultures, tolerance, ethnic identity, intercultural competence,
communicative interaction, development.
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Introduction

In today’s globalized world, characterized by unprecedented migration, the digitization of
communications, and the intensification of international relations, linguistic and cultural pluralism
is becoming the norm rather than the exception. In this context, the need for effective interaction
becomes critical for maintaining social cohesion, preventing conflicts, stimulating innovation, and
achieving sustainable development at all levels — from interpersonal to international. This thesis will
be substantiated by analyzing key aspects of the influence of linguistic and cultural diversity on
interaction processes and by demonstrating practical ways to optimize these processes.

The concept of “tolerance” is directly linked to the structure of the second-language self and
its sociocultural competence. The development of tolerance helps individuals adhere to this
principle and successfully identify themselves within a new linguistic space.

Tolerance is acceptance of others’ lifestyles, languages, behaviors, customs, feelings,
opinions, ideas, and beliefs. Tolerance is a personal quality that reflects the maturity of one’s
consciousness [Utebalieva, 2006: 181]. Consequently, tolerance is not merely a passive acceptance
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of differences, but an active, conscious quality that allows a person to interact with the world
without prejudice. Continuing this line of thought, one can say that tolerance is the fundamental
basis for intercultural communication and the formation of a second-language identity. Without it, it
is impossible to fully master a new language, since language is inextricably linked to culture, and
understanding it requires openness to foreign customs and worldviews.

Materials and Research Methods

Mikhailova O.A. notes that the study of the concept of tolerance from a linguocultural
perspective involves identifying several components: first, an examination of the essence, nature,
and characteristics of verbal communication; second, an analysis of the current state of the cultural
and linguistic situation in society; third, the definition of the communicative rights and obligations
of language speakers; and, fourth, the development of recommendations for linguistic therapy
[Mikhailova, 2015: 5]. It should be noted that a fifth point can be added to the above, namely, the
influence of a secondary linguistic identity on a person’s level of tolerance.

A tolerant attitude toward the surrounding world is based on positive ethnic identity, within
which a positive image of one’s own ethnic group coexists with a positive value-based attitude
toward other groups. Positive ethnic identity can be viewed, on the one hand, as a condition for the
independent and stable existence of an ethnic group, and on the other, as a condition for
intercultural interaction in a multi-ethnic world. Its formation implies an appreciation of the world’s
cultural and ethnic diversity, an understanding of difference and unity as two sides of the same
process [Zudova, 2012: 24].

Consequently, in the context of intercultural communication, tolerance is not merely a
character trait, but a key mechanism for improving relations and resolving conflicts between
cultures. It implies a willingness to engage in dialogue, mutual respect, and recognition of the value
of others’ opinions. This creates an atmosphere of trust and equality, which makes intercultural
communication truly effective.

Results and Discussion

Effective interaction in a context of linguistic and cultural pluralism is not merely a desirable
goal, but an imperative for the sustainable development of modern society. It requires a
comprehensive approach that encompasses linguistic, cognitive, behavioral, and institutional
aspects. The development of intercultural competence, empathy, flexibility, and a willingness to
learn is fundamental to successfully navigating a diverse world. Investing in research on
intercultural communication, developing educational programs, and establishing inclusive policies
at all levels will not only minimize the risks associated with diversity but also fully realize its
potential as a source of innovation, enrichment, and mutual prosperity.

In today’s multicultural and multipolar world, tolerance has become one of the key systemic
elements determining the effectiveness and success of communicative interaction. In this context,
tolerance is understood not as passive acceptance, but as an active commitment to respect and
recognition of differences, and the ability to engage in constructive dialogue with representatives of
other cultural, social, religious, and ideological groups. This is not merely the absence of conflict,
but a condition for its prevention and productive resolution, as well as the foundation for building
trusting relationships.

It is clear that, in the context of globalization, intercultural communication is increasingly
shifting to the online sphere. Meaningful participation in this process is impossible without the
development of communication and technological literacy, which enables individuals to interact
effectively with people from different countries and cultures on the internet.

Successful communication is unthinkable without a desire for mutual understanding.
Tolerance allows dialogue participants to move beyond their own prejudices and stereotypes, which
is critical for accurately perceiving the information and intentions of the other party. For example,
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in the process of intercultural business communication, a lack of tolerance for different negotiation
styles (such as the slower pace of decision-making in some Eastern cultures or the directness in
Western ones) can lead to misunderstandings, the loss of lucrative contracts, and even a complete
breakdown of relations. Tolerance, on the other hand, facilitates adaptation to unfamiliar patterns of
behavior and thinking, paving the way for deeper understanding and the successful achievement of
common goals.

Tolerance plays a crucial role in overcoming various communication barriers, whether
linguistic, psychological, cultural, or social. One example is a situation in which students and
faculty from different countries interact in an academic setting. A tolerant attitude toward accents,
grammatical peculiarities, or even nonverbal expressions (such as gestures that may be neutral in
one culture but offensive in another) creates a conducive atmosphere for learning and knowledge
exchange. Research shows that teams demonstrating a high level of tolerance for diverse opinions
and approaches are more effective at solving complex problems and generating innovative ideas.

Trust is the cornerstone of any successful communication, especially in the long term.
Tolerance, expressed through openness to other points of view, a willingness to compromise, and a
rejection of discrimination, helps build this trust. When individuals feel that their uniqueness and
individuality are respected, they are more likely to be open to cooperation and willing to engage in
dialogue, even in difficult situations. Thus, in the work of international organizations such as the
United Nations, the principle of tolerance underlies all negotiation processes, allowing
representatives of different states — despite profound differences in political systems and interests —
to reach consensus on global issues.

Rejection of another culture and a sense of cultural superiority are the main obstacles to
successful intercultural communication. These phenomena do not arise out of nowhere, but stem
from a lack of knowledge, stereotypes, and intercultural interference. For example, a person may
perceive another country through outdated, “folkloric” clichés such as “the land of bears” or “the
land of pilaf,” which do not correspond to the real, modern culture. Such a perception, where a
foreign culture is viewed as a threat rather than a source of richness, inevitably leads to
sociocultural errors in communication.

The concept of intersubjectivity serves as a counterbalance to these negative phenomena. It is
not merely knowledge of facts about another culture, but the ability of the mind to perceive the
world as shared by oneself and others. In every act of communication, there is a “meeting” of two
minds, which allows one to understand and accept the values and meanings conveyed by the “other
self” — the communication partner. This helps not only to exchange information but also to
penetrate the deeper meanings of a foreign value system, while finding a common, universal core.

Thus, intercultural communication is not merely the acquisition of a language, but a complex
process that requires overcoming internal barriers rooted in ignorance and prejudice. The
development of intersubjective consciousness, which allows one to move beyond egocentrism, is a
key condition for the formation of a tolerant and harmonious second-language identity.

It is clear that intercultural communication is a multi-stage process that begins with cultural
tolerance — or acceptance of differences. This is the foundational level at which a person learns to
accept others’ ideas and opinions, even if they do not align with their own. The next step is cultural
mutual understanding, when participants in communication begin not merely to tolerate but to
actively adapt to and accept others’ ways of thinking and behaving. And finally, the highest level is
cultural interconnection, or unity. At this stage, a profound enrichment takes place: people do not
merely communicate but also become imbued with the enduring values of each other’s cultures,
moving beyond superficial notions of daily life. This allows them not only to understand but also to
feel their partner’s culture, making communication truly deep and meaningful.

The linguistic worldview of a second-language learner is a complex construct that forms at
the intersection of the native and foreign languages. A key feature of this worldview is the presence
of a supranational component, which serves as a common foundation for speakers of both
languages.
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The inclusion of identical concepts and universals inherent in both the native and second
languages serves as a foundation for the formation of a new worldview in the mind of a person
learning a foreign language. These universal linguistic structures provide a solid foundation for
understanding foreign-language texts and cultural phenomena.

Text comprehension, in turn, is based on the second-language learner’s ability to describe
structures of the external world through cultural and socially relevant frames and scripts. These
mental models help to compare and make sense of information coming from a different linguistic
and cultural environment, ensuring successful communication and adaptation.

It should be noted that tolerance is not merely a character trait, but a key element in the
structure of the second-language self and its sociocultural competence. This quality helps a person
successfully adapt and identify themselves within a new linguistic space.

The realities of today’s world dictate that tolerance can and must be cultivated. The primary
tool for this is a pedagogical model of language communication that goes beyond the mere
memorization of grammar and vocabulary. According to this model, tolerance develops on two
levels: the level of linguistic knowledge and the level of extralinguistic knowledge.

The level of linguistic knowledge includes mastery of vocabulary and syntax, as well as an
understanding of how linguistic means reflect cultural characteristics.

The level of extralinguistic knowledge presupposes the manifestation of tolerance in
sociocultural competence.

Knowledge of the culture of the target language’s country is the foundation of sociocultural
competence. This knowledge goes far beyond mere facts and includes national and cultural
characteristics, linguistic behavior, and social norms.

It is worth noting that sociocultural competence plays a significant role in modern education.
This type of competence involves overcoming xenophobia and existing stereotypes, as well as
fostering tolerance toward speakers of other languages and members of other cultures. In Russian
language classes, sociocultural competence is developed by familiarizing students with the national
and cultural specifics of speech behavior and with the realities of Russian-speaking countries:
customs, rules, norms, social conventions, rituals, social stereotypes, and knowledge of the country.

A person’s perception of the world is mediated through a system of categories, concepts, and
representations that are objectified in meaningful linguistic units. In this context, language functions
as a mediator between the subject and reality. It serves as a tool for objectifying the material world,
ensuring its organization, as well as for systematizing a person’s relationships with external objects,
phenomena, and other subjects. Thus, the formation of a linguistic worldview is one of the key
areas in which a speaker’s linguistic activity is most explicitly manifested.

The creation of a successful model of linguistic communication depends directly on
sociocultural differences. Intercultural communication is a “dialogue of cultures” in which language
serves as the connecting link. For this dialogue to be effective, we must overcome negative
stereotypes and uphold the principle of tolerance, which contributes to the harmonious development
of a second-language identity.

Tolerance is a fundamental prerequisite for successful intercultural communication. It allows
people not only to exchange information but also to understand one another more deeply.

We believe this is a key point, since the “dialogue of cultures” implies a two-way process: a
person must not only learn to understand another culture but also be able to explain their own. Only
then does mutual enrichment occur, rather than assimilation. Tolerance, thus, becomes not passive
acceptance but active participation in cultural exchange. It allows the linguistic individual to
develop without losing their roots, which ultimately leads to deeper and more meaningful
communication.

Conclusion

Thus, tolerance on the part of the second-language speaker in intercultural and interlingual
communication is not merely a desirable virtue, but a critically important, system-defining element
of successful interaction. It ensures mutual understanding, allows for the effective overcoming of
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communication barriers, and serves as the foundation for building trusting and productive
relationships. In an ever-changing multicultural and multipolar world, the development of tolerance
at the individual and societal levels is becoming a necessary condition for harmonious coexistence
and effective interaction. At the same time, it is important to remember that tolerance does not mean
a passive or indifferent attitude toward others’ views. It is not a renunciation of one’s own beliefs,
but rather active engagement with other cultures.

The process of learning about another culture should take the form of a “cultural dialogue.”
This means that when encountering different values, a person should not ignore or disregard their
own. Instead, they use their own culture as a starting point to better understand and appreciate the
other. This process is two-way: it involves not only perception but also mutual respect, which
creates the foundation for meaningful communication. If tolerance turns into indifference, the
purpose of intercultural communication is lost, as it ceases to be an exchange and becomes a one-
sided act.

Investing in research on intercultural communication, developing educational programs, and
establishing inclusive policies at all levels will not only minimize the risks associated with diversity
but also fully realize its potential as a source of innovation, enrichment, and mutual prosperity.
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Yuueepcumem Anvppacanyc, Tawxenm, Y306exucman

TOJEPAHTHOCTD BTOPI/I‘IHOIZI S3BIKOBOM JJMYHOCTH B
MEXKYJIBTYPHOU U MEXBA3BIKOBOU KOMMYHUKALIUN

AHHOTanus. B yCcrmoBUsAX CTpeMUTEIBHON TIOOAIM3AIMA W MUTPAIIMN JTUHTBUCTUYCCKUN U
KyJIbTYPHBIA TUTFOPAIU3M CTAHOBHUTCS COLMATBHONW HOPMOHM, uTo TpedyeT 3¢QPeKTUBHOTO
B3aUMOJICVCTBUS I TOJJIEPKAHUS COLMAIBHON CIUIOYEHHOCTH W yCTOMYMBOIO pas3Buths. B
CTaThe MOAPOOHO pacCMAaTPUBAIOTCS JHMHTBOKYJIBTYPHBIE ACHEKThI TOJEPAHTHOCTH, CTPYKTypa
«BTOPOTO  JIMHITBUCTHYECKOTO sI» M  pOJb IO3UTUBHOW OSTHUYECKOHM HWJICHTHUYHOCTH B
MHOTonosipHoM mupe. Ocoboe BHUMaHUE YACNSETCS 3TalaM B3aUMOJICHCTBHS: OT MPOCTOTO
MIPU3HAHMS PA3JIMUUN 10 TITyOOKOH KyJIbTYPHOU B3aUMOCBSI3H.
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Pe3ynbpTaThl HMccrneoBaHUS MOKA3bIBAIOT, YTO (OpMHpOBaHHE TOJIEPAHTHOM JIMYHOCTU C
IIOMOUIBI0 COBPEMEHHBIX MEAArornyeckux MOoJesiel, TApMOHUYHO COYETAIOLIUX JIMHIBUCTUUYECKUE
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BBIBOJIY, YTO TOJIUHHBIA «IHAJIOT KYJbTYP» BO3MOXEH TOJBKO NMPH COXPAHEHHWU COOCTBEHHBIX
HAI[MOHAJILHBIX KOPHEH U OJTHOBPEMEHHOM OTKPBITOCTU K IPYTUM MUPOBO33pEHUIM. Takoi moIxo
o0ecrieynBaeT MOJJIMHHOE B3aUMHOE OOOTalleHHe YYaCTHUKOB KOMMYHHUKAI[MH M CIIOCOOCTBYET
MHUPHOMY COCYIIIECTBOBAHHIO B MHOTOOOpPa3HOM M TUHAMUYHOM MUpE.
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ENHANCING CLASSROOM MANAGEMENT THROUGH DIGITAL TOOLS: A
CASE STUDY OF CLASSDOJO AND FLUBAROO IN SECONDARY SCHOOL

Abstract
The integration of digital technologies into education has significantly transformed classroom
management practices in recent years. This study investigates the effectiveness of two digital
tools, ClassDojo and Flubaroo, in improving classroom management, student engagement, and
academic performance within English as a Foreign Language (EFL) lessons. The research
employed a quasi-experimental design at a specialized trilingual school named after Abai
(Kyzylorda, Kazakhstan), involving 28 students from Grade 6M. The participants were divided
into an experimental group and a control group (n=14 each). To ensure validity, a pre-test
confirmed no significant baseline differences between the groups (p > 0.05).
The experimental group utilized ClassDojo for behavioral tracking and Flubaroo for automated
assessment over a 12-week period (January—April 2026). Quantitative results, analyzed via paired
t-tests, showed a significant increase in the experimental group’s academic performance, rising
from 61,4% to 81,4% (t(13) = 4.56, p < 0.05%), whereas the control group showed marginal gains.
Qualitative data from student interviews revealed a transition from extrinsic motivation (points-
based) to intrinsic academic self-efficacy through instant feedback. While the study acknowledges
limitations such as a small sample size and a potential Hawthorne effect, the findings suggest that
the combined use of behavioral and assessment tools creates a transparent and highly engaging
learning environment. This research provides practical implications for educators seeking to
optimize classroom management through integrated EdTech solutions.
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Introduction

Classroom management is one of the most critical components of effective teaching and
learning. It encompasses a wide range of strategies that teachers use to maintain an organized,
productive, and disciplined learning environment. Traditionally, classroom management relied
heavily on teacher-centered approaches, including verbal instructions, manual tracking of student
behavior, and paper-based assessment systems. However, with the rapid advancement of digital
technologies, these traditional methods are increasingly being replaced or supplemented by
innovative digital tools [Brown, 2022: 145].

In the 21st century, education systems worldwide are undergoing a digital transformation. The
integration of educational technologies, often referred to as EdTech, has introduced new
opportunities for improving teaching practices and learning outcomes. Digital tools not only
facilitate content delivery but also play a crucial role in classroom management by enabling real-
time monitoring, instant feedback, and data-driven decision-making [Ivanov, 2020: 45]. Integrating
digital tools like ClassDojo and Flubaroo aligns with the modern educational strategy of
Kazakhstan, which emphasizes the transition to digital pedagogy [Ahmetova, 2019: 168]. This
transition requires a shift from traditional teaching methods to more interactive and technological
approaches [Seitov, 2021: 14]. Among these tools, ClassDojo and Flubaroo have gained significant
popularity due to their user-friendly interfaces and practical functionality. Recent systematic
reviews highlight the extensive landscape and effectiveness of ClassDojo in various educational
settings [Putrie, Salam, & Riyanti, 2024].

ClassDojo is a classroom management platform that allows teachers to track student behavior,
assign positive or negative points, and communicate with parents in real time. It creates a
transparent system where students are aware of their performance and behavior, which can lead to
improved discipline and motivation. On the other hand, Flubaroo is an assessment tool integrated
with Google Forms that automates grading processes, provides immediate feedback, and reduces
teachers’ workload. Together, these tools offer a comprehensive solution for both behavioral
management and academic assessment.

Several studies have demonstrated the positive impact of digital tools on student engagement
and classroom dynamics. For instance, research shows that technology-enhanced classrooms tend to
have higher levels of student participation and motivation [Davis, 2021: 15]. Additionally, digital
behavior tracking systems help teachers identify patterns and address issues more effectively
[Pratista, 2023]. Automated assessment tools, such as Flubaroo, contribute to more efficient and
objective evaluation processes [Williams, 2022: 10].

Despite the growing body of research on educational technology, there is still a need for
empirical studies that examine the combined use of behavioral and assessment tools in real
classroom settings. This study aims to fill this gap by analyzing the impact of ClassDojo and
Flubaroo on classroom management in a secondary school context.

The research was conducted at a specialized school for gifted students with trilingual
instruction named after Abai. The participants were students of Grade 6M, consisting of 28 learners.
The class was divided into two groups: an experimental group and a control group. To ensure a
clear distinction between the groups, only the experimental group was registered and monitored via
ClassDojo, while the control group's behavior was tracked using traditional paper-based observation
sheets. The experimental group actively used both ClassDojo and Flubaroo during the study period,
while the control group continued with traditional teaching methods.

The main objectives of this study are:

* To evaluate the effectiveness of ClassDojo in improving student behavior and engagement

* To assess the impact of Flubaroo on academic performance and assessment efficiency

* To compare the outcomes between experimental and control groups

The significance of this research lies in its practical implications for educators seeking to
integrate digital tools into their teaching practices. By providing empirical evidence and real
classroom data, this study contributes to the ongoing discussion on the role of technology in
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education.
Literature Review

The rapid development of digital technologies has significantly influenced modern education
systems, particularly in the area of classroom management. Over the past decade, numerous studies
have explored how digital tools can enhance teaching effectiveness, student engagement, and
behavioral regulation. This section reviews key research findings related to the use of digital
platforms such as ClassDojo and Flubaroo, as well as broader educational technologies that support
classroom management.

The concept of digital transformation in education refers to the integration of technology into
all aspects of teaching and learning. According to recent studies, digital tools have the potential to
create more interactive, student-centered learning environments [Brown, 2022: 145]. These
technologies enable teachers to move beyond traditional instructional methods and adopt innovative
strategies that promote active participation.

Research shows that classrooms equipped with digital tools tend to demonstrate higher levels
of student engagement and motivation [Ivanov, 2020: 180]. This is largely due to the interactive
nature of technology, which allows students to receive immediate feedback and actively participate
in the learning process. Furthermore, digital platforms provide opportunities for personalized
learning, where students can progress at their own pace.

Classroom management has traditionally been associated with maintaining discipline and
order. However, modern approaches emphasize the importance of creating a positive learning
environment that encourages student participation and collaboration. Digital tools play a crucial role
in achieving this goal.

One of the key advantages of digital classroom management systems is their ability to provide
real-time data. Teachers can monitor student behavior, track participation, and identify patterns that
may not be visible through traditional observation methods [Davis, 2021: 790]. This data-driven
approach allows for more informed decision-making and targeted interventions.

Studies indicate that the use of digital behavior tracking systems leads to improved student
discipline and reduced disruptive behavior [Pratista, 2023]. When students are aware that their
actions are being monitored and recorded, they are more likely to exhibit positive behavior.
Additionally, these systems often include reward mechanisms that motivate students to perform
better.

ClassDojo has emerged as one of the most widely used classroom management tools globally
[Barahona Mora, 2020: 9371]. Recent systematic reviews highlight the growing implementation of
ClassDojo across various educational levels [Putrie, Salam, & Riyanti, 2024]. It allows teachers to
assign points for positive and negative behaviors, communicate with parents, and generate detailed
reports on student performance [Barahona Mora, 2020: 9371].

Research findings suggest that ClassDojo has a significant impact on student behavior and
engagement. For example, a study by Smith [Smith, 2021] found that classrooms using ClassDojo
experienced a 20-30% increase in student participation. Similarly, other studies highlight that the
platform fosters a sense of accountability among students, as their behavior is continuously
monitored and shared with parents [Smith, 2021].

Another important feature of ClassDojo is its ability to strengthen communication between
teachers and parents. This creates a collaborative environment where all stakeholders are involved
in the student’s educational process. As a result, students receive consistent support both at school
and at home.

However, some researchers argue that excessive reliance on reward-based systems may lead
to extrinsic motivation, where students focus on earning points rather than developing intrinsic
interest in learning [Williams, 2022]. Furthermore, there are concerns regarding the 'datafication’ of
discipline, suggesting that such platforms can increase surveillance and create a performative
classroom culture [Manolev, Sullivan, & Slee, 2019: 10-15]. Despite the benefits, the use of
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ClassDojo raises significant concerns regarding data privacy and the 'datafication' of student
behavior. Critics argue that constant monitoring can lead to a surveillance culture in the classroom,
where students’ digital footprints are stored and potentially used in ways that affect their future
academic profiles. It is essential for educators to ensure that data collection remains transparent and
complies with local privacy regulations. Therefore, it is important to use such tools in a balanced
manner. Another point of criticism involves the gamification aspect of ClassDojo. While points and
badges boost immediate engagement, there is a risk of fostering extrinsic motivation. Students may
focus more on earning digital rewards rather than developing an intrinsic interest in the subject
matter, which could lead to a decline in participation once the digital incentive is removed.

Assessment is another critical component of classroom management. Traditional grading
methods are often time-consuming and prone to human error. Digital assessment tools, such as
Flubaroo, offer a more efficient and reliable alternative.

Flubaroo is an add-on for Google Forms that automates the grading process. It allows teachers
to quickly evaluate student responses, provide feedback, and analyze performance data. According
to research, automated assessment tools significantly reduce teachers’ workload and improve the
accuracy of grading [Taylor, 2020: 195].

Studies also indicate that immediate feedback plays a crucial role in student learning. When
students receive instant results, they are able to identify their mistakes and improve more effectively
[Anderson, 2023: 104]. This aligns with the principles of formative assessment, which emphasizes
continuous feedback and improvement.

Furthermore, digital assessment tools enable teachers to track student progress over time. This
longitudinal data is valuable for identifying trends and making data-driven instructional decisions
[Green, 2023: 55]. The use of classroom analytics provides a more objective view of student
performance [Taylor, 2020: 195]. Student engagement is a key factor influencing academic success.
Engaged students are more likely to participate actively in class, complete assignments, and achieve
higher academic outcomes.

Research shows that digital tools can significantly enhance student engagement by making
learning more interactive and enjoyable [Nurgaliev, 2020: 156]. Features such as gamification,
instant feedback, and visual progress tracking contribute to increased motivation.

In particular, gamified systems like ClassDojo use elements such as points, badges, and
rewards to encourage positive behavior. Studies suggest that these elements can increase student
motivation, especially among younger learners [Seitiv, 2021: 142]. However, it is important to
ensure that these systems are used to support learning rather than replace intrinsic motivation.

While many studies have examined individual digital tools, there is limited research on the
combined use of classroom management and assessment tools. Most existing studies focus either on
behavior tracking systems or on digital assessment platforms, but not both simultaneously.

This gap highlights the importance of the present study, which investigates the combined
impact of ClassDojo and Flubaroo in a real classroom setting. By analyzing both behavioral and
academic outcomes, this research provides a more comprehensive understanding of how digital
tools can enhance classroom management.

In summary, the literature suggests that digital tools have a positive impact on classroom
management, student engagement, and academic performance. Platforms like ClassDojo improve
behavior tracking and communication, while tools like Flubaroo enhance assessment efficiency and
feedback quality.

However, there is a need for more empirical studies that examine the combined use of these
tools in real educational contexts. This study aims to address this gap by providing data from a
secondary school classroom.

Furthermore, the implementation of digital tools like ClassDojo and Flubaroo is heavily
dependent on technical infrastructure. A stable internet connection and access to personal devices
(smartphones or laptops) are mandatory for real-time interaction. In contexts where digital equity is
not fully realized, these tools may inadvertently create a gap between students with different levels
of technological access, potentially hindering the inclusivity of the learning environment.
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Materials and research method

This study employed a quasi-experimental research design to investigate the effectiveness of
digital tools—ClassDojo and Flubaroo—in enhancing classroom management and academic
performance. The research was conducted in a real classroom setting, which allowed for the
collection of authentic and reliable data.

A quasi-experimental design was chosen because it enables comparison between groups
without random assignment. The study involved two groups:

* Experimental group — actively used digital tools (ClassDojo and Flubaroo)

* Control group — followed traditional teaching and assessment methods

Both groups were observed over the same period under similar conditions to ensure the
validity of the results.

The research was conducted at a specialized school for gifted students with trilingual
education named after Abai. This institution is known for its focus on academic excellence and the
integration of modern teaching methodologies. The research was specifically integrated into English
as a Foreign Language (EFL) lessons to evaluate the effectiveness of digital tools in a language
learning environment. The curriculum focused on developing core language skills, including
vocabulary acquisition, grammar accuracy, and reading comprehension within a digital learning
environment. This context provided a suitable framework for testing how digital management and
assessment tools influence student engagement in a trilingual educational setting.

The participants were students of Grade 6M, consisting of a total of 28 students. The class
was divided into two equal groups:

» Experimental group: 14 students

* Control group: 14 students

All students were included in the study to ensure comprehensive data collection.

The participants were aged between 11 and 12 years old. To ensure the validity of the quasi-
experimental design, an initial pre-test was conducted to compare the baseline academic knowledge
and behavior levels of both groups. Statistical analysis of the pre-test results showed no significant
difference between the experimental and control groups (p > 0.05), confirming that both groups
started at an equivalent level of proficiency and engagement.

To maintain the purity of the quasi-experimental design, only the experimental group was
registered and monitored via the ClassDojo platform. For the control group, student behavior and
participation were tracked using traditional paper-based observation sheets to avoid any digital
influence or novelty effect.

The study utilized specialized digital instruments to collect data in the English language
classroom. ClassDojo was implemented to monitor students' communicative behavior, specifically
rewarding points for 'Speaking English Only' and active participation in oral drills. Flubaroo was
integrated with Google Forms to automate the assessment of English grammar and vocabulary
quizzes, providing students with immediate corrective feedback. In contrast, the control group was
monitored using traditional paper-based observation logs and manual grading of printed test sheets
to maintain the quasi-experimental distinction. Provided instant feedback and grading. Assessment
tasks administered via Google Forms and graded through Flubaroo primarily consisted of multiple-
choice questions, short-answer lexical tests, and grammar-focused quizzes. For instance, students
completed weekly check-ins where they identified correct verb forms or translated key terms related
to the current unit. Flubaroo was utilized to automate the grading of these objective tasks, allowing
the teacher to provide immediate feedback on common errors and identify specific areas where
students required additional support.

Observation

Classroom behavior and engagement were observed regularly

Notes were recorded to identify patterns and changes

Assessment Results

Weekly quizzes and tests were conducted
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Scores were analyzed to measure academic improvement

The research was conducted over a period of January 19, 2026, to April 1, 2026, providing a
12-week observation window. During this period, both the experimental and control groups were
monitored for behavioral changes, engagement, and academic performance.

1. Pre-Experimental Stage (January 19 — January 22, 2026). At the beginning of the study.

Students’ baseline academic performance was assessed. Initial observations of classroom
behavior were recorded. The purpose of this stage was to establish a starting point for comparison.

2. Experimental Stage (January 21 — March 1, 2026). During the 12-week intervention, the
research followed a structured procedure:

Experimental Group: students engaged daily with ClassDojo, where their progress in English
language tasks was gamified through digital rewards. Weekly English proficiency tests were
conducted via Google Forms and analyzed using Flubaroo for instant results.

Control Group: Students followed the standard English curriculum using traditional classroom
management without any digital intervention. Their behavior was recorded manually, and feedback
on assessments was provided during the subsequent lesson cycles.

3. Post-Experimental Stage (March 1 — April 1, 2026). At the end of the study:

Final assessments were conducted.Behavioral data were analyzed. Results from both groups
were compared. This stage helped determine the effectiveness of the digital tools. Data Collection
Methods. Data were collected using multiple methods to ensure reliability:

To ensure reliability, a mixed-methods approach was used. Quantitative data included English
test scores and behavioral points retrieved from ClassDojo. Qualitative data consisted of structured
teacher observations and analysis of student participation patterns during English lessons. The
combination of these methods allowed for a comprehensive analysis of the results.

The performance of the experimental and control groups was evaluated using comparative
and descriptive analysis based on academic achievement, engagement, and behavioral growth. In
addition to percentage analysis, a paired t-test was applied to determine the statistical significance
of the improvement in the experimental group's English proficiency. For the Ethical Considerations
all participants were informed about the purpose of the study. Student data were kept confidential
and used only for research purposes. The study followed ethical guidelines to ensure fairness and
transparency.

Visual representations, including behavior tracking interfaces (Table 1), engagement growth
charts (Figure 1), and academic comparison data (Table 2), are provided to enhance the clarity of
the analysis.

Discussions and results

This study investigated the impact of digital tools—ClassDojo and Flubaroo—on classroom
management, student engagement, and academic performance over a 12-week intervention period.
The sample included 28 students divided equally into an experimental group (n = 14) and a control
group (n = 14).

1. Student Behavior and Oral Participation. Behavioral and participation data were collected
using ClassDojo. A substantial improvement was observed in the experimental group, particularly
in voluntary oral participation. The proportion of students actively engaging in oral activities
increased significantly from 42.6% to 78.9%, whereas the control group demonstrated only a slight
increase from 42.9% to 47.1%. The final difference between the groups reached 31.8 percentage
points, indicating a strong positive effect of the digital intervention.

Additionally, every student in the experimental group (S1-S14) showed individual growth in
verbal participation, confirming the consistency of the intervention effect. The results demonstrate
that digital behavior tracking significantly reduced disciplinary issues. The number of teacher
interventions dropped from 10.0 to 2.5 per lesson, while time spent restoring classroom order
decreased from 5 minutes to 1.3 minutes. Notably, 5 out of 18 lessons in the experimental group
were conducted without any disciplinary remarks. Overall, the use of ClassDojo allowed the teacher
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to save approximately 45—81 minutes of instructional time.

Table 1 — ClassDojo Behavior Tracking Interface

Behavior Experimental Experimental Control Control
Indicator Group (Before) Group (After) Group Group
(Before) (After)
Voluntary oral 42.6% 78.9% 42.9% 47.1%
participation
Teacher interventions 10.0 2.5 9.8 8.9
(per lesson)
Time to restore 5 min 1.3 min 4.8 min 4.2 min
discipline

The systematic tracking of student behavior through the digital interface provided a
transparent evaluation system. This process is visually represented in Figure 1, which illustrates the
ClassDojo behavior tracking interface used during the intervention. The data indicate that the
experimental group demonstrated marked improvement across all metrics, while the control group
showed only slight gains.

2. Student Engagement Levels

Engagement was measured by classroom participation and digital platform activity. The data
indicate that engagement levels in the experimental group increased dramatically, rising from
approximately 43% to 79%, reflecting a gain of over 35 percentage points. In contrast, the control
group remained relatively stable with only minor changes.

This significant improvement confirms that the integration of digital tools fostered active
student involvement and increased motivation to participate in classroom activities.
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Figure 1 — Student Engagement Levels Before and After Digital Tool Integration

To visualize the comparative growth in student involvement, Graph 1 displays the
engagement levels of both groups before and after the digital tool integration . As shown in the
graph, the experimental group achieved a 25% increase in participation, whereas the control group
remained relatively stable. This demonstrates that the integration of digital tools positively
influenced student involvement in classroom activities.

3. Academic Performance. Academic achievement was measured through weekly quizzes
graded via Flubaroo
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Table 2 — Comparison of Academic Performance (Average Scores %)

Group Before Intervention After Intervention
Experimental 61,4% 81,4%
Control 60,9% 67,1%

The results show a substantial improvement in the experimental group, where average scores
increased from 61.4% to 81.4%. The control group demonstrated only modest progress.

Furthermore, the academic gap between the two groups in the final assessment reached 14.3
percentage points, clearly favoring the experimental group.

Additional findings revealed that:

e The frequency of formative assessments increased from 2 to 8 tests

e Feedback time decreased dramatically from 36—48 hours to 5—10 minutes

These results highlight the effectiveness of automated assessment in improving both learning
outcomes and instructional efficiency.

The results demonstrate a substantial increase in average scores for students using Flubaroo.
The control group, which relied on traditional methods, showed only marginal improvement.

Qualitative Observations

Teachers reported that: the experimental group was more motivated to participate in class
Students responded positively to real-time feedback and gamified behavior tracking.
Communication with parents was smoother via ClassDojo.

To gain a deeper understanding of the quantitative shifts, brief informal interviews and a
feedback survey were conducted with the experimental group. One student remarked, '/ liked seeing
my points in real-time on ClassDojo, it made me want to participate more to help my group.' This
suggests that the gamification elements initially boosted extrinsic motivation. However, as the 12-
week period progressed, the feedback shifted toward academic self-efficacy. Another student noted,
'The instant feedback from Flubaroo helped me see my mistakes immediately, so I felt more
confident during the next quiz.'

These qualitative insights indicate a gradual transition from extrinsic rewards to a sense of
competence and intrinsic achievement. While the initial surge in engagement may be attributed to
the Hawthorne effect, the sustained academic improvement over 12 weeks suggests that the
transparency of the digital assessment process played a more fundamental role in shifting student
attitudes toward learning.

5. Comparative Analysis. The final evaluation via a composite results profile (Diagram 11)
indicates that the experimental group developed uniformly across all measured parameters—verbal
activity, behavioral independence, and academic consistency—forming a stable convex hexagon of
pedagogical growth

The study revealed:

Behavioral improvement: Experimental group improved ~25-30% in key metrics

Engagement: Increased from 42,6 % — 78,9% in the experimental group

Academic achievement: Average scores increased from 61,4% — 81.4%

Overall, digital tools provided measurable benefits in classroom management and student
outcomes. The data were analyzed using a paired t-test to compare the mean scores before and after
the intervention. For the experimental group, the increase in academic performance was statistically
significant with t(13) = 4.56, p < 0.05, whereas the control group did not show a significant
improvement (t(13) = 1.12, p = 0.28). This confirms that the observed gains in the experimental
group were due to the digital tool intervention rather than random chance. The results align with
previous research suggesting that digital platforms enhance classroom management [Barahona
Mora, 2020; Smith, 2021; Davis, 2021]. ClassDojo’s point-based system effectively motivated
students to maintain positive behavior, while Flubaroo allowed for instant feedback and objective
assessment [Williams, 2022; Taylor, 2020].
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The combination of behavioral tracking and automated assessment created a more structured,
transparent, and engaging learning environment. Students in the experimental group were more
aware of expectations and received immediate feedback, leading to better discipline and
performance. However, several limitations must be acknowledged. Firstly, the sample size of 28
students (14 in each group) is relatively small for broad statistical generalization. Therefore, this
research should be viewed as a pilot study, and its findings may not be fully representative of all
secondary school contexts. Secondly, the 12-week intervention period is a short timeframe, which
introduces the possibility of the Hawthorne effect, where students’ improved performance and
engagement might be partially driven by the novelty of the digital tools rather than a long-term
change in behavior.Future studies should explore long-term impacts and consider larger, more
diverse student populations.

Summary of Results

o Digital tools significantly improved student behavior, engagement, and academic
performance

o Experimental group outperformed control group in all measured areas

o Integration of ClassDojo and Flubaroo facilitated effective classroom management and
reduced teacher workload

Conclusion

The present study examined the impact of digital tools—ClassDojo and Flubaroo—on
classroom management, student engagement, and academic performance in a Grade 6M class at a
specialized trilingual school named after Abai. The class consisted of 28 students, divided into an
experimental group (using digital tools) and a control group (traditional methods).

The findings indicate that the integration of digital platforms significantly improved
classroom management outcomes. Specifically:

o Behavioral improvement: The experimental group showed a 25-30% increase in positive
behavior metrics compared to the control group (Table 1).

e Student engagement: Engagement levels rose from 43% to 79% in the experimental
group, while the control group remained relatively stable (Figure 1).

e Academic performance: Average scores increased from 61,4% to 81,4% in the
experimental group, highlighting the effectiveness of Flubaroo in providing instant feedback and
facilitating assessment (Table 2).

The study confirms that the Synchronous Digital Management Model (SDMM) transforms classroom
management from a reactive to a proactive ecosystem. The synergy between ClassDojo’s behavioral tracking
and Flubaroo’s immediate academic feedback lowers the 'Affective Filter' and saves up to 81 minutes of
instructional time per cycle. The combined use of behavioral tracking (ClassDojo) and automated
assessment (Flubaroo) creates synergy, offering comprehensive classroom management support.

Furthermore, teachers reported reduced workload, more transparent communication with
parents, and easier monitoring of student progress. The study confirms that digital tools are not
merely supplementary but can play a central role in modern classroom management strategies.

Based on the findings, several practical recommendations can be made:

1. Integrate Digital Tools Systematically:chools should consider integrating platforms like
ClassDojo and Flubaroo into regular classroom practice, particularly in grades where behavioral
management and assessment efficiency are critical.

2. Monitor Motivation Sources:While gamification elements such as points and badges
enhance engagement, teachers should balance extrinsic rewards with intrinsic motivation strategies
to ensure long-term engagement.

3. Provide Training for Teachers: successful implementation requires teacher proficiency in
digital platforms. Professional development programs should focus on effective usage, data
interpretation, and integrating technology into pedagogy.
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4. Scale Up Research: future studies should include larger sample sizes and longer
intervention periods to examine the long-term impact of digital tools on classroom management and
learning outcomes.

5. Combine Tools for Comprehensive Management: the study demonstrates the advantage of
using multiple tools simultaneously. Schools should explore combining behavioral tracking systems
with automated assessment tools for maximum effectiveness.

This research contributes to the growing body of evidence supporting the use of digital tools
in education. By providing concrete data from a real classroom, it demonstrates that technology-
enhanced classroom management can improve both student behavior and academic performance.

The success of this intervention at the Grade 6M class suggests that similar strategies could be
applied across different grades and educational contexts, fostering a more engaging and effective
learning environment.
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HOBBIINEHUE 3®PEKTUBHOCTH YIIPABJIEHUA KJTACCOM C IOMOUIbIO
OU®POBBIX HMHCTPYMEHTOB: KEHUC-HCCJEJOBAHHUE INNPUMEHEHUA
CLASSDOJO 1 FLUBAROO B CPEJHEH HIKOJIE

AnHorauusi. udpoBuzamuss  oOpa3oBaHuss B MOCIHENAHUE TOABI  CYLIECTBEHHO
TpaHc(hopMHUpOBaJla IPAKTUKY YOpaBieHUs KiaccoM. JlaHHOe HCCleloBaHME  M3Yy4aer
s deKkTUBHOCTh IBYX IUpoBeIXx HHCTpyMeHTOB — ClassDojo um Flubaroo — B ymyd4meHun
yIpaBJIeHUs] KJIAcCOM, BOBJICYEHHOCTH Y4YalllUXCS U aKaJEeMHUYECKOH YCIEBaeMOCTH Ha YypoKax
aarmmiickoro s3pika  (EFL). HMccnenoBanme mpoBommiioch Ha 0ase  crieqUaTu3upOBAaHHON
TpeXbsA3bIYHON IIKOIBl uMeHu Abas (r. Kemwsuiopaa) cpeam 28 yuammxcs 6 «M» kiacca ¢
HCIIOJIb30BAHUEM  KBa3MAKCIEPUMEHTAIBHOTO Ju3aiiHa. YYacTHUKM OBbUIM  pa3lelieHbl Ha
HKCHEPUMEHTAIbHYI0 M KOHTPOJbHYIO rpynnsl (mo n=14). /lnga obecrnedeHus BaJIUIHOCTH ObUI
IIPOBEJIEH IMPE-TEeCT, MOJATBEPAMUBILIUN OTCYTCTBUE 3HAUMMBIX MCXOJIHBIX pa3IUuYuid MEXIY
rpynnam# (p > 0.05).

DKcrnepuMeHTallbHas rpymnmna B TeueHue 12 Hexens (sHBapb—amnpenb 2026 r.) ucrosb3oBaia
ClassDojo s MonuropuHra mnoseneHus u Flubaroo g aBromarmsanuu OLEHHBAHUS.
KonunuecTBeHHbIE pe3yibTaThl, MPOAHAIU3UPOBAHHBIE C IOMOLIBIO MAPHOrO t-TecTa, IMOKa3aiu
3HAYUTENbHBIM POCT yCIIEBaEMOCTH B dKCIIepUMeHTabHOH rpyme ¢ 61,4% no 81,4% (t(13) = 4.56,
p < 0.05). KauecTBeHHbIE NaHHBIE HHTEPBHIO C YYAIUMUCS BBIIBUIM IE€PEXOJ OT BHEUIHEH
MOTHBaIMM (cUcTeMa OajuloB) K BHYTpPEHHEH akaaeMHU4ecKod camMod(pQpeKTUBHOCTH Onaromaps
MIHOBEHHOH 00paTHOil cBsi3u. HecMOTpst Ha Mpu3HaHHBIE OTpaHUYEHUs], TAKUE KaK Majblii 00beM
BBIOOPKH U BO3MOXHBIN 3PdekT XOoTOpHA, pe3ynbTaThl MOATBEPHKAAOT, YTO KOMOMHUPOBAHHOE
WCIOJIb30BAaHNE MHCTPYMEHTOB YNpaBJICHUS MOBEJCHHUEM M OLEHUBAHUS CO3/1a€T IPO3PAvyHyIO0 U
BBICOKONIPOIYKTHBHYIO YUEOHYIO CpEeLy.

KuroueBblie ciaoBa: ynpasienue kinaccoM, ClassDojo, Flubaroo, BoBnedeHHOCTh ydamuxcs,
aHIIMACKUH SA3BIK, HU(PPOBOE OLIEHUBAHKE, TPEXbII3bIYHOE 00pazoBaHue, 3pdext XoropHa.

Jas uutupoBanusi: AilinocoBa A.K., JIxymarynoa M.II. IloBbimenue >3¢¢exkTuBHOCTH
yIpaBJIEeHUs] KJIACCOM C MOMOILBI0 HHU(POBBIX MHCTPYMEHTOB: Keiic-HCCle0OBaHUE MPUMEHEHHUs
ClassDojo u Flubaroo B cpeaneii mxone // Philological Sciences Journal. —2026. — Vol. 13. — Nel.
— C. 23-35. DOI https://doi.org/10.52081/PhSJ.2026.v13.11.072
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Kopxwvim Ama ameinoaeer Keizvinopoa ynusepcumemi, Kvizviiopoa ., Kazaxcman

CBIHBIIITHI BACKAPYJIBIH TUIMJILIITTH IIU®PJBIK KYPAJIJIAP APKBLIbI
APTTBIPY: OPTA MEKTEINTE CLASSDOJO KOHE FLUBAROO KOJIJIAHYJbIH
KEMC-3EPTTEYI

Anparna. binim Gepyni nnpraHablpy COHFBI JKbUIIApPBl CHIHBINTHI OacKapy TaxipuOeciH
aiftapibikrail e3reptTi. by 3eprrey arbutbia Tini cabakrapsinga (EFL) ceiabinTel 6ackapymsl,
OKYIIBUTAPIBIH OCJICEHIITIT MEH aKaJeMHUsUIbIK yarepimia apTteipynarsl ClassDojo xone Flubaroo
uU@PIBIK KYpalJapblHBIH THIMIAUITH 3eprredai. 3eprrey Kpi3buiopaa kamackiHmarsl AOait
aTBIHIAFBl MaMaHIaHIBIPBUIFAH YINTUIII MEKTENTiH 6 «M» CBHIHBIOBIHBIH 28 OKYIIBICHI apachIHIa
KBa3U-OKCIEPUMEHTTIK AW3aiiH Heri3inae Kypriziai. Kareicymbuiap eki Tonka (3KCHepuMEHTTIK
XoHe Oakpuiay, opKaichichiHAa n=14) Geminai. 3epTTeyAiH MIBIHAWBUIBIFBIH KAMTAaMachl3 €Ty YIIiH
JKYPri3UIreH Ipe-TeCcT TONnTapIblH OacTanKel ICHreliHiH TeH ekeHiH kepcerTi (p > 0.05).

OkcnepuMeHTTIK Tom 12 amra 60iibl (2026 k. KaHTap-coyip) MiHE3-KYJIBIKTHI OaKpLIay YIIiH
ClassDojo-Hb1, an Oaranayabl aBToMarTaiblpy yiniH Flubaroo-ner xommanabl. JKynTeikK t-Tect
apKBUIBI TAIJIAHFAH CAHJBIK HOTIDKENIEp IKCIEPUMEHTTIK TONTHIH yirepimi 61,4%-man 81,4%-ra
neilin adTapibikTaii eckeHiH kepcertTi (t(13) = 4.56, p < 0.05). OkyuiblmapMeH >KYpri3uirexH
cyx0OaTTapablH camaiblK JepeKTepi Jkemen Kepi OalIaHbIC apKbUIBI MOTHBAIUSHBIH CBHIPTKBI
dbopmanan (ymai >KuHay) IIIKI aKaJeMHSUIBIK CEHIMJIITIKKE aybICKAaHBIH aMKbIHIAABI. 3epTTey/e
TaHJlaMa KOJIEMIHIH a3/bIFbl JKOHE XOTOPH AS(QPEKTICIHIH BIKTUMAIIABIFBl CHUSKTHl IIEKTEYJIEP
€CKepIUIreHIMEeH, HOTHXKeNlep MiHEe3-KYJIBIKThI Oakbulay jkoHe Oaranay KypalgapblH KaTap KOJIAaHy
aIIbIK Opi OEJICeH Il OKY OPTAChIH KYPaThIHBIH NS .

Tipek ce3aep: ceiHbINTH O6ackapy, ClassDojo, Flubaroo, okyuisinap OenceHaiiri, aFblIbH
T, TUQPIABIK Oaranay, ymTuial 6utiM 6epy, XoTopH 3¢ dexTici.

Cinreme skacay ymin: Aiinocoa A.K., [[xymarymoa M.II. CeiHbINTE OacKapyIbIH
TUIMIUTITIH UU@PIBIK Kypangap apkeliel apTThipy: opta Mekrente ClassDojo xone Flubaroo
KoJimanyably keiic-3eprreyi // Philological Sciences Journal. — 2026. — Vol. 13. — Nel. — 23-35 6.
DOI https://doi.org/10.52081/PhSJ.2026.v13.i1.072
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AUTOMATED WRITING ASSESSMENT IN PRACTICE: AN EXPERIMENTAL
ANALYSIS OF AI TOOL FOR WRITING ASSESSMENT

Abstract
This article examines the effectiveness of Artificial Intelligence tools in assessing English
speaking and writing skills in contemporary language education. The study explores the
theoretical foundations of Al-based assessment, with particular attention to automated writing
evaluation and speech recognition technologies. It reviews existing digital platforms used for
evaluating productive skills and analyzes their reliability, validity and alignment with CEFR
standards. In addition to the theoretical overview, the article presents the results of an
experimental study conducted with language learners at intermediate levels. The experiment
investigates how Al-generated feedback compares to teacher assessment and evaluates the
consistency and accuracy of automated scoring. The findings reveal significant advantages of
Al tools, including instant feedback, scalability and scoring consistency while also identifying
important limitations in assessing higher-order skills such as coherence, argumentation and
communicative effectiveness. The study is concluded by discussing pedagogical implications
and recommending a balanced, hybrid assessment approach that combines Al technologies with
human expertise.

Keywords:
artificial intelligence, assessment, speaking, writing, feedback.
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Introduction

Writing is one of the most complex productive skills in English language learning, requiring
mastery of grammar, vocabulary, coherence, organization and style. Traditional teacher-based
assessment is valuable, but, limited by time, subjectivity and delayed feedback. With the
development of AL, new automated tools can assist both learners and teachers by providing
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immediate, personalized and data-driven evaluation. Traditionally, assessment of written work has
relied on teachers' professional judgement. This approach is undoubtedly valuable as it enables
teachers to consider not only language accuracy, but also meaning, creativity and communicative
effectiveness. However, this approach also presents several practical challenges. Checking large
numbers of written assignments is time-consuming, feedback can vary depending on the evaluator
and students often receive corrections after a delay. When feedback is not immediate, its
educational value decreases, and students miss the opportunity to quickly understand and correct
their mistakes. In recent years, the rapid development of artificial intelligence has opened up new
possibilities for supporting teachers and learners in the writing process. Automated writing
evaluation systems can analyse learner texts and provide instant feedback on grammar, vocabulary
and structure. These tools are not intended to replace teachers, but rather to support the learning
process by providing faster, more accessible and continuous feedback. One example of this
technology is the Write & Improve online platform, created by Cambridge English. Students can
submit their work and receive automated suggestions for improvement immediately. The growing
use of Al tools in language education highlights the importance of understanding how they function
in real teaching contexts and the benefits they can offer. While many studies discuss artificial
intelligence in general terms, there is still a need for practical analysis of how specific platforms can
support writing development, learner independence and formative assessment in everyday
classroom practice.

This article's novelty focus is on the pedagogical use of Al-based writing evaluation as a
supportive instructional tool, rather than simply a technological innovation. Particular attention is
given to how automated feedback can help learners identify their mistakes, revise their texts more
effectively, and take a more active role in their own learning process.

This article examines the role of Al-based writing assessment tools in English language
learning, paying particular attention to the possibilities offered by the Write & Improve platform.
The study explores how automated evaluation can complement traditional teacher feedback,
contributing to a more efficient, timely and learner-centred approach to writing instruction.

Materials and research methods

During the study the experiment was conducted to investigate the effectiveness of Al-based
automated writing feedback for learning English. The experiment involved two groups of English
learners: a control group and an experimental group. Both groups studied under comparable
instructional conditions and followed the same writing syllabus. However, different feedback
approaches were applied during the assessment stage.

The study participants were A2-B1 level English learners. They were divided into two groups
of approximately equal size. Prior to the experiment, both groups completed a diagnostic writing
task to determine their initial writing proficiency and ensure comparability between the groups.
During the experimental period, both groups were given the same writing tasks, including short
essays, opinion paragraphs and descriptive texts, all of which were aligned with standard
communicative learning objectives. The control group received traditional teacher-based feedback
consisting of written corrections, comments and recommendations, which were provided after the
assignments had been submitted.

In contrast, the experimental group used Write & Improve, an automated writing evaluation
platform developed by Cambridge English. Students submitted their work via the system and
received immediate automated feedback, including highlighted errors, suggestions for improving
their language use, and an estimated proficiency level. They were encouraged to revise and
resubmit their texts multiple times based on the system’s recommendations, thereby engaging in an
iterative self-correction process. The experimental instruction period lasted for 1 week (Three
lessons in each group). At the end of the experimental period, both groups completed a final writing
task of a similar difficulty to the initial diagnostic assignment. The collected texts were evaluated
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according to unified assessment criteria, including grammatical accuracy, lexical diversity,
coherence and task achievement.

A comparative method was applied to analyse the results and examine differences in writing
performance between the control and experimental groups. Quantitative analysis compared average
scores before and after the intervention, while qualitative observation focused on patterns of error
reduction, revision behaviour and learner engagement with feedback.

Thus, the study's methodological framework combined experimental comparison, quantitative
score analysis and qualitative evaluation of learner writing development to determine the
effectiveness of Al-supported automated writing assessment as a pedagogical tool.

Literature Review

Research on Al-assisted writing assessment shows several important features of Automated
Writing Evaluation (AWE) systems. These systems are designed to provide immediate feedback,
spot grammatical and lexical errors, evaluate how well the text flows together, and generate CEFR-
aligned scoring. Their development is based on two things: large-scale collection of language data
and machine learning technologies. These technologies can automatically recognise patterns in
learner texts that have already been scored (Li, 2020). From a technical point of view, AWE
systems use supervised learning models that are trained on human-rated corpora. This means they
can approximate human scoring in controlled conditions (Deane, 2022).

A key idea in the theoretical discussion of Al-based assessment is construct validity. This is
how well a tool measures the intended language ability. In language testing theory, validity means
that assessments have to show real communication skills, not just single language features
(Alderson, 2021). However, scholars say that automated systems tend to focus on measurable
surface-level features such as grammar, vocabulary range, and sentence complexity. This may lead
to some things being missed (Deane, 2022). While Al scoring is quite reliable at evaluating how
well language is used (Li, 2020), it is less good at assessing things like creativity, how well
arguments are made, and how suitable language is for the situation (Zhai, 2022).

One well-known AWE platform is Write & Improve, which was developed by Cambridge
Assessment English. The system has been trained on a large amount of learner data and provides
instant feedback that is aligned with the Common European Framework of Reference for
Languages (CEFR). This feedback is designed to support learning in order to improve your
language skills (Cambridge Assessment English, 2020). It has been used in schools and universities
for testing, students' own practice and getting ready for exams. The system has a clear scoring
system and gives immediate feedback, which encourages people to make changes and learn
independently. However, research consistently highlights that Al tools should support teachers,
rather than replace them (OECD, 2021).

Another concern is about fairness and bias. Al systems need the data used to train them, and
imbalances in the data may change the results (UNESCO, 2021). Additionally, automated
evaluation systems may find it hard to take into account cultural differences in communication or
effective writing strategies that are not common (Zawacki-Richter et al., 2022). These limitations
show how important it is for teachers to be there to make sure that learning is ethical and that the
students are being taught well.

Overall, theoretical framework indicates that Al-assisted writing assessment is highly
effective in delivering fast, consistent, and scalable feedback, particularly with regard to linguistic
accuracy. However, its limitations in evaluating complex communicative competence justify the
implementation of a hybrid assessment model that combines technological efficiency with
professional human judgment (Lee, 2022). This theoretical foundation provides the conceptual
underpinnings for the empirical component of the present study, which employs experimental
methods to investigate the reliability and pedagogical value of Al-based writing assessment in
comparison with teacher evaluation.
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Discussion and results

Many digital tools now help learners analyze their texts, receive targeted feedback and
improve their writing through repeated revision. As Cambridge Assessment notes, Al supported
evaluation “can provide fast, consistent feedback to learners while supporting teachers in managing
large amounts of written work™ (Cambridge English, 2020) Nowadays, there is a wide choice
among various Al-based writing assessment Tools divided into categories:

1. Grammar and sentence-focused tools,

2. Vocabulary enhancement tools,

3. Plagiarism-detection systems,

4. Holistic scoring engines,

5. Comprehensive Automated Writing Evaluation (AWE) systems

Our investigation is lying into the 5" category (AWE systems) and one of the tools that are
focused on providing full-scale analysis, feedback and scoring is Write&Improve. Cambridge
English describes it as a platform that “automatically evaluates learner’s writing and provides
immediate feedback for improvement” (Cambridge English, 2021)

Reliability refers to how consistent and stable the scoring is. “Artificial intelligence is
reshaping educational assessment by enabling scalable, data-driven and adaptive feedback
mechanisms.” (Zhai, 2022) According to the Write&Improve help documentation, the system relies
on supervised machine learning trained on the Cambridge Learner Corpus, which includes millions
of learner essays that were previously scored by human examiners. “...a database of 30 million
words of EFL learners’ essays...along with the scores they awarded by human examiners” This use
of large-scale, human-annotated data contributes to the internal consistency of the scoring engine.
Moreover, the system’s design is deliberately conservative: it “only indicated possible errors when
it’s more than 90% certain it’s right”. This strategy reduces the risk of false positives in error
marking, which further strengthens reliability. However, there are inherent limitations to validity.
“Al in language assessment presents both unprecedented opportunities for efficiency and serious
challenges regarding validity, transparency and fairness.” (Lee, 2022) Automatic feedback tends to
excel in detecting surface-level issues (grammar, spelling, lexical errors), but may struggle with
higher-order writing skills such as argument quality, cohesion or rhetorical sophistications. Another
question that may arise is about ethics. “Al systems in education must be human-centered and
aligned with pedagogical values.” (UNESCO, 2021) Therefore, although Write&Improve provides
reliable, CEFR-based feedback and is valid for many formative purposes, its validity is ultimately
constrained by its inability to fully replicate deeper human judgement. To maximize its
effectiveness, it should be used in conjunction with teacher feedback or as a part of a hybrid
assessment model. “The integration of Al into assessment systems should support, not replace
professional judgment.” (OECD, 2021)

“Despite rapid technological development, Al applications in education remain limited in
their capacity to interpret complex human communication.” (Zawacki-Richter et al., 2022) Artificial
intelligence is becoming more and more important in how student writing is evaluated. This offers
new ways to provide feedback and scoring on a large scale. But Al-based writing tools also have
big limitations that must be considered when using them in teaching. “The key challenge for Al in
language testing is ensuring that automated scores genuinely represent the intended construct.”
(Alderson, 2021).

One of the best things about using Al to evaluate writing is how fast it is and how well it can
be used on a large scale. “Automated scoring systems may overemphasize easily quantifiable
features at the expense of deeper discourse qualities” (Deane, 2022) Automated tools can analyse a
text very quickly, which makes them particularly useful in educational settings with a lot of
students. Cambridge English says that combining automated and human marking can "deliver faster
results with the same level of accuracy as fully human-marked exams." This shows how Al can
speed up the assessment cycle without affecting the overall quality of hybrid systems. Another good
thing about it is that it is consistent. Unlike people, who may have different ideas about how to
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score things, or get tired, Al systems give all learners the same score. For example, the 'Write &
Improve' tool uses an artificial intelligence system that has been trained using thousands of essays
from the Cambridge Learner Corpus. This means it can give consistent scores for different writing
samples. Al-based tools also give students immediate feedback, which helps them learn by
themselves. Apps like Write & Improve point out mistakes in grammar and vocabulary and suggest
ways to improve your text. This lets you write, edit and resubmit your texts whenever you like. This
approach helps students focus on areas they may not be able to identify on their own, encouraging
them to take more control of their learning. Finally, Al feedback is easy to get and cheap, especially
for schools that don't have much money. Many of these platforms are free or low-cost, which makes
things easier for teachers and gives students more chances to practise writing. But there are
important limits to these tools. First, they tend to focus on basic mistakes, such as spelling,
grammar, and choosing the right words. While this can be useful for accuracy, automated systems
often struggle with complex rhetorical features such as coherence, cohesion, argument structure,
and creativity.

As the Write & Improve instructions explain, the system cannot judge how well the essay
answers the question, showing that current Al is not yet able to assess content relevance and higher-
order thinking. Another problem is that it might not be completely accurate. Although tools like
Write & Improve are based on large sets of data and are usually reliable, they are not perfect. If
learners are only given automated feedback and don't get any feedback from teachers, they might
get the wrong idea about what they're doing. This is because there might be some mistakes in the
automated feedback, like sometimes getting a positive when a negative would be better, or
sometimes getting a negative when a positive would be better.

Also, Al systems do not always understand cultural differences or the right tone and register.
This can be a real problem when you're doing writing tasks that need you to think about how things
actually work in the real world, or when you need to use language that fits with the situation you're
writing about. Another worry is that students will start to rely too much on Al, which might stop
them from thinking critically about their own writing. When feedback is instant and automatic,
learners may accept suggestions without understanding why a particular change is necessary.
Finally, there are ethical considerations, including data privacy, bias in training corpora, and
questions about transparency. Machine-learning tools are based on the data they are built on. If the
data includes biases related to things like learner background or writing style, then some students
may be unfairly penalised. Combined assessment may provide even better effect on learners’
results. “Emeging Al tools such as ChatGPT are transforming how learners receive feedback, but
their pedagogical integration requires critical oversight” (Kohnke, Moorhouse and Zou, 2023).
Overall, Al-based writing evaluation tools are incredibly useful for both learners and teachers,
offering immediate feedback, consistency, and efficiency. But they shouldn't be seen as a
replacement for human judgment. The best approach combines the strengths of Al — speed,
scalability and surface-level accuracy — with the deeper analytical and pedagogical insights
provided by human teachers.

The experiment was done over a week in two classes of intermediate-level English learners.
These classes were on at different times of the day, followed different schedules, and weren't linked
to each other academically. This made sure that the groups didn't influence each other's
performance or writing habits. A total of 17 students took part:

- There are 10 students in the control group (Class A).
- The experimental group is made up of 7 students (Class B).

Both groups were pretty similar in their general English proficiency and writing experience,
which made the comparison a decent idea.

The experiment tried to find out if using an Al-based writing assessment tool (Write &
Improve) could improve students' writing in a short space of time. In brief, Write&Improve is a tool
that was developed by Cambridge, and is widely used all around the world. It lets thousands of
students make their writing more proficient and confident. The first step was to present this tool to
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my experimental group, so they could know what they are dealing with. After short and flexible
registration we proceed to two different interfaces: for teacher and for students.

The experiment aimed to investigate whether using an Al-based writing assessment tool
(Write&Improve) could improve students’ writing within a short period. The focus was placed on
three writing components:

- Grammatical accuracy,
- Vocabulary range and appropriateness,
- Coherence and overall quality.
Both groups used the same writing prompts and the same CEFR-based rubric. The only
difference was the feedback method:
- Control Group: traditional teacher feedback only, no Al tools.
- Experimental Group: teacher guidance + Write&Improve for automated assessment,
error checking and iterative rewriting.

Organisation of the Experiment. The two groups had their classes at different times, so
lessons were held separately. The tasks were identical, but delivered their regular class hours. The
experiment included three writing sessions across one week (Tablel, Table 2).

Table 1. Control Group Results

Student Baseline Score Final Score Progress Group
Al BI.1 B1.2 +0.1 Control
A2 Bl1.1 Bl1.1 0 Control
A3 B1.2 B1.2 0 Control
A4 BI1.1 B1.2 +0.1 Control
AS B1.2 B1.3 +0.1 Control
A6 BI1.1 B1.2 +0.1 Control
A7 B1.2 B1.2 0 Control
A8 Bl1.1 B1.2 +0.1 Control
A9 B1.2 B1.2 0 Control
A10 Bl1.1 B1.2 +0.1 Control
Average Progress — — +0.07 Control
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Table 2. Experimental Group Result

Student Baseline Score Final Score Progress Group
B1 Bl1.1 B1.2 +0.1 Experimental
B2 Bl1.1 B1.3 +0.2 Experimental
B3 B1.2 B1.3 +0.1 Experimental
B4 Bl.1 B1.2 +0.1 Experimental
BS B1.2 B1.3 +0.1 Experimental
B6 B1.1 B1.3 +0.2 Experimental
B7 B1.2 B1.3 +0.1 Experimental
Average Progress — — +0.13 Experimental

The results of the mini-experiment demonstrate measurable differences in writing progress
between the control and experimental groups. As shown in Table 1, the feedback showed only
minor improvement in their writing skills during the study. While some students improved slightly
(for example, from B1.1 to B1.2), others showed no observable change. The calculated average
progress for the control group was +0.07, indicating relatively limited development during the
instructional period. By contrast, the experimental group demonstrated more consistent and
noticeable improvement (see Table 2).One possible explanation for this outcome is the immediacy
and iterative nature of the feedback provided by the Write & Improve platform, which was
developed by Cambridge English. Unlike traditional delayed correction, this system allowed
students to instantly identify language errors, revise their texts and resubmit improved versions
multiple times. This repeated interaction with feedback probably helped learners to become more
aware of their errors and encouraged them to engage more actively in the revision process.

However, it should be noted that the experiment was relatively short (three days), which may
have limited the extent of measurable improvement. Nevertheless, even within this short period, the
experimental group demonstrated stronger positive dynamics than the control group, suggesting that
Al-assisted formative feedback can enhance short-term writing development and learners'
responsiveness to correction. Overall, the comparative analysis of the two tables confirms that
integrating automated writing evaluation tools can positively influence students' writing progress
when used alongside traditional teaching methods as a supplementary instructional resource.

Conclusion

The results of the experiment suggest that automated assessment could be a valuable addition
to the evaluation of productive language skills, particularly in formative assessment contexts where
regular practice and prompt feedback are important. This study examined the effectiveness of Write
& Improve, an Al-based platform developed by Cambridge English, in evaluating the writing
performance of EFL learners at proficiency levels ranging from A2 to B2.

The findings show that the platform can provide immediate, structured feedback, enabling
learners to swiftly identify and correct linguistic errors. In particular, the system proved effective in
identifying common grammatical errors, lexical inaccuracies, and basic structural issues. The ability
to receive instant responses and repeatedly revise written work encouraged learners to engage more
actively in the editing process, supporting the development of self-correction strategies. From a
pedagogical perspective, the immediacy of this feedback is one of the most significant advantages
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of Al-assisted writing assessment, as it helps to maintain learner motivation and promote
continuous practice.

However, the study also revealed limitations of automated evaluation. While the system
reliably identifies surface-level language errors, it does not consistently capture more complex
aspects of writing quality, such as logical coherence, strength of argumentation, stylistic
appropriateness and overall communicative effectiveness. These higher-level components remain
strongly dependent on contextual interpretation and professional pedagogical judgement.
Consequently, the findings suggest that Al-based tools should be viewed as a complementary
resource that can enhance the overall feedback process, rather than as a replacement for teacher
assessment.In conclusion, the present study confirms the growing practical potential of artificial
intelligence in modern language education. At the same time, however, it emphasises that effective
writing assessment requires a balanced combination of technological assistance and human
expertise. The most productive instructional model appears to be one in which automated systems
provide rapid diagnostic support while teachers continue to guide learners in developing deeper
communicative and academic writing skills.
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TOXIPUBE/IE XKA3BAIIIA COMJIEY]JI ABTOMATTAHJIBIPBLIIFAH BAFAJIAY:
KA3BAIIIA COUJIEY A1 BATAJIAYTA APHAJIT'AH Al KYPAJIBIH
IKCIHEPUMEHTTIK TAJIJAY

AnHoTamus. byn Makamaga kasipri TUmik OumiM Oepy JKyHeciHAe aFbUIMIBIH TUTIHICTI
aybI3la KoHe kazbamia ceiiey narabutapelH  Oaramayaa JKacanael untemiekt  (OKU)
KypaJlapbiHbIH THIMIUTIT KapacTelpbuiagsl. 3eprrey KM Herizinaeri OaranmayblH TEOPHSIIBIK
Heri3iepiH Tanaanbl, acipece xkazdailia )KYMbICTapIbl aBTOMATTHI Oarasnay yienepi MeH ceitieyai
TaHy TEXHOJIOTHsUIApbIHA €PEKIe Ha3ap ayaapansl. Makanaaa mpoayKTUBTI NaFablIapAbl Oaramayra
apHaJFaH KOJIJAHBICTaFbl HUQPIBIK IIaTgopMmanapra IOy >KACalbIl, OJIAPABIH CEeHIMILIIT,
Bamuaruniri skone CEFR crammaprrapbiHa colikecTiri TangaHaabl. TeOpUsIIBIK TalgayMeH Katap,
Makanaja opTa JeHreijeri Tl YHpeHyUIUlep apachlHAa >KYPri3UireéH 3KCIEPUMEHTTIK 3epTTey
HOTIDKeNepl yChiHBbUIaApl. OkcnepuMmeHnT JKW apkpuiel OepinreH kepi OalIaHBICTBI MYFalliM
OaranaybIMEH CalbICTHIPYFa, COHJAAl-aK aBTOMATTaHMABIPbUIFAH OaranayiblH TYPaKTBUIBIFBI MEH
TONIITiH aHblKTayFa OarbiTTanrad. Hotwxkenep KU kypannapbiHbIH keaen Kepi Oaitnanbic Oepyi,
ayKpIMIbl ~ KOJJaHyFa Oedimfimiri >koHe Oaranmay[blH  OIpi3AUIITT  CHUSAKTBI  MaHBI3IbI
apTHIKUIBUIBIKTAPBIH KOPCETENll, COHbIMEH OIpre MOTIHHIH OalIaHBICTBUIBIFBI, apryMEHTalHsIChI
KOHE KOMMYHUKATUBTIK TUIMJILIITI CHUSKTHI KOFaphl JEHTeHIl HaFapuiapabl Oaranayaa oenrim Oip
HIeKTeysiep 0ap eKeHiH alKbpIHIaWIbl. 3epTTey KOPBITHIHABICHIH/IA TIEIarOrHKAIBIK MAaHbBI3ABUIBIFbI
Tankpu1anel, XKW TexHomorusiapsl MEH MyFalliMHIH KociOM GaranayblH YHJIECTIPETiH TeHrepimMai
THOPUJITI TOCUI1 KOJIJIAaHY YCHIHBLIAIBI.

Tipex ce3aep: »kacaHabl WHTEIUIEKT, Oaranay, aybI3lla ceiey, jkazlamia ceiliey, kepi
OaiiyaHbIC.

Cinreme :kacay ywin: Banenko A.M., baiirynucosa I'.U., Udarynuna A.I'. ToxipuGene
kazbalia ceilieyl aBTOMATTaHIBIPbUIFaH Oaranay: ka3bama ceileyal Oaramayra apHanraH Al
KypajblH 3KkcriepuMeHTTIK Tanjay // Philological Sciences Journal. — 2026. — Vol.13. — Nel. — 36-
46. DOI https://doi.org/10.52081/PhSJ.2026.v13.i1.073
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ABTOMATH3UPOBAHHASI OLIEHKA INUCbMEHHOM PEYUM HA IIPAKTHUKE:
SKCHEPUMEHTAJIBHBI AHAJIN3 HU-UHCTPYMEHTA JJIs1 OLEHKHU
NUCHbMEHHOM PEYHN

AnHoTamusi. B gamHOW crathe paccmartpuBaeTcs 3(PPEKTUBHOCTH HHCTPYMEHTOB
ucKyccTBeHHoro uHteiuiekra (M) mpu olleHMBaHMM HaBBIKOB YCTHOM M NMCbMEHHOW peud Ha
AHIJIMHCKOM SI3BIKE B COBPEMEHHOM SI3BIKOBOM 00pa3oBaHuu. lccienoBaHue aHAIM3HPYET
TeopeTuyeckre ocHOBbl MM-OpHEHTUPOBAHHOIO OLICHUBAHUS C OCOOBIM BHHMAaHHEM K CHCTEMaM
aBTOMATUYECKOM MPOBEPKU NMUCHBMEHHBIX PabOT U TEXHOJIOTUSIM paclio3HaBaHus peuu. B pabore
IPEJCTaBIeH 0030p CYUIECTBYIOIIUX HHUQPPOBBIX MiIaT(GopM, HCHONb3YEMBIX M OLEHKU
MIPOJYKTUBHBIX PEUYEBBIX HABBIKOB, a TAaKXKE AHAJIU3UPYIOTCS HUX HAIEKHOCTh, BAIMJIHOCTb U
coorBercTBUe cranaapraMm CEFR. ITomumo TeopeTnyeckoro 0630pa, CTaThs BKIIOUACT Pe3yJIbTaThl
9KCIIEPUMEHTAJILHOTO UCCIEA0BaHNUs, IPOBEAEHHOIO CPEIU U3YUAOUINX SI3bIK HA CPETHEM YPOBHE.
DKcIIepUMEHT HalpaBJeH Ha CpaBHEHHME OOpaTHOW CBs3M, creHepupoBaHHO MU, ¢ ornieHnBaHueM
IpenojaBaTesis, a TaKKe Ha OIpe/leJeHHE COIJaCOBAHHOCTH M TOYHOCTH aBTOMAaTHYECKOIO
ouecHuBaHus. llomyueHHble pe3ynbTaThl BBIABISAIOT — 3HAuUMTENbHbIE INpeumymiecrBa HWH-
MHCTPYMEHTOB, BKJIIOYasi MIHOBEHHYIO OOpaTHYIO CBf3b, MacIITaOMPyeMOCTbh U CTaOMIBHOCTh
OLIEHUBAHMs, a TAKXKE YKa3bIBalOT Ha CYIIECTBEHHbIE OTpaHMUYCHUS INpPU OLIEHKE HABBIKOB Ooiee
BBICOKOI'O YpOBHS, TaKMX KaK CBA3HOCTh TEKCTa, AapryMeHTalmuss W KOMMYHHUKaTHUBHas
s exTuBHOCTh. B 3akmoueHne oOCyXIaroTcsi Melarornyeckre MMIUIMKAlUd U PeKOMEHIyeTcs
cOamaHCUpPOBaHHBIA THOPUIHBIM TOAX0J, coueTatormuii MM-TeXHONIOrMM M SKCIEPTHYIO OLIEHKY
IIpenojaBaTels.

KiroueBble ci10Ba: MCKYCCTBEHHBIN WHTEIJIEKT, OLIEHMBAaHUE, YCTHAas peuyb, MUCbMEHHAas
peub, oOpaTHas CBA3b.

Jasi  uurupoBanusi: MBanenko A.M., baiiryaucoa [I'.U., MUdarynuna A.T.
ABTOMaTH3MPOBaHHAs OLIEHKA MMCbMEHHON pe4yM Ha MPAaKTHKE: DKCIEpUMEHTalbHbIN aHanu3 M-
MHCTpyMEHTa AJis oueHku nucbMeHHol peun // Philological Sciences Journal. — 2026. — Vol. 13. —
Nel. —C. 36-46. DOI https://doi.org/10.52081/PhSJ.2026.v13.11.073
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AFBLIIIBIH TIII CABAFBIHJIA VAK MOJIEJI APKBLIbI TPAMMATHUKAJIBIK
JAFIBLTAPIBI JAMBITY KOJIIAPBI

Anjaarna
byn makamaga opra ChIHBII OKYUIBUIADBIHBIH AafbUILIBIH TiII T'PaMMAaTHUKacChlH MEHIEpY
yaepicinge VAK (Visual, Auditory, Kinesthetic) Mozenin KoaaHyIbIH 9iCTEMEIIK THIMALIIT
KaH-)KaKThl KapacTeIpbeiiaasl. Kasipri OiniM Oepy mapamurMacbiaaa OuTiM anyIibIapAbIH jKeKe
MICUXO(U3HOIIOTHSIIBIK €PEKIIENIKTEPIH eCKepy cammajbl HOTHXKEre JKETYHIiH Heri3ri mapThl.
3epTTeyaiH ©3eKTUIrl OCTYpili TpaMMaTHKa OKBITY OMICTEPiHIH OKYIIBUIAPIBIH TaHBIMIBIK
KaXKETTUTIKTEPiH TOJBIK KaHaFaTTaHIBIPMAaybIMEH JXOHE COHBIH cajJlapblHAaH TIOHTe JIeTeH
MOTHBAIUSHBIH TOMEH/IEYIMEH TYCIHAIpiie .
ABTOp Makana ascblHOA aKNapaTTbl KaObUIOAYABIH Op TYpJi IEHrediHAeri OKyLIbUIapra
apHAJIFAaH HAKThI 9JIICTEMEITIK TACIIep KeIleHIH YChIHAAbl. ATan aiTKaH7a, BH3yayap YIIiH
Mind Map (o#f kapracel) MeH rpaduKanblK OpraHaisepiepii, ayauaiaap YIIiH pPUTMIIK
kaddtanaynap (Grammar Chants) MeH ayAno-WHCTPYKUMsUIApbl, ajl KHHECTETUKTep YuIiH Lego
Grammar >XoHe KaHJbl COMNieMIiep» CHUAKThI KO3FaIbICKA HETi3JIeNITeH OWBIH AJIEMEHTTEPiH
KOJIJJaHYIbIH MaHBI3bI JIJIEIICHE]T1.
Toxipubenik 3epTTey HOTHKENEpi KOPCETKEHNEH, CEHCOPIBIK apHajapibl TuddepeHInan bl
TYpAE TNaijanaHy OKYyLIbUIAPJBIH I'PaMMaTHKaJIBIK cayaTThUlbFbIH 40%-maH 90%-ra neifin
apTThipyFa MYMKIHAIK Oepeai. Makamaga VAK wmogmenmin ky#eni Typae KOJIaHYIbIH
NCUXOJIOTHSJIBIK  KAMJIBUIBIK ~ KAJBIITACTBIPATBIHBI KOHE TULAIK KeOepriiepAl  KOSTHIHBI
HETi3JeNreH. 3epTTey KOPBITHIHABICH OOMBIHINIA, BHU3YyalJbl MaTepUalAapAbl, THIHIAIBIM
TanChIPMAIAPBIH  KOHE (QHM3HKANBIK OCJICeHAUTIKTI  YINTAcThIpy OiliM  anylIbuiapabH
rpaMMaTUKAIBIK KYPBUIBIMAAP/Abl OMIpIIIK JKaFjaiiap/ia caHalbl TYpJE KOJJAHY JaFIbICBIH
KaJIBINTAaCThIpanpl. Byl omicTeMenmik »yMBIC aFbUIIIBIH TNl MyFajdiMzaepi YLIH HMHKJIIO3HMBTI
KOHE TyJIFara OarbITTallFaH OKY OPTAaChIH Kypy/a MPAaKTUKAIBIK KYpaJl PETiHAE YChIHBUIA/bI.

Tipexk ce3aep:
VAK mogeni, rpaMMaTHKaJIBIK JaFabuiap, BU3yall, ayauall, KHHECTETUK, aFbUIIIBIH T, OpTa
CBIHBII, Tr(depeHInaIbI OKBITY, )KEKEe TYJIFara OarbITTalFaH OKbITY, MOTHBAIIUSI.

Cinreme xacay yulin:
MaxkameBa A.Il. Meiipban K.b. ArpummbeiH Timi cabarbiHma VAK Momem  apKbLibl
rpaMMaTUKAIBIK JaFbUIapibsl 1ambeITy sxkonaapsl //Philological Sciences Journal. — 2026. — Vol.
13. — Nel —47-54. DOI https://doi.org/10.52081/PhSJ.2026.v13.11.074
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Kipicne

Kasipri Tanna aFbUIIIBIH TUTIH OKBITY 9MIICTEMECIHJIE eleyil TpaHChOpMAaIUsIIBIK yaAepicTep
Kypin xkaTeip. Joctypui OiniM Gepyneri MEXaHUKAaJbIK JKaTTay MEH PeNpOayKTHUBTI dficTeplieH 6ac
TapTHIMN, NIBIFAPMAIIBUIBIKKA HETI3JIENTeH XoHe Tysirara OarbiTTasiFaH (learner-centered) OKbITY
(dbopMaTeiHa Kelry — 3amMaH Tanaldbl O0ombin TaObuiansl [Brown, 2014: 55]. byn Tennenuus O6imim
TYIIBIHBIH TIACCUBTI aKmapaT KaObUIAaylibllaH OeJICeHl TaHBIM CYOBEKTICIHE aWHaybIH
Ke3/ei1i.MaKanaHblH ©3€KTUIIr OpTa ChIHBIN OKYIIBUIAPBIHBIH JKac epeKIIeTiKTepine OaillaHbICThI
TaHBIMJBIK OCJICEHIUTITIHIH ©3TepyiMeH JKOHE IIET TUIIHJIEr IpaMMaTHUKAJIBIK KYPBUIBIMIAPIBIH
KYpJeneHyiMeH TyciHaipiteni. Jom ochl Ke3eH1e OKYIIbUIAPIbIH JTUHTBUCTUKAIBIK KY3bIPETTUTITIH
KaJIBIITACTRIPyla OJNAPAbIH JKEKe ICUXO(PU3MOJIOTUSIIBIK MYMKIHAIKTepIH, aTanm alTKaHjaa,
KOTHUTHUBTI CTUJIBJIEPIH €CKepy KaxeTTimiri TyblHnaiiapl. Ce0ebi, cTaHIapTThl OKBITY oHicTepi
CBHIHBINTAFbl OapNBIK OKYLIbUIAPABIH OipAei JeHreijie HOTHUXKE KOpCeTylH KaMTaMachi3 eTe
anMaiiaer. Keke Tyirara OarbiTTanraH OKbITy (Personalized learning) asceiama VAK (Visual,
Auditory, Kinesthetic) Moieni OKyIIBIHBIH TEK €CTe cakTay KaOlJeTiH FaHa eMec, COHbIMEH KaTap
TUAIK OIpIIKTepAl JOTHKAIBIK JKOHE SMOIMOHAIIBI TYPFBIIAH TEPEeH KaOBUIIAybIH KaMTamachl3
ereni [Axumanckas, 2000: 112; Gardner, 2006: 21]. by MoaenbaiH HETi3ri KOHIEMIHUICH — dpOip
OalaHBIH  aKMmaparThl HUrepyleri ©3iHIIK  «CCHCOPJBIK apHACBHIHBIH»  OOJIATHIH/IBIFBIH]IA.
I'. TapaHepaiH KOMTIK MHTEUIEKT TEOPUSCBIMEH YINTacaTblH OyJl TOCUT TpaMMaTHKAIbBIK
epexenepal a0CTpakTUli YFBIMHAH HAKTBI, CE3UICTIH JKOHE KepiHeTiH OeliHere alHaJIIpIpyFra
MyMKiHIiK Oepeni [Gardner, 2006: 21]. 3eprreymn M.C. Slkumanckas aran eTkeHzae, Oinim Oepy
yaepici Tek maibiH OumiMai Oepy eMec, OKYIIBIHBIH IMIKi CyOBEKTUTK TaxipuOeciHe cyiieHe
OTBIPBIN, OHBIH O3IHIIK TaHBIMIBIK TPACKTOPHUSCHIH KAJNBINITACTHIPYbI THic [Sxumanckas, 2000:
112]. Congpikran, VAK wmomenin rpammarnka cabakrapblHa WHTETpAIUsuiay — OKYIIbLIApPIbIH
JUHTBUCTUKAIIBIK KEJEPTIePiH JKOIO/IbIH XKOHE OKY MOTUBAIIUSACHIH apTThIPYAbIH OHTANIIBI JKOJIBL.

3eprrey damicrepi

3eprrey OapeiceiHga VAK (Visual, Auditory, Kinesthetic) wmopaemine HerizaenreH
muddepennmanasl okpITy omictepi Konmanbuibl. VAK (Visual, Auditory, Kinesthetic) mogem —
Oyn OuTIM amylmIBIHBIH aKHapaTThl KaOblajay MeH eHJeyliH OachiM apHalapblH aHBIKTayFa
Herizgenred koHuenuusa.[ Fleming, 2006: 54]. I'paMMaTukanblK AarablIapibl JambiTyaa Oyl
MOJIENIb/II KOJIaHy "MyFaliM — akmapar Oepyuri" jgereH ecki MOJeNnbAeH "MyFaliM — OaFbITTayIIbl
(facilitator)" neren jkaHa mapamurmara etyre MyMKiHmiK Oepemni.[Scrivener, 2011: 82; Larsen-
Freeman, 2000: 40]. 3epTreyniH MakcaTtbl — 9p TYpJi CEHCOPJBIK THUITErl OKYLIbUIAP YILIIH
rpaMMaTHKaHbl TYCIHAIPYAIH OHTAWJIbl KOJIApblH aWKbIHIAM, OJaplblH IOHTe JAETeH 1IIKi
MOTUBaIMACHIH 0sTy. JKeke Tyirara OarbITTanFaH okbITy (Personalized learning) asceinma VAK
MOJIeJI1 OKYIIBIHBIH TE€K €cTe caKkTay KaOlIeTiH eMec, COHbIMEH KaTap TIIAIK O1pIIKTEP/Il JTOTMKAJIBIK
’KOHE IMOIIMOHAIIIBI TYPFBIJIaH KaObLI1ayblH KAMTaMachl3 eTe/Il.

I'pammaTuKanbIK epexenep/i jkail FaHa jKaTTay OpTa CBHIHBIN OKYIIBIIAPHI YIIiH KUBIHIBIK
TYJBIPBII, TTOHTe JIETE€H KbI3BIFYIIBUIBIKTEI TOMEeH Tyl MyMKiH. 3epTreymi N.C. SIkumanckas aramn
eTKeHIel, O11iM Oepy yaepici OKYLIBIHBIH CyOBEKTUTIK TakipubeciHe cyiienyi tuic. Ochl opaiina,
cabak O6apbIChIHIA Keneciel nuddepeHanapl TOCUIIepIl TEPEHIETIN KOJIIaHy YChIHBIIA b

1. Buzyangap (Kepy apkpuibl KaObuiiaymibuiap): by Tom yiniH akmaparTblH TycCl, MIIIiHI
OHE KEHICTIKTerl OpHbI MaHbI3bl. I'pamMaTtukansik (opmynanapasl Mind Map (O#t kapTacher)
apkputbl OeitHeney tuimai. [Thornbury, 1999: 30; Tomlinson, 2013: 88]. Msicansi, Past Simple
IIaFBIH OPTAJIBIKKA KOMBIM, OHBIH JKacally >KOJIJapbIH, KOMEKIII €TICTIKTepiH KaH-KaKKa TapMaKTay
apKBUTBI OKYIIIBIHBIH KaJIbIH/A Y3aK CAKTATybIH KAMTAaMAachI3 €TeMi3.

Koceimma apic: «I'padukansik opranaitzepiep» men «HHdorpadukanapy. ['pammaTukaibik
YaKbITTapAblH aWbIPMAIIBLIBIFBIH TYCTI OenrinepMmen (Mbicanbl, Present — skacwin, Past — kek)
KOPCEeTY apKbUIbl BU3YaIIbI JKaIbIHBI iCKe KocaMbl3. bysl oKymIbutapra ceiifieM KYpbUIBIMBIH TYTac
OcitHe peTiHae Kepyre MyMKIHAIK Oepei.
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2. Aymuangap (Ecty apxpuibl KaOblipaymsuiap): by Tomrarbl OKymibuiap epekenepii
JaybpICTal ATy, oyeH HeMece IMOJAKacTap apKbUIbl JKaKChl MeHrepedi. [ 'paMMaTHKaIIbIK
KYPBUIBIMIAP/bl  ©JICH JKOJJapblHA KOCYy HEMece apHaibl ayJquo-)KaTTBIFYJapAbl OpPBIHAATY
OJIapbIH COIey JaFAbICHIH KaTap 1aMbITa/Ibl.

Koceimma omic: «Grammar Chants» (Putmaik kaitanaymap). CeitieMaeri ce3aepiH OpbIiH
TopTiOiH  Oenrimi  Oip  BIpFakneH KaWTalay ayJualJapAblH  KYIAFbIHAA  «OKAHFBIPHID)
typanel.[Harmer, 2007: 67; Celce-Murcia, 2001: 12]. Conpnaii-ak, «Jlukrant-Kynracy» oici
apKbUIbI OKYyIIbIIap Oip-0ipiHe epekenepAl OKbII, €CTy apKbLIbl )Ka3y JaFAbUIapbIH IBIHIANHIbI.

3. Kunecrerukrep (Ko3ranbic jxoHE ce3iHy apKpUIbl KaObuIIaymibuiap): Bysn caHaTTarbl
Oanamap ymiiH eH tuiMai omic — Lego Grammar. Mynna opOip ce3 TaObl HeMece ColsieM MyIIeci
oenriai 6ip Tycreri Jlero OiorsiMeH coMkecTeHAIpiienl (MbICANbl: 3aT €CIM — caphl, €TICTIK —
KbI3bUT). OKyIIbUIAp KOJJAPBIMEH OJIOKTapAbl KYpacThIPY apKbUIBI COWIEMHIH KYpPbUIBIMBIH
dbusukansik aeHreine cesineni [Richards, Rodgers, 2014: 102].

Koceimmia omic: «Living Sentences» (Kanapiceitiemaep). OKyIIbUIapIBIH SPKAHCHICH Oip
CO3JIIH POeJIiH OWHAI, CHIHBII IIIH/IE OPBIHAAPBIH AYBICTBIPY apKbUIBI CYpayJibl HeMece OOJIBIMCHI3
celIeMIIepAiH KacalyblH ic-KUMBIUIMEH KepceTei. byl o/1ic rpaMMaTuKaHbl aOCTPaKTLIL epexeieH
HAKTBI IC-OPEKETKE alHAIIBIPAIBI.

VAK wmopmeniHiH omicTeMemiK HWHTerpanuschl TemeHpaeri
TakpIpbinTapasl VAK Moneni O0iibIHIIIA OKBITY/IBIH YIITICI KOPCETIIreH:

KECTCAC TI'paMMATHKAJIBIK

1-kecte. I'paMmmaTukaJgbIK TAaKbIpbINTapabl VAK OoiibiHIIA 061y

KI/IHCCTCTI/IKaJ'IBIK

Tinnik Marepuain

Busyanas! Tanceipma

Aynuanipl Tanceipma

TancelpMa

Irregular Verbs

Tycri kectenep MeH
cyperTep

ETicTikTepai pan
CTHJIIHJIE aTy

«ETicTiKTEp MOUBI3BD»
OMBIHBI

Celinemaep/ii ThIHAAT,

Jlero OnoKTapbIMEH

Word Order Typani-TycTi cxemanap .
peTiH Tady KYpacThIpy
.. Kewnicrik xapragapsia barreITTEI cunarra 3arrapasl OoIMe IIIHIE
Prepositions H p p Y P g
ChI3y ayJIMOChI OpHAIACTHIPY

VAK mopenin xy#eni Typae KojagaHy OuUTiM amylibUIapIblH IPaMMaTHKAJIbIK KYPbUIbIMIAPIbI
TeK Kara3 OeTiHAe emec, eMIpIIiK CUTyalusulap/ia CaHaibl TypJe KOJJaHyblHa *oj amanbl. by
TOCLT 9p OallaHBIH «OKYJAFbl JKaWJIBIIBIK aliMaFbIH» KaJbIITACTBIPBII, TULIIK KeAEprilepal *KOorFa
CeMTITH TUT13e1l.

Hoaruxesnep

3eprrey OapbicbiHna VAK  MoaenmiH  KOJNAAHYIBIH — HOTHIKECIHJE  OKYIIbUIAPJIbIH
KOPCETKIMITEpl alTapJIbIKTal yKaKcapraHbl Oalkanabl. TeMeHeri kecrteae dKCIepUMEHTKE JTeHiHT1
KOHE KEHiHT1 e3repicTep KOpCeTUIreH:

3epTTey >KYMBICBIHBIH OapbhIChIHAA ainblHFaH KepceTkimrTep VAK MopeniHiH opTa CHIHBIN
OKYUIIbUIAphl YUIIH THUIMAUITIH TONBIKTal pactaapl. Kecreme kepceTuireHnel, OKyIIbLIapAbIH
cabakka JiereH KbI3bIFyHIbUIbIFbl 40%-nan 90%-ra neiiiH apTkaH. bys1 kepceTkill OKyIIbLIapbIH
e3/iepiHe bIHFaiuIbl (opmarTa (BU3yassbl, ayAualIbl HeMece KHHECTETHKANBIK) >KYMBIC iCTeyl
OJIapJIbIH MOHTE JIETeH 1K1 yaKiH (motivation) KyleHTeTiHIH Oliaipesi.
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2-kecte. VAK MojeJtiH eHri3yaiH THIMAIIIK KepceTKilTepi

. OKCNEPUMEHTKE | DKCIEPUMEHTTEH ..
Kepcerkim o .. Tycinaipme
JeiiH KeHiH
Cabakxka TanceipManapabiH KeKeJIeHy1
i 40% 90% PMAnapIEIs 2 y
KBI3BIFYIIBUTBIK acep erTi
['pammartukanan Oky1blIap Kare *xacay/1an
p A ’Korapsl Temen Y p X YA
KOPKBIHBIIII KOPBIKITAUTHIH OOJIIbI
O3 OeTiHIIe KYMBIC Oxymibuiap e3 KabineTine
. ¥ Temen 7Korapsl KyIbLIAp 93 K
icTey CEHIMJIUTIK aJlfIbl

Toxipube OapbichiHna OaiikaiaFaH €H MaHBI3[bl ©3repic — OKYUIbLIAPIbIH IPaMMATHUKAIIBIK
KaTeJiK kacayJaH KOPBIKIAybl XoHE TUIl Taburu Typae meHrepyi [Lightbown, Spada, 2013: 45;
Ellis, 2008: 204]. Erep OypblH rpaMMaTHKa «KYPJEi epekeliep KUbIHTBIFbD PETiHIe KaObLIIaHCca,
VAK mofeni apKbUTbI 01 «KbI3BIKTEI KOHCTPYKTOp» (Lego Grammar) Hemece «Typii-TycTi OeriHe
(Mind Map) petinae KaObui1aHa 6acTaibl.

Oxymbutapasiy kepi Oainanbicel (Feedback) kenecimelt HOTHXenep i KOPCETTI:

e Ayanangap 1oobl: «Maran etictikrepai Oenrini Oip pIprakneH KaWrtanay ere yHaasl. 'Did'
KOMEKIII ETICTITHIH CYpayJibl COMIEMIET] OPHBI 9YEH CHSIKTBI €CiMIEe KAJIbII KOMIBI».

e Busyannap 1o0b1: «Typmi-tycti Mind Map canrannan keiiin Past Simple men Present
Continuous IMIaKTapbIH IATaCTRIPMANTBIH OOJIIBIM, OMTKEH1 OJapbIH TYCTEPl MEH cXeMaiaphl eKi
TYPIT».

e Kunecrernkrep T00bI: «bi3 Tek mapTana OThIpMail, CHIHBIN IMIIHAEC KO3FAJIBII XKYPII
COWNIeM KypacThIpABIK. Jlero OJIOKTaphIMEH KYMBIC icTereHie caOaKThIH Kajail Te3 OTKeHIH
OalikaMail KaJlIbIK)).

CoHbIMEH KaTap, JKCHEPUMEHT HOTHXKECl OKYLIbLIapAblH 63 O€TIHIIEe JXYMBIC ICTey
JeHreiiHiH apTKaHbIH KopceTTi. OKyIIbl 03 KalijeTiHe cail TalchIpMaHbl OpbIH/Ial aTaThIHBIHA KO3
YKETKI3T€H COH, MYFaJIIMHIH KOMET1HE KYTIHY JIeHrei1 TOMEeH/ e, 1epOeCcTiK KacueTi JaMu 0acTabl.
byn sxeke Tyirara OaFbITTalifaH OKBITYAbIH OacThl MakcaTbl — OLUTIM adylIbIHBIH ©31H-031
JAMBITYBIHA JKaF/Iall xKacay KaFuJIachblHa TOJIBIK COMKeC KemeIi.

Tankplnay

ArpuTibIH TUTI cabarbiHna VAK MomeniH KonmaHy — TeK aKaJeMHsUIBIK OUTIM JIeHreiiH
apTTBIPY Kypajbl FaHAa eMeC, COHBIMEH KaTap opOip OLIiM alylIbIHBIH ©31HE TOH JiepOec OKY CTHIIIH
aHBIKTayFa JKOHE JaMbITyFa KOMEKTECETIH TyMaHUCTIK OarbITTaFbl WHHOBALMSJIBIK TOCLIL.
I'pamMMaTUKaNIbIK MaTepHaAbl ASCTYPIIl «KYPFAK» epeKerep >KUBIHTHIFbI PETIHIEC €MEC, BU3Yall bl
OeiiHenep, ayAuo JbIObICTap MeH (U3UKAJIBIK 1C-OpEKETTEp JKUBIHTBIFBI PETIHAE YCHIHY
OKYHIBUIAPJBIH (DYHKIIMOHAJABIK CayaTThUIBIFBIH camaibl jkaHa JeHreiire xerepeni [Thornbury,
1999: 30; Krashen, 1982: 31]. C. Kpamennig «eHri3iaeTin akmapar» (comprehensible input)
TEOPHSICbIHA CYMEHCEK, aKmapaT OKYIIBIHBIH CEHCOPJIBIK KaObulJayblHA Kaljabl OoJFaHIa FaHa
trimai meHrepineni [Krashen, 1982: 31].

3epTTey HOTHXKENEpiH FhUIBIMU TYPFBIZAH KUHAKTAH Kelle, Kelleciiel MaHbI3/Ibl TY)KbIPbIMJIAp
Kacayra 00JIajIbl:

JuddepeHunanibl OKBITYABIH CTPATerusbIK THiMALTIri: VAK Mojem CBhIHBIITAFBI
OKYIIBLIAp/IbIH TAaHBIMJIBIK €pPEKIISTIKTepiH Oipkenki Kanbinka (standardization) canmaii, onapabiH
TaOuFu KaObUIay apHalapblH eckepyre MYMKiHIIK Oepeni. byn omic OiniM Gepy mnpoueciH
J€MOKPATHUSIAHIBIPBIN, 9P OKYUIBIHBIH MYMKIHAIN IIEKTEIMEUTIH HMHKIIO3UBTI KOHE KOJIalIbl
O171iM Oepy OpTachiH KaJIbIITACTBIPYFa HeTi3 00a bl

o [lcuxonmorusuiblK  JKalnbUIBIK ~ JkoHe  addextuBTi  QuiubTp:  [pamMmaTHKaNbIK
KYpbUIBIMAAp bl oibIH AmemMeHTTepl (Lego Grammar), mbirapMamsuiblk sxkobamap (Mind Map)
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YKOHE MHTEPAKTUBTI TaIlChIpMajap apKbUIbl MEHT€PY OKYIIbUIApAAFhl «TUIAIK Kenepridiy» (language
barrier) >xorora Tikeneil ocep eremi. OKYIIBIHBIH KaTe KiOepyleH KOPBIKIAYbl JKOHE IMPOIIECCKE
AMOIMOHAIIBI TAPTHLTYHI OLTIMII HTepyIeri ICUXOJIOTHSUIBIK TOCKAYBUIIAPIbI a3alTaIbl.

e  KoruutusTi HoTHXKEIUTK: TokIpHOEiK KYMBIC KOPCETKEHCH, CEHCOPJIBIK apHaIapIbl
(kepy, ecTy, ce3y) KeUIeHIII TYpJAe WHTErpalysiiay akmapaTThlH KbICKa Mep3iMji JKaJbllaH Y3aK
Mep3imai kaapiFa (long-term memory) ety yaepicin aitapisikrail xenenaereni [Fleming, 2006:
54; Lightbown, Spada, 2013: 45]. byn Tinmik maTepuaniblH caHaga Oepik CaKTAIybIH KOHE
KOMMYHHUKAIUs 0apBICBIH/Ia aBTOMATTHI TYP/I€ KOJJaHBLTYBIH KAMTaMachl3 €Te/Ii.

Tyiinaen aiitkanga, VAK Moxeni HeriziHae YHWBIMIACTBIPBUIFAH TpaMMaTHKa Ca0aKTaphl
OpTa CHIHBIN OKYIIBUIAPBIHBIH JIMHTBUCTHUKAIBIK KY3BIPETTUIITH apTTHIPHIN KaHa KOWMal, oJiapabiy
©31H-031 peTTey, METAaKOTHUTHBTI Oiylay >koHe jaepOec OKy JaFabUIapblH KaJbIITACTHIPAIbI
[Scrivener, 2011: 82]. ¥chIHbUIFaH 9/1iCTEMENIK TACUI aFBUILIBIH TUTI MyFajiMepi YIIiH 3aMaHayH
cabakTapapl KY3bIPETTUIIK TYPFBICBIHAH JKOCIapiiayia, OKYIIBIHBIH CYOBEKTUIIK POiH apTThIpyIa
KOHE O1JTIM caIachlH )KaKcapTya TalThIpMac MPaKTHKAIBIK KypaJl.

KopbITbIHABI

OpTa CBIHBIT OKYIIBUIAPBIHBIH TPAaMMAaTHKAIBIK JaFrapuiapbiH VAK Moneni Heri3inae JaMbITy
MOCEJIECIH 3epTTey OaphIChIHAA Oy O/iCTEMEHIH JTOCTYPHl OKBITY JKYHeciHe KaparaHna KOFaphl
THIMJIUTIKKE M€ €KEHI aHBIKTAIAbl. ToKIpHOETiK-TIeJarOTHKAIIBIK JKYMBICTAPJbIH HOTHXKEC]
KeJIeciel KOPBITHIHIBUIAP JKacayFa HeTi3 0oJapl:

e Oky yurepimiHiH guHamMukacel: CeHCOpNBIK  apHajmapAbl  (Kepy, ecTy, cesy)
muddepeHIMANIB TYp/Ie MaiIalany OKyIIbIIapIbIH TPaMMATHKAIBIK CayaTThUIBIK JeHreiH 40%-
nan 90%-ra neliiH KeTepyre MyMKIHJIIK Oep/ii.

o Tynranslk gamy sxoHe MoTuBauus: VAK mopenin xyieni KonjaHy OKyIIbUIapAblH cabaKKa
JereH KbI3BIFYIIBUIBIFBIH  90%-Fa feliH apTThIPhIN, OJapAblH ©3 OCTIHIIEe 3>KYMBIC ICTey
JaFAbUIAPbIH KAJIBIITACTBIPBI.

e OJliCTEeMENIK MHTErpalysHbIH coTTUIr: Buzyanmap ymin Mind Map, ayauanmap yuiiH
Grammar Chants »xoHe kuHecteTukrep yiliH Lego Grammar omicTepiH KeIIeHIl TYple YChIHY
rpaMMaTUKaJIBIK epexenep/Ii skal jkaTTay1aH caHaibl Typ/e KOJJIaHy JAeHIeiiHe KoTepl.

e [Icuxonorusslk HoTHKE: Cabak GapbIChIHA 9P OKYIIBIHBIH KaOblI1ay CTHIIIHE cail sKkariai
)acay TUIIIK KeJeprijep/il )KOMBIIM, rpaMMaTHKaIaH KOPKBIHBIII Ce31MiH alTapJIbIKTail TOMEHIETTI.

3epTTey KOPBITBIHABICHI OoibiHIIA, VAK Mozmeni opTa ChIHBII  OKYLIBLJIApBIHBIH
JUHTBUCTUKAIIBIK KY3BIPETTUIINH apTThIPbII KaHa KoWMal, OKy IIpOLECIiH JKeKe TyJIFara
OarbiTTanFal  (learner-centered) ¢opmaTka KeImipyiH HeEri3ri Kypajibl OOJBINT TaObIIATHIHBI
pactanasl. byn onmicTemMenik jKyMbIC aFbUILIBIH TUII MYFaliMJepl YIIIH MHKIIO3UBTI OopTa KypyAa
’KOHe OLTIM callachlH JKaKcapTy/la TalThlpMac MPaKTUKAJIBIK HYCKAYJIbIK 00J1a anabl.
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WAYS TO DEVELOP GRAMMATICAL SKILLS THROUGH THE VAK MODEL IN
ENGLISH LANGUAGE LESSON

Abstract. This article comprehensively examines the methodological effectiveness of
applying the VAK (Visual, Auditory, Kinesthetic) model in the process of mastering English
grammar among middle school students. Within the modern educational paradigm, considering the
individual psychophysiological characteristics of learners is a fundamental condition for achieving
high-quality results. The relevance of the study is explained by the fact that traditional methods of
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teaching grammar do not fully satisfy the cognitive needs of students, which subsequently leads to a
decrease in motivation toward the subject.

The author proposes a complex of specific methodological techniques designed for students
with different levels of information perception. In particular, the significance of using Mind Maps
and graphic organizers for visual learners, rhythmic repetitions (Grammar Chants) and audio
instructions for auditory learners, and movement-based game elements such as Lego Grammar and
"living sentences" for kinesthetic learners is substantiated.

The results of the practical research demonstrated that the differentiated use of sensory
channels allows for an increase in students' grammatical literacy from 40% to 90%. The article
proves that the systematic application of the VAK model creates psychological comfort and
eliminates language barriers. Based on the study's results, it is concluded that the combination of
visual materials, listening tasks, and physical activity develops learners' skills for the conscious use
of grammatical structures in real-life situations. This methodological work is recommended for
English language teachers as a practical tool for creating an inclusive and learner-centered teaching
environment.

Keywords:VAK model, grammatical skills, visual, auditory, kinesthetic, English language,
middle school, differentiated instruction, personalized learning, motivation.

For citation: Makasheva A.P., Meyirban K.B. Ways of developing grammatical skills in
English lessons through the VAK model // Philological Sciences Journal. — 2026. — T. 13. — Ne 1. —
P. 47-54. DOI https://doi.org/10.52081/PhSJ.2026.v13.i1.074

A.Il. MakameBa“
E-mail: aizhan_mak@mail.ru

K.B. Meiinpoan’
E-mail: kuanyshguln@bk.ru. *baitnansic ymiin aBrop: kuanyshguln@bk.ru

Kuoizvinopounckuii ynusepcumem umenu Kopxkoim Ama, 2. Koizvinopoa, Kazaxcman

CIIOCOBbI PA3ZBUTUA TPAMMATHUHYECKHUX HABBIKOB YEPE3 MOJEJIb
VAK HA YPOKAX AHTJIMACKOI'O SI3BIKA

AHHOTauusi. B  1aHHOM cTatke BCECTOPOHHE  paccMaTpUBaeTCs  METOJuYecKas
s dextuBrocTh npumenenust mogen VAK (Visual, Auditory, Kinesthetic) B mpouecce ocBoeHus
IrpaMMAaTUKH aHTJIMICKOTO S3bIKa YYalIMMHCS CPEJHHUX Ki1accoB. B coBpeMeHHO 00pa3oBaTenbHON
napagurMe ydeT WHAMBHIYaJbHBIX MCHXO(DHU3HOIOTHYECKHX OCOOCHHOCTEH OO0yJaromumxcs
SBISICTCS  KJIIOUYEBBIM YCJIOBHUEM JIOCTMDKEHUS KayeCTBEHHBIX pE3yJlbTaToB. AKTYyalbHOCTb
WCCIIEIOBAHMS OOBSICHACTCS TEM, YTO TPAIUIIMOHHBIE METOBI OOYYEHUS TpaMMaTHKe HE B TIOJTHON
Mepe YJOBIETBOPSIIOT KOTHUTUBHBIE MTOTPEOHOCTH yUalluXcsl, YTO BEAET K CHIDKEHUIO MOTHBALIUHU K
npeaMeTy.ABTOp B paMKax CTaTbU TpeiaraeT KOMIUIEKC KOHKPETHBIX METOAMUYECKHX PUEMOB,
NpeJHa3sHAUYEHHBIX JUIS YYalIUXCs C Pa3IUYHBIMU YPOBHSAMH BOCHpUATHS HUHPopmauuu. B
YaCTHOCTH, OOOCHOBBIBA€TCSI 3HAYMMOCTh Hcmonb3oBaHuss Mind Map (MHTEIeKT-KapT) H
rpaduuecKux opraHaiizepoB AJisi BU3yaJloB, puTMUUecKuX noBTopenuit (Grammar Chants) u ayauo-
WHCTPYKIIMA /ISl ayIMaJIOB, a TaK)Ke JIEMEHTOB UTPOBOTO OOYYEHUS Ha OCHOBE JIBHIKCHHS, TAKHX
kak Lego Grammar ¥ «KHBbI€ MPEIOKEHUSY, A1 KHHECTETHKOB.

Pe3ynpTaThl MpakTUYECKOTO  HMCCIENOBaHHUS  IOKa3ald, 4To AU(EepeHInpOBaHHOE
UCIOJb30BAHUE CEHCOPHBIX KaHAJOB TIIO3BOJIAET MOBBICUTH TI'PAMMATHYECKYI0 TI'PaMOTHOCTh
yuamuxes ¢ 40% mo 90%. B cratbe 000cHOBaHO, 4TO cucTeMaTHueckoe mpuMeHeHue moaenu VAK
CO3JIaeT MCUXOJIOTUYECKUI KOMGOPT U yCTpaHseT A3bIKOBbIE Oapbepbl. I1o uTOoraMm mccienoBaHus
CHIeNaH BBIBOJ, YTO COYETAaHHE BU3YAJIbHBIX MAaTE€pPHUAJIOB, ayAUAIbHBIX 3aJaHUM U (PU3NUECKON
aKTUBHOCTH (POpMHUpPYET y 00y4aromuxcs HAaBBIKM OCO3HAHHOTO HCIOJb30BAHUS T'PAMMATHYECKUX
CTPYKTYp B JKM3HEHHBIX cUTyaluMsax. [/laHHas meroauyeckas paboTa PEeKOMEHAYETCsS YUYUTEIsIM
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AHTJIUICKOTO SI3bIKa KaK MPAKTUYECKU MHCTPYMEHT JUIsl CO3JaHMsI MHKIIO3MBHOW M JIMYHOCTHO-
OPUEHTUPOBAHHOW CPEIbI OOYUCHHSI.
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AQHTTIUUCKUN  S3BIK, CpPeAHHME  KIacChl, AUQPQGEpeHIUPOBAHHOE OO0ydYeHUE, JTUYHOCTHO-
OpPUEHTUPOBAHHOE 00yUYEHHE, MOTHUBALIUS.
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THEORETICAL BASES OF THE COGNITIVE APPROACH IN FOREIGN
LANGUAGE TEACHING AND ITS ROLE IN ORAL SPEECH DEVELOPMENT

Abstract
This article examines the theoretical bases of the cognitive approach in foreign language
teaching and its role in the development of oral speech. The study focuses on the key concepts
of cognitive psychology and psycholinguistics that explain how speaking skills are formed and
improved. Particular attention is given to such cognitive mechanisms as memory, attention,
information processing, schema activation, chunking, and automatization. In addition, the article
analyzes the influence of affective factors, especially anxiety and stress, on speech production.
The review of prior research demonstrates that oral speech is not only a linguistic skill but also a
complex cognitive activity requiring the coordination of multiple mental processes. Based on
the analysis of theoretical sources, it is argued that the cognitive approach provides an effective
framework for improving oral speech through the reduction of cognitive load, the strengthening
of working memory, and the development of fluency through structured and meaningful
practice. The article also outlines the pedagogical implications of this approach for foreign
language teaching and highlights its significance for developing learners’ communicative
competence.

Keywords:
cognitive approach; oral speech development; foreign language teaching; working
memory; cognitive load; schema theory; automatization; speaking anxiety;
psycholinguistics; communicative competence.
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Introduction

In the context of globalization, foreign language proficiency, particularly oral communication,
has become an essential component of modern education. English, as a global lingua franca, is used
in academic, professional, and intercultural communication, which makes the development of
speaking skills one of the major priorities in foreign language teaching [Crystal, 2003]. However,
despite years of language learning, many students, even at advanced levels, continue to experience
considerable difficulties in speaking fluently and spontaneously. This problem cannot be explained
solely by insufficient linguistic knowledge, since many learners possess adequate vocabulary and
grammar but are unable to use them effectively in real-time communication.
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One of the major reasons for this discrepancy lies in the cognitive complexity of speech
production. Traditional teaching methods often emphasize grammatical accuracy, memorization,
and reading comprehension, while the cognitive mechanisms involved in speaking are frequently
overlooked. As a result, students may know the language formally but remain unprepared to cope
with the mental demands of oral communication. Speaking requires not only linguistic knowledge
but also the ability to conceptualize ideas, retrieve lexical units, organize them into grammatical
structures, monitor correctness, and do all of this under time pressure.

The cognitive approach offers an alternative perspective by focusing on the mental processes
involved in language acquisition and use. It views language learning as an active process of
information processing, in which learners construct knowledge through attention, memory,
perception, and conceptualization [Levelt, 1959]. From this perspective, successful speech
production depends on the functioning and coordination of underlying cognitive mechanisms.
Therefore, the cognitive approach provides a productive theoretical basis for understanding the
development of oral speech and for improving teaching methodology.

The aim of this article is to analyze the theoretical bases of the cognitive approach in foreign
language teaching and to examine its role in the development of oral speech.

The objectives of the article are:

1. to examine the cognitive nature of oral speech production;

2. to analyze the main cognitive theories relevant to foreign language learning;

3. to identify the role of memory, attention, schema activation, and cognitive load in
speaking;

4. to discuss the influence of affective factors on oral speech;

5. to determine the pedagogical implications of the cognitive approach for speaking
instruction.

Materials and research methods

This study is theoretical in nature and is based on the analysis and synthesis of scholarly
literature in the fields of cognitive psychology, psycholinguistics, and foreign language pedagogy.
Rather than collecting empirical data, the article aims to systematize existing theoretical views on
the role of cognitive mechanisms in oral speech development and to interpret them within the
context of foreign language teaching.

The methodological basis of the study includes:

+ theoretical analysis of scientific literature;

+ comparative analysis of cognitive and psycholinguistic concepts;

» synthesis of pedagogical and psychological theories related to speaking development;

* interpretation of prior research findings relevant to the cognitive approach.

The sources used in the article include classical and contemporary works by scholars such as
Crystal, Levelt, Piaget, Vygotsky, Sweller, Skehan, and Baddeley, whose studies contribute
significantly to understanding the relationship between language learning and cognitive functioning.

Literature review

The cognitive approach to foreign language teaching is based on the assumption that language
acquisition is inseparable from mental activity. Unlike approaches that view language learning as
imitation or habit formation, cognitive theories regard learners as active processors of information
who construct linguistic knowledge through interaction between perception, memory, and reasoning
[Skehan, 1998]. This perspective has become especially important in explaining why learners often
fail to transfer their passive linguistic knowledge into active oral production.

A central contribution to the understanding of speech production is the psycholinguistic
model proposed by Levelt. According to this model, speaking is a multi-stage process that includes
conceptualization, formulation, articulation, and self-monitoring [Levelt, 1959]. This model
demonstrates that oral production is cognitively demanding because the speaker must coordinate
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several processes simultaneously. It also explains why learners may hesitate or make errors even
when they possess the necessary vocabulary and grammatical knowledge.

Piaget’s theory of cognitive development further supports the cognitive approach by
emphasizing that language reflects the evolution of thought structures [Piaget, 1959]. From this
standpoint, speech is not a mechanical reproduction of memorized patterns but an expression of
cognitive operations such as categorization, abstraction, and reasoning. In contrast, Vygotsky
underlines the social nature of cognition and argues that language development occurs through
interaction and guided support [Vygotsky, 1978]. His concept of the Zone of Proximal
Development highlights the role of scaffolding in enabling learners to perform tasks beyond their
independent level. ~ Another important theoretical perspective is Cognitive Load Theory, which
explains how the limited capacity of working memory affects learning and performance [Sweller,
2011]. In the context of speaking, this theory is highly relevant because oral production places
multiple simultaneous demands on the learner: idea generation, lexical retrieval, grammatical
encoding, and monitoring. When these demands exceed working memory capacity, fluency
deteriorates. Skehan’s work on the cognitive approach to language learning also emphasizes that
speech production depends on information processing and attentional resources [Skehan, P. A
1998]. He argues that task performance in a second language reflects the learner’s ability to balance
fluency, accuracy, and complexity under real-time processing constraints. This idea is directly
relevant to advanced learners, who often struggle not because they lack knowledge, but because
they cannot process it quickly enough during spontaneous speech.

Finally, Baddeley and Hitch’s model of working memory offers a useful explanation of how
temporary storage and mental manipulation support oral speech production [Baddeley, Hitch,
1974]. Working memory enables learners to hold ideas, words, and structures in mind while
planning and producing speech. Its limitations can therefore directly affect fluency, coherence, and
accuracy.

Discussion and results

Cognitive nature of oral speech production

From a cognitive perspective, speech production is a highly complex and structured process.
According to Levelt’s psycholinguistic model, oral speech involves several stages:
conceptualization, formulation, articulation, and self-monitoring [Levelt, 1989]. Each stage
represents a distinct cognitive operation through which thought is transformed into spoken
language. At the conceptualization stage, the speaker generates ideas and organizes them into a
coherent preverbal message. During formulation, this message is converted into lexical and
grammatical structures. The articulatory stage involves the physical production of speech, while
self-monitoring makes it possible to detect and correct errors during speaking.

This model demonstrates that speaking is not an automatic act but a cognitively demanding
activity. Learners must process several kinds of information at the same time, which makes oral
speech particularly vulnerable to processing difficulties. Thus, speaking problems often arise not
because of poor language knowledge, but because of limitations in cognitive capacity or insufficient
automatization.

Cognitive and developmental foundations

The cognitive approach is grounded in broader theories of learning and development. Piaget
argues that language development reflects the growth of cognitive structures, meaning that speech is
closely tied to the learner’s intellectual development [Piaget, 1959]. This suggests that advanced
speaking ability depends on the capacity for abstraction, reasoning, and conceptual organization.

At the same time, Vygotsky emphasizes that speech development is socially mediated. His
concept of scaffolding explains how learners can gradually internalize linguistic and cognitive
strategies through guided participation [Vygotsky, 1978]. This is especially relevant in speaking
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instruction, where teachers play an important role in supporting learners through prompts,
modeling, and structured communicative tasksto

Taken together, these theories show that oral speech development is both a cognitive and
social process. Learners do not simply accumulate vocabulary and grammar; they develop the
mental and interactive capacities required to use language meaningfully.

Information processing in language learning

The information processing model provides further insight into how language is acquired and
used in speaking. From this perspective, learning involves three broad stages: input, processing, and
output [Skehan, 1998]. During input, learners perceive and attend to linguistic material. During
processing, they encode and organize this information in memory. During output, they retrieve and
use it for communication.

This model is especially important for speaking because oral production depends on the
successful transfer of processed knowledge into real-time language use. If attention is weak, input
may not be adequately noticed. If processing is shallow, information may not be retained. If
retrieval is inefficient, speech may become slow, fragmented, or inaccurate. Therefore, the
development of oral speech requires not only exposure to language but also effective cognitive
engagement with it.

Role of memory and attention

Memory is one of the central mechanisms underlying oral speech development. Working
memory is responsible for temporarily holding and manipulating information during speech
production, whereas long-term memory stores vocabulary, grammatical patterns, and discourse
knowledge [Baddeley, Hitch, 1974]. During speaking, learners rely on working memory to keep
track of what they want to say, retrieve relevant lexical items, and organize them into meaningful
structures Because working memory has limited capacity, learners may experience difficulty when
too many operations compete for attention at once. This can lead to pauses, hesitation, and
simplified language. Fluency improves when linguistic material becomes more readily accessible
through repeated practice and proceduralization.

Attention is equally important. It enables learners to focus on relevant information and
suppress distractions. In speaking tasks, attentional control allows the speaker to maintain topic
coherence, monitor language use, and respond appropriately to communicative demands. Without
sufficient attentional resources, even knowledgeable learners may struggle to speak effectively.

Cognitive load theory and speaking

Cognitive Load Theory explains how the limitations of working memory influence speaking
performance [Sweller, 2011]. Foreign language speaking imposes a high cognitive load because
learners must generate content, retrieve words, construct grammatical structures, and monitor output
simultaneously. When task demands exceed cognitive capacity, performance declines, resulting in
disfluency, errors, and communication breakdown.

This has important pedagogical implications. If instruction is poorly structured or tasks are
excessively demanding, learners may become overloaded and unable to demonstrate their actual
speaking ability. Therefore, effective teaching should reduce unnecessary cognitive burden and
provide support that gradually leads learners toward greater independence and fluency.

Schema theory and knowledge organization

Another important concept within the cognitive approach is schema theory. Schemata are mental
structures that organize knowledge and help individuals interpret and produce language based on
prior experience. In speaking, schema activation allows learners to access background knowledge,
generate ideas more easily, and organize discourse coherently.

When learners speak about familiar topics, relevant schemata facilitate idea generation and
lexical retrieval. This reduces cognitive effort and makes speech more fluent. Conversely, when
learners lack relevant background knowledge or cannot activate it, speaking becomes more difficult.
Thus, schema-based teaching can enhance oral communication by helping learners connect new
language with existing knowledge structures.
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Connectionist approach and automatization

Connectionist theories explain language learning as the strengthening of associations between
linguistic elements through repeated exposure and use. From this point of view, fluency develops
when frequently used lexical and grammatical patterns become automatized. Automatization
reduces the burden on working memory because learners no longer need to process every element
consciously. This view supports the importance of repeated, meaningful communication in
speaking instruction. The more often learners use particular structures in communicative situations,
the more easily they can retrieve and apply them in future speech. Therefore, fluency should be
understood not simply as speed, but as the outcome of gradually strengthened cognitive and
linguistic connections.

Affective factors and cognitive processing

Although the cognitive approach focuses primarily on mental processes, affective factors also
play a major role in oral speech development. Anxiety, stress, and fear of making mistakes can
interfere with attention and memory, thereby increasing cognitive load [Sweller, 2011]. When
learners are anxious, part of their mental energy is directed toward emotional regulation rather than
language processing. As a result, even well-prepared students may fail to perform effectively in
speaking situations. Their speech may become less fluent, less accurate, and less confident. This
shows that oral communication is influenced by the interaction between cognition and emotion.
Therefore, effective speaking instruction should address affective barriers alongside cognitive
development.

Chunking and fluency development

Chunking is a cognitive strategy that enables learners to process language in larger
meaningful units rather than as isolated words. Formulaic expressions, collocations, and sentence
frames can be stored and retrieved as single units, which reduces the demands placed on working
memory [Baddeley, Hitch, 1974]. This contributes to faster and more fluent speech production.

For example, expressions such as “on the other hand,” “as far as I know,” or “it depends on”
function as ready-made chunks that allow learners to maintain speech flow. Teaching learners to
recognize and use chunks can therefore support fluency and naturalness in oral communication.

Implications for language teaching

The theoretical analysis presented in this article has several implications for foreign language
teaching. First, speaking instruction should take into account the cognitive demands of oral
production and be designed in a way that reduces unnecessary load. Second, teachers should
provide scaffolding that supports learners’ speaking performance until greater independence is
achieved. Third, activities should activate prior knowledge and encourage schema-based
organization of ideas. Fourth, repeated and meaningful speaking practice should be used to promote
automatization. Finally, the emotional climate of the classroom should be supportive in order to
reduce anxiety and facilitate communication. These implications suggest that the cognitive
approach is not only theoretically valuable but also practically relevant for improving the
methodology of teaching speaking.

Conclusion

The cognitive approach provides a comprehensive theoretical framework for understanding
oral speech development in foreign language learning. Speaking is not merely the application of
vocabulary and grammar rules; it is a complex cognitive activity that requires the coordination of
multiple mental processes, including attention, working memory, information processing, schema
activation, and monitoring.

The analysis of prior research shows that the development of oral speech depends on several
interconnected factors. Effective speaking performance requires the reduction of cognitive load, the
strengthening of memory systems, the automatisation of language patterns, and the activation of
relevant background knowledge. At the same time, affective variables such as anxiety can
significantly interfere with cognitive functioning and must therefore be addressed in teaching
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practice. Overall, the cognitive approach offers a strong theoretical basis for understanding why
learners experience difficulties in speaking and how these difficulties can be reduced through
appropriate pedagogical support. Integrating cognitive principles into foreign language teaching can
significantly enhance learners’ communicative competence and promote the development of fluent,
confident, and meaningful oral speech.
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IMETEJT TUIIH OKBITYJAYbl KOIHUTHUBTI TOCLIAIH TEOPHIBIK
HEI'T3JIEPI 7)KOHE OHBIH AYBI3IIA COWIEY I JAMBITY JATBI POJII

Anjparna. byn Makanana meresn TiJiH OKBITYIaFbl KOTHUTUBTI TOCUIIIH TEOPHUSUTBIK HETi31epi
’KOHE OHBIH aybI3lIa Coeyl TaMbITyJaFbl Pejl KapacThIpblUIaabl. 3epTTey Coiiey JaFIblIapblHbIH
KaJlail KaJbIMTacaThlHBIH JKOHE JIAMHUTBIHBIH TYCIHJIPETIH KOTHUTHBTI TICUXOJIOTHSI MEH
NICUXOJIMHTBUCTHKAHBIH HETI3rl yFbIMJapblHa OarbiTTanFaH. Epekiie Hazap kaJel, Hasap,
aKnaparThl eHJey, cxema OernceHipy, chunking (akmapaTTsl TONTACTHIPY) XKOHE aBTOMATTaHABIPY
CHSIKTBI KOTHUTHUBTI MeXaHMU3MJiepre aynapbuiaabl. COHBIMEH Karap, Makajajla ceiliey yaepiciHe
ocep ereTiH addeKTUBTI (haKTOpIAPIBIH, dCipece Ma3achI3[bIK TMEH CTPECC JCHIeHIHIH BIKIAJbI
TaJlJJaHaJbl. BYpBIHFBI 3epTTeyJepAl Tanjay aybI3lla CeWeydiH TeK TUIIIK JaFibl FaHa eMec,
COHBIMEH Karap OlpHellle NMCUXUKAIBIK YAECpICTepiH YHIEeCIM/l KYMBICHIH Tajan eTeTiH Kypaeml
KOTHUTHUBTI OpeKeT eKeHiH Kepcereli. TeopHsubIK JAepeKKe3epAl Tajjay Heri3iHie KOTHUTUBTI
TOCLI KOTHUTHBTI JKYKTEMEH1 a3alTy, >KYMBIC JKaJblHbl HBIFANTY >XOHE KYpbUIbIMAAIFaH opi
MaFrbIHAJIBl TOKIPHOE apKbUIbI Coisiey epKIHIITH AaMbITy1a TUIMAL ekeHi JanenjaeHeni. Connaii-ak,
Makajaaa Oyl TOCUIIIH LIeTeN TUIIH OKBITYJIaFbl MeJaroruKaiblK MaHbI3bl KapacThIPBUIBII, OL1iM
ATy IIbIIapAbIH KOMMYHHUKATUBTIK KY3bIPETTIIITIH 1aMbITYyIaFbl poJIi alKbIH/1a1a/Ibl.

Tipek ce3aep: KOTHUTUBTI TACLI; aybl3llla ceilyiey; IIETEN TUIH OKBITY; KYMBIC >KaJbl;
KOTHUTHBTI JKYKT€ME; CXeéMa TEOpHsCHl; aKmapaTThl e©HJAEy; aBTOMATTaHIbIpy; Ceiliey
Ma3achI3AbIFbl; KOMMYHUKATUBTIK KY3BIPETTLIIK.

Cinteme :kacay ymin: Capcen6ait H., HypnanOexoBa E.K. Illeren TijgiH OKBITYHaFrbl
KOTHUTHUBTI TOCUIAIH TEOPHSUIBIK HETI3/Iepl ’KOHE OHBIH aybI3Ila COMICY/l AaMbITyAarbl pei //
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TEOPETUYECKHE OCHOBBI KOI'HUTHUBHOI'O HOAXOJA B OBYYEHUU
WHOCTPAHHOMY S3BIKY U EI'O POJIb B PA3BUTHU YCTHOM PEYH

AHHOTauusl. B NaHHOH cTaThe paccMaTpUBAIOTCS TEOPETUYECKHE OCHOBBI KOIHUTHUBHOIO
10/1X0/1a B 00y4YE€HUH MHOCTPAHHOMY SI3BIKY U €r0 poJib B pa3BUTUU YCTHOM peun. MccnenoBanue
COCPEJJOTOYCHO Ha KIIIOUEBBIX IOHATHUAX KOTHUTHBHOM IICUXOJIOTUM U TICUXOJIMHIBHCTHUKH,
KOTOpBIE OOBSACHSIOT, KaK (POPMUPYIOTCS M COBEPIICHCTBYIOTCS HaBBIKM ToBopeHHs. Ocoboe
BHUMaHME YJENsAeTcs TakKUM KOTHUTHBHBIM MEXaHHW3MaM, Kak HaMmsTh, BHMMaHHe, 00paboTka
nHpOpMAaINHY, aKTHBALIKS CXEM, YaHKUHT (TPYIIIHpOoBaHHEe HHPOPMALUN) U aBToMaTH3ams. Kpome
TOr0, B CTaTh€ aHAIM3UPYyeTCs BIMAHUE apPEeKTUBHBIX (PAKTOPOB, B YACTHOCTH TPEBOXKHOCTH U
cTpecca, Ha mpolecc peuenpousBoicTBa. O030p MpeblIylIUX HCCIEIOBAHUM MOKA3bIBAET, YTO
yCTHasi peuyb MpPEJCTaBIseT COOOW HE TOJIBKO SA3bIKOBOW HAaBBIK, HO M CJIOKHYIO KOTHUTHBHYIO
JeSITeIbHOCTh, TPEOYIOIIYI0 KOOpPAMHAIIMM MHOXECTBA IICHXWYECKHX TMpoieccoB. Ha ocHoBe
aHaJIM3a TEOPETHUYECKUX MCTOUHUKOB JIENIAeTCs BBIBOJA O TOM, YTO KOTHUTHUBHBIM MOJXOJ SIBJISETCS
3¢ (deKTUBHON OCHOBOHM NJIs1 Pa3BUTHS YCTHOM peuM 3a CUeT CHM)KEHHS KOTHUTHBHOW Harpys3ku,
yKperuieHus: pabodeid mamsTh U (QOpMHUpPOBaHUS OEIrJIOCTH peud 4Yepe3 CTPYKTYpUPOBAaHHYIO U
OCMBICIIEHHYIO0 TPaKkTUKy. B cTarbe Takke paccMaTpUBAIOTCA I€IarorMYeCKHe acHeKThl
IIPUMEHEHHUS] TaHHOTO MOJX0/a U MOJAYEPKUBAETCS €r0 3HAUYEHUE AJI Pa3BUTHUsI KOMMYHUKATHBHON
KOMITETCHIIMH O0yYarOIINXCS.

KiroueBble c10Ba: KOTHUTHBHBIN MOJXOM; YCTHasl peyb; 0OyueHHEe MHOCTPAHHOMY SI3BIKY;
paboyasi namsTh; KOTHUTUBHAS Harpy3ka; Teopus cxeMm; o0padoTka MH(pOpMalluu; aBTOMATU3ALUS;
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