.| Philological

- 2| Sciences Journal

Philological Sciences Journal, 2025, Vol. 11, N.3
https://philological .korkyt.edu.kz

rkyt Ata Universit

Korl

IRSTI 14.35.09
DOI https://doi.org/10.52081/PhSJ.2025.v11.13.060

G.1. Baigunissova®*
E-mail: baigunisova@mail.ru. “Corresponding author: baigunisova@mail.ru.

M.A. Buribayeva®
e-mail: buribayeva.mainura@korkyt.kz

D.A. Zhailaubay*
e-mail: shinee Diana@mail.ru

@< L.N. Gumilyov Eurasian National University, Astana, Kazakhstan
bKorkyt Ata Kyzylorda University, Kyzylorda, Kazakhstan

USING MULTI-LITERACY APPROACH TO DEVELOP READING SKILLS

Abstract
The applicability of this research is focused on compelling transformations of the modern
world. It launches updating the ways and methods of communication on the base of modern
scientific know-how: cybernetic texts, the Internet and media resources. Due to the fact that new
technologies are changing the ways of human communication, there is a need to develop a new
type of literacy — Multi-Literacy. Multi-Literacy is the ability to use resources not only in a
traditional way, but also in a digital one, to rethink them critically and apply technologies in
practical life. Therefore, realizing the inconsistence of standard forms of the English language to
teach literate reading, we set out to identify students’ ability to determine differences in
semantic models of a digital text. In the frames of our research, theoretical and empirical
methods (background investigation of the issue; examination, data collection survey) were used.
The quantitative method was applied to cross-poll the data collection. To this end, an online
survey was conducted among English teachers from different regions of Kazakhstan on a multi-
literate approach to teach reading in English. With the help of diagnostic analysis, an attempt
was made to establish causal relationships between the use and non-use of the approach in
teaching reading. The conducted research suggests formation of reading literacy can be
considered as an educational value, which lays the foundation for the ability to acquire
knowledge, critically comprehend it and use it for practical purposes.
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Introduction

It is known that Multi-Literacy represents the ability to communicate through various forms
of learning proficiency. The variety of it is represented with traditional forms (reading and writing
ability), digital (technologies and digital media using ability), and visual one (the ability to decode
images and graphics). The upcoming demands of the 21% century, driven by technological
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advancements and social/cultural changes, are updating literacy requirements. Traditional meaning
of literacy implies the possibility of reading and writing [McDonald, 2015]. This definition is
focused on a linear view of “text”. That is, it can be read from the left to the right [Cope, 2015: 36].
Nowadays students need to succeed not only in traditional written and spoken language but also in
Multi-Literacy and effective multimodal communication. The first half of the 20" century is marked
with globally lacked fundamental literacy skills. However, by the latter half of the century,
universal education, making literacy accessible to everyone, became standart [Miltiadis, 2023: 229].
The necessity for an additional language became intertwined with literacy, as the structure and
function of printed language differed from spoken one, requiring students to acquire supplementary
language skills to master written communication [Westby, 2014: 363]. Current requirements call for
complex and diverse literacy courses. Therefore, the development of multi-literate reading skills
places an important role [Curiel, 2023: 77]. What Multi-Literate reading is, what way teachers
understand this type of communication, which strategies important for teaching Multi-Literate
reading skills are? They are the issues that the article is created for [Leland, 2002].

The purpose of our study is identification of the features of teaching Multi-Literate reading in
Kazakhstan. The ease making a text, images, and sounds being recorded, stored, and transmitted,
and the pervasiveness of technology, keeps testing our ability to derive meaning from various types
of communication. All forms of globalization in a connected world with an increased flow of people
and an increased ability to cross borders require more complex reading and information skills. It
calls for a broad knowledge base and strong possibility to think critically and analyze, considering
the variables influencing the structure, content and meaning of news and types of information.
Multi-Literacies look to its future in the light of the fast progression of the English language
[Pasadas, 2010: 25]. The issue is the constituency of adequate literacy. A world that is both a global
community and the one where local diversity is becoming more important. Communication
practices underwent significant shifts as a result of the epoch modification and the shift from the
industrial economy to the information one. These changes are global and cannot be reversed and
affect every aspect of the society existence. Consequently, education undergoes a paradigm shift
and its objectives are altered. The reconceptualization of literacy, which is devoted to a wide range
of international interdisciplinary studies but, regrettably, remains out of sight of the national
pedagogical science, serves as a central link between all revolutionary changes in education and
society [Giovanna, 2022: 526].

Materials and research method

Research Coordination.

The work on the study of strategies for teaching multi-literate reading was organized in
several stages — research into the history of the issue, data collection and analysis, registration of
research results and level identification of their reliability.

Different research methods were applied to implement the tasks of each stage. Empirical
methods were used to collect data — observation, questioning, counting and comparison. At this
stage, an individual Google form correspondence survey was developed. Experimental and
theoretical methods (an experiment and analysis) were applied to verify and systematize the data
obtained. It helped to precess data, make conclusions and recommendations.

The results of the content analysis were supplemented and clarified by conducting a
sociological survey (Survey, 2023). The survey was administered like a computerized questionnaire
being developed and hosted in Google Forms. It was spread out among higher educational
institutions of the country. Its aim was collecting data regarding the impact of computer technology
to improve literacy skills. To achieve this goal, open-ended, multiple-choice and dichotomous
questions were worked out.

Design

Cross-sectional questionnaire was applied as a quantitative research approach to collect data,
make observation and interviews. For this purpose, the survey was offered online, and an



anonymous questionnaire, designed to determine teachers multiliteracy potential and the use of a
multiliteracy approach in teaching reading, were used as a tool.

Participants

Survey participants were presented with 28 EFL teachers from 6 Kazakhstan regions (Abai —
2, Akmola — 12, Almaty — 3, Jetisu — 8, Karaganda —1, Turkistan — 2 participants). All of them have
high schools teaching experience (from 1-3 years to more than 10 years).

Instrument
[The survey consists of 13 questions and was posted on Google Forms online platform in English.
The introductory part of the survey provides basic personal questions, such as the residence details,
place of work and work experience in educational sphere. The next set of questions help us
determine an exact degree of awareness on Literacy and Multi-Literacy. The answers were provided
in the form of multiple choice whith the possibility to choose several answer options at will.
Questions requiring an only clear answer included Always, Often, Sometimes, Never to identify the
frequency of participants resort to the help of Multi-Literacy and its types. The survey is finished
with the coclusion questions to observe the advantages and disadvantages of Multi-Literacy in
teaching reading process. It should also be highlited that respondents had the opportunity to add
their own answers to the ready-made once, supplement their points of vew and/or provide additional
ideas or materials.

Data collection

The questionnaire was focused on the research issues. The data, collected from 28
participants, were used as random sampling. The group of participants consisted of EFL teachers of
secondary schools and universities. As the questionnaire was rolled out online, the link was sent
randomly. Recipients were requested to fill in the questionnaire and informed that taking part in it
was voluntary and there were no responsibility to be in.

Data Analysis

Google Forms summaries, observations, interviews and descriptive statistics were used to
examine the data. Descriptive statistics was applied to get the overall amount of scores of the
dissimilar variables under study. Diagnostic analysis, the result of the survey, established cause-
and-effect relationships (the cause-and-effect relationships within the data) among the data obtained

Literature Review

The main struggle is to understand the exact meaning of current literacy. Students must be
prepared for the literacy practices of the globalized, interconnected and multicultural world of the
21% century. People need to be able to present their knowledge in different varieties and complex
ways as printing, making images, videos, and combinations of digital context samples [Rowsell,
2008: 109]. Reading and writing practices are evolving at an unprecedented pace. People are
forced to read printed texts, letters and images. Thus, the term “literacy” goes beyond reading
comprehension and produces printed texts today. It includes the ability to understand and generate
a wide range of communication modalities. The term “Multi-Literacy” was made by New London
Group of scholars in New Hampshire of 1994 to emphasize two closely related notions of
increasing complexity of the text under some deliberation:

1) cultural and linguistic diversification according to regional distinction and global
interrelation;

2) expansion of multimodal ways of conceiving, being a part of the New London Group
launching foundation of a multilingual pedagogical structure and reflecting the wvariety of
communication instruments.

Reading and writing printed texts have traditionally been a part of literacy definition.
Nevertheless, literacy includes several types, such as culturally appropriate thinking and critical
thinking in all aspects of the life in a technologically advanced and culturally diverse society. The
way of thinking can differ in various societies. Teachers need to be aware on different ways of it to
build bridges and ease students transition [Coutney, 1996: 65]. The term “literacy” has got various



aspects and concepts, like literacy in mathematics, science and linguistics. Terminological chaos
made us to come to certain conclusion. Undoubtably, it provides a great practice variety to
systematize all the literature types (academic, professional-technical, and political-administrative).
Thus, Cope & Kalantzis [Cope, 2015] concluded that different ways of communication make it
possible to work out project, generate, and broaden meanings, texts, and introduce any society in
any era:

» Written: reading (meaning demonstration to oneself) and writing (meaning demonstration to
the others) any type of information [Baigunissova, 2020: 233].

* Oral: live or recorded speech (meaning demonstration to the others) and listening (meaning
demonstration to oneself).

* Visual: still or moving objects, sculptures, handicrafts (meaning demonstration to the
others); observations, panoramas, scenes, perspectives (meaning demonstration to oneself).

* Audio: music, environmental noises, alarms (conveying meaning to another); listening
(meaning demonstration to oneself) [Jewitt, 2008: 241].

* Tactile: touch, smell, and taste (reflecting feelings through physical contact), kinesthesia,
physical contact, tactile perception (hot/cold, texture, pressure), grasping, manipulating objects,
artifacts, cooking and eating, and also aromas are some examples [Borsheim, 2008].

» Gestures: hand and eye movements, facial expressions, body language, pace, fashion,
hairstyle, dancing, sequence of actions, timing, frequency, ceremony and rituals are all examples of
the body language. Broad and metaphorical meaning of gestures is a physical act, rather than a
restricted literal meaning of hand movements.

* Self-presentation is understood as emotions and feelings or mental working out of a
sequence of actions.

* Spatial: proximity, distance among people, layout, territoriality, architecture and buildings,
street and urban landscape [Cumming, 2013].

Our work is focused on developing literacy reading skills (demonstrating one's own meaning)
and writing (meaning demonstration to the others).

Discussions and results

The main aim of the survey was to identify Multi-Literacy potential of respondents in
teaching reading. The respondents are teachers in various educational institutions (28 people), such
as schools, private educational courses, colleges and universities. It is worth noting the fact that
most of them work at schools. Their experience in education sphere varies. Most of them are young
professionals (1-3 years experience), but there are also experts (4-10 years experience). Experienced
teachers with 10 years or more are a minority.

The first question was intended to identify the understanding of Literacy itself. Several ready-
made answers were provided and the opportunity to add their own comment to share was offered.
As aresult, it was revealed that 85.7%, or 24 people, understand the ability to read, write, speak and
listen as Literacy.

Thus, we smoothly move on to the main topic of our survey, which is the role of Multi-
Literacy in teaching reading and the way our respondents understand it. If everything was clear
regarding the literacy, and practically everyone voted for one point with one vote, the answers differ
here. The ability to select multiple response options and additional comment has been added there
as well. There were 21 people answered that Multi-Literacy is the possibility to identify, interpret,
create and convey meaning through various visual, oral, bodily, musical and alphabetic forms of
communication, while an option, provided with a way to explain a broader view of literacy training
that combines multimodal “text”, including audio, images, sound, graphics and cinema had a
considerable response too.

The respondents were able to determine the meaning of literacy and Multi-Literacy, but it is
not understandable if they know the contrast between them. All the respondents agreed that literacy
refers to the skills used in reading and writing traditional printed publications, and Multi-Literacy,
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in addition to basic, uses new communication technologies (audio, images, sound recording,
graphics). It should be emphasized that the No Difference option has not received a single response.

The survey revealed that teachers employ /inguistic strategies the most frequently in teaching
reading, followed by audio technology. It is recognized that many forms of Multi-Literacy
techniques exist. The third-most unpopular technique, behind gesture and visual, is spatial. The
question on whether respondents believe in informational and communicational technologies,
required in a multiliterate approach to learning, emerges a high position of English reading teaching
made just 25% responding occasional use, while 75% indicated its importance. Just 50% of
respondents, however, have ongoing access to informational and communicational technology; the
other 50% only rarely do it.

Transformed Practice is the most popular and frequently used activity in teaching reading
across all 4 activities according to 17 out of 28 respondents. Conversely, Overt Instruction, which is
only occasionally used in lessons by 12 respondents and never by 4 respondents, was found to be
the least popular activity. The respondents listed some technologies and advantages of audio-visual
components, like PowerPoint, as benefits of Multi-Literacy in teaching reading, as well as the
chance to study using discussions, searches, and contextual learning of cultural and social issues.
The drawbacks of Multi-Literate instruction is a discovered disability to employ the strategy
properly by teachers. The main reason is a possibility of providing extra means of classroom
communication technologies and the Internet access for other students purposes. Total lack of
access to information and communication technology capabilities, as well as the struggle of older
generation of teachers to cope with it.

Based on statistics, 28 respondents from different regions of Kazakhstan took part in the
survey. The leading position is occupied by Akmola region (12 respondents), which in total made
42.9%, while Abai and Turkistan regions aimed 2 participants and showed 7.1%, Almaty region had
3 participants and 10.7%, Jetisu - 28.6%, and Karaganda - 3.6% with 1 participant.

@ Stato school Most respondents work at state
@ Private schoot ~ Schools (35.7%), but training centers
Education centre  are almost equally popular (32.1%).

@ University They work the least in private schools
@ Cotege (7.1%) (see Chart 1). Most of teachers
(18 people) have 1 to 3 years
experience (64.3%), while those with 4

- 6 and 7 - 10 years share the same
position (4 responders, 14.3%). There
were 2 teachers with 10 years
experience or more (7.1%)

The question what literacy is was
chosen to identify teachers literacy
understanding. The leader among the answers was the ability to read, write, speak and listen, while
others received less response.

In proper way to clear up what Multi-Literacy means for respondents, next question was
provided. The most frequent response was 75% in total among 21 responses, but the rarest response
received only one and made 3.6%

Previously, respondents have already determined what Literacy and Multi-Literacy are, the
distinction between them is show on Diagram 1. There were no responses to the No Difference
option, which may mean that respondents understand the difference.

Chart 1 - EFL teachers working place
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literacy refers to a skill employed
during reading and writing of
traditional print media, and mult...

21 (75 %)

multiliteracies broaden the scope
of literacy, create new territories
in literacy and literacy educatio. ..

13 (46,4 %)

Mo difference|—0 (0 %)

0 5 10 15 20 25

Diagram 1 — The difference between Literacy and Multi-Literacy

It is known that several types of Multi-Literacy techniques are distinguished during the
survey. Diagram 2 data proved linguistic (67.9%) to be the most popular technique used by
teachers, while audio technology occupices the second place (53.6%). Visual and gesture
techniques share the third place (46.4%), and the most unpopular is spatial.

Linguistic: Delivery, vocabulary

_ 19 (67.9 %)
and metaphor, syntax, modality...

Visual; Colors, view, vista, scene,

—13 (46,4 %)
elc.

Audio: Music, sounds, noises, etc -15 (53,6 %)
Gestural: Hand a.nd arm 13 (46.4 %)
movements, facial expressions, ...
Spanal: Proximity, spacing, 1(3.6 %)
layout, cityscape, landscape, etc.
0 5 10 15 20

Diagram 2 — Multi-Literacy Techniques

As a function of the actuality that audiovisual techniques occupy a high position of use in
English lessons, the question reveals whether respondents believe in the necessity of Informational
and Communicational Technologies for Multi-Literate earning approach. Thus, 75% showed that it
is necessary and only 25% answered that they do it sometimes (see Chart 2) However, only 50% of
respondents have permanent access to Informational and Communicational Technology; the other
half has access only occasionally.

® Yes
@ Sometimes
9 No

Chart 2 - Information and Communication Technology (ICT) for Multi-Literate
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Based on all the 4 activities provided on Diagram 3, the most popular and frequently used in
teaching reading is Transformed Practice. But, 17 out of 28 respondents, however, use Overt
Instruction. Sometimes it is aplicable in a lesson by 12 respondents and is not used at all by 4
respondents, being the least demanded.

Il Yes. always [l Yes, sometimes Yes, often [l No

10

Composing, constructing, illustrating, or demonst... Comparing, summarizing, critiquing, or analyzing author’s p...
Describing, exploring, observing, or connecting with a text (... Conclusion, hypothesizing, so...

Diagram 3 - Frequency of Using the Activities of Teaching Reading

Advantages of using Multi-Literacy in teaching reading process, noted by the respondents, is
a big achievement in using technology and the benefits of audio-visual components, applying Power
Point (64,3 %). There is also the opportunity to study attracting discussions, searches and contextual
learning of cultural, social, etc. tools. (32,1 %) (see Diagram 4)

promotes learning that
recognizes students' own
knowledge, values their linguist...

6 (21,4 %)

technology is used to create
texts, the visual becomes an
integral component in literacy p...
students’ engagement can be
seen through working with
activities, discussing, researchi...

18 (64,3 %)

9 (321 %)

the diverse modes of
communication made possible by
new technologies and to partici...

10 (35,7 %)

0 5 10 15 20

Diagram 4 — Multi-Literacy Advantages

Revealed disadvantages of teaching Multi-Literate reading was provided with a difficulty to
use the approach by teachers. In their opinion, it gives students a possibility to use communication
technologies for their purposes (53,6 %), or there is a partial or complete lack of access to
Informational and Communicational Technology capabilities (42,9 %). There are also
complications for older generation of teachers due to their little experience in using Information and
Communication Technology (28,6 %) (see Diagram 5)

lack of or no access to
Information and Communication
Technologies

the responsibility to teach in a
way that older teachers have had
no experience learning from

teachers may shy away from the
use of multiliterate sources (with
visually appealing graphs, vide...

15 (53.6 %)

Diagram S — Multi-Literacy Disadvantages
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Conclusion

In conclusion, we believe that Multi-Literacy is a main part of modern society and the country
development. Constant training and applying different informative practices can help Kazakhstan
students upgrade their Multi-Literacy abilities and adjust to constant technical and scientific world
transformation. In addition, Multi-Literacy can be understood as a social value that layes the
groundwork for future well-being by fostering harmony in social relationships and coordination of
individual, sosial and state interests. Thusly, it is fundamental for Kazakhstan teachers to advance
the utilization of correspondence advancements in homeroom to improve Multi-Literacy reading
abilities among understudies and set them up for outcome in the 21% century. Kazakhstan has the
potential to establish itself as a regional leader and prepare its citizens for succeed in the world that
is becoming increasingly digital and interconnected by incorporating teaching reading Multi-
Literacy and communication technologies into its educational system. The government and
educational institutions have to keep prioritizing and investing in Multi-Literacy reading skill
development among the population.

References

McDonald K. Re-envisioning Libraries for Training and Literacy Development. Procedia.
Social and Behavioral Sciences, 2015. — Vol. 176. — P. 504-508. [In English]

Cope B., Kalantzis M. The Things You Do to Know: An Introduction to the Pedagogy of
Multiliteracies. In: A Pedagogy of Multiliteracies: Learning by Design. — Germany: Springer, 2015.
— 36 p. [In English]

Lytras M. D., Vaz de Almeida C. Active Learning for Digital Transformation in Healthcare
Education, Training and Research, 2023. — 229 p. [In English]

Westby C., Robinson L. A Developmental Perspective for Promoting Theory of Mind. Topics
in Language Disorders, 2014. — 363 p. [In English]

Curiel C. C. A Multiliteracies Classroom Ecology for Elementary Bilingual Language
Learners. The Reading Teacher Journal, 2023. — 77 p. [In English]

Leland C., Kasten W. Literacy education for the 21st century: It’s time to close the factory.
Reading and Writing Quarterly, 2002. [In English]

Pasadas Urenia C. Multiliteracy and Social Networks in Higher Education. Int J Educ Technol
High Educ, 2010. — 25 p. [In English]

Giovanna C. Student-centered learning, collaborative learning, and a pedagogy of care for the
next normal: An online foreign language teacher education course. Academic Voices. A
Conversation on New Approaches to Teaching and Learning in the post-COVID World, 2022. —
526 p. [In English]

Rowsell J., Kosnik C., Beck C. Fostering multiliteracies pedagogy through preservice teacher
education. Teaching Education, 2008. — 109 p. [In English]

Coutney B. The New London Group. A Pedagogy of Multiliteracies: Designing Social
Futures. Harvard Educational Review, 1996. — 65 p. [In English]

Baigunissova G. Flipped Classroom Method in Higher Education: A case of Kazakhstan —
Chapter of the e-Book Lecture Notes in Computer Science. — Springer, 2020. — 233 p. [In English]

Jewitt C. Multimodality and literacy in the classroom. Review of Research in Education,
2008. — 241 p. [In English]

Borsheim C., Merritt K., Reed D. Beyond technology for technology's sake: Advancing
multiliteracies in the twenty-first century. Clearing House: A Journal of Educational Strategies,
Issues And Ideas, 2008. [In English]

Cumming A. Multiple Dimensions of Academic Language and Literacy Development.
Language Learning Journal, 2013. — Vol. 63, Ne130. — 52 p. [In English]

14



Survey. Multi-literate approach in the learning process. URL:
https://docs.google.com/forms/d/e/1FAIpQLS{5kJ4D1XJOivMN5¢jLyOsjj6-
dVCEI9GG2Em1011vBoMSYtQ/viewform [In English].

I''A.Bajirynucosa?
E-mail: baigunisova@mail.ru. *baiinansic yirin aBTop: baigunisova@mail.ru

M.A.Bypu6aeBa®
E-mail: buribayeva.mainura@korkyt.kz

J. A Kaiinayo6aii©
e-mail: shinee Diana@mail.ru

“JI.H. I'vmunes amvinoazvl Eypazus ynmmulk yrueepcumemi, Acmana, Kazaxcman
b Kopxwoim Ama amvinoazu Kvisviiopoa ynusepcumemi, Kvizvinopoa, Kazaxcman

OKY JATJIBIJIAPBIH JAMBITY YIIIH KON CAYATTBUIBIK TOCLJIITH
KOJJIAHY

AHHOTanus. 3epTTeyAiH O3eKTLIIr Kasipri onemjeri eneyni e3repicrtepre OailllaHBICTBI —
KOMMYHUKAIUSHBIH JTOCTYpJl TYpJepiMeH KaTap j>KaHa KOMMYHHKALUSUIBIK TEXHOJOTHSUIAp/IbL:
WHTEPHET, HU(PIIBIK MITIHIECP, MENa pecypcTapabl KONIaHyIbIH opTYpIIi TocUIAepi naiina 0ol
XKana TexHomorusuiap agaMjap apachlHAAFbl KapbIM-KaTBIHAC TOCUIACPIH ©3TepTEeTiHIIKTEH,
CayaTTBUIBIKTBIH KaHa TYpIH — Kem cayaTThulblKThl (Multi-Literacy) naMpITy KasKeTTLliri
TybIHAai b1 Ker cayaTThiiblk — OyJ1 pecypcTapabl I9CTypili popMaTTa FaHa eMec, COHBIMEH KaTtap
uupabIK Ke3AepAeH e NaiiianaHy, oJapAbl CbIHU TYPFBIJAH KaiiTa Kapay, TEXHOJIOTHSHBI
MPAaKTUKAJBIK eMipAe KoyigaHy MyMKiHAiri. COHIBIKTaH, cayaTThl OKYABl OKBITY YIIIH TeK
aFbUIIIBIH TUTIHIH CTaHAAPTTHl (pOpMalIapbIHBIH epekernepiHe Hazap ayJapy >KeTKIIIKCI3 eKeHiH
TyciHin, 013  CTYACHTTEpAiH  CaHJIBIK  MOTIHHIH  CEMAaHTHUKAIBIK  MOJCIBICPIHJETI
allBIpMAaIIBUTBIKTAP bl KaJlail aHBIKTAM alaThIHABIFBIH aHBIKTayFa MaKcaT KOM/IBIK.

3epTTey MaKCaTBHIHBIH KOHTEKCTIH/IE TEOPHUSUIBIK JKOHE AIMITMPUKAIBIK ICTEP KOJIAaHBUIIBI
(MoceneHIH TapUXbIH 3€pTTEeYAEri KOHTEKCTIK Tanjaay; Oakbuiay, cayadHama — JEPeKTepAl KUHay
yuriH). Jlepekrepai kMHay Ke3lHAE KpOcC-cayallHaMa JKYPri3y YIIIH CaHABIK 9/IC KOJAaHBUIJBI.
Ocpl Makcarta KazakcTaHHBIH OpTYpJl OHIpJIEpIHEH KEeIreH arbUIMbIH TUTl OKBITYIIBLIAPHI
apachlHAa arbUINIBIH TUTIHIAE OKYJbl OKBITYAa MYJIBTUTPAaMMATHUKAJIBIK TOCLT Typallbl OHJIAH-
cayaJlHama XYpri3uiai. JIMarHoCTUKaNIBIK Tajlay apKbUIbl OKY/bl YpeHy Ke3iHJe aTanfaH TOCUIIl
KOJIZIaHy MEH KoJiiaHOay apachlHia ceOen-calgapiiblK OalaHBICTap OpHATYFa OPEKET KacaliJibl.
3epTTey Kol CayaTThUIBIKTHI KAJIBIITACTHIPYABI OUTIM amy, OHBbl CHIHM TYPFBIJAH TYCIHY >KOHE
MPaKTUKAIBIK MaKcaTTa Maijaiany KaOUIeTIHIH HET131H KaTalThIH O11iM Oepy KYHABLIBIFBI PETIH/IE
KapacTelpyfa 0oJa/ibl Jien ailTyFa MyMKIHJIIK Oepei.

Tipek ce3mep: Keom cayaTTBUIBIK, OKY CayaTThUIBIFBI, aFbUINIBIH TiJli, KOMMYHHKAIHSIIBIK
TEXHOJIOTHUSIIAP, CAHIBIK MOTIH.

Cinreme :xacay ywin: baiiryaucoBa [.UM., bypubaea M.A., Xaitmay6aii J[.A. Oky
JaFAbUIapbIH JaMBITY YIIIH KOIl cayaTThUIBIK TacumiH Koimany // Philological Sciences Journal. —
2025. - Vol.11. — Ne3. — Pp. 7-17. DOI https://doi.org/10.52081/PhSJ.2025.v11.i3.060
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HUCITOJIB30OBAHUE ITOAXOJA MYJbTUT'PAMOTHOCTH
JJIsA PABBUTUSA HABBIKOB UYTEHUA

AHHOTAUMsA. AKTYyaJIbHOCTh HCCIIEOBAaHMUS O0YyCJOBJICHA CYIIECTBEHHBIMH HM3MEHEHUSIMHU B
COBPEMEHHOM MHpEe — Hapsay C TpPaJULUOHHBIMH (OpMAMHU KOMMYHHKALUH MOSBHIUCH
pasHooOpa3Hble cocOoObl C MPUMEHEHHEM HOBBIX KOMMYHHKAIIMOHHBIX TEXHOJIOTUH: HHTEPHET,
uGpPOBbIE TEKCThI, MEHa pecypchl. B cBA3M ¢ TeM, YTO HOBbIE TE€XHOJOTHMH MEHSIOT CIOCOOBI
OOIIEHUS] MEXIY JIIOJbMH, BO3HHMKAET HEOOXOIMMOCTh Pa3BHBATH HOBBIH BUJ T'PaMOTHOCTH —
MHOI'OI'PaMOTHOCTb (MYJIBTUTPAMOTHOCTh). MyJIbTUTPAaMOTHOCTh — 3TO CIIOCOOHOCTH UCIIOJIb30BaTh
pecypchl He TOIBKO TPAIUIIMOHHOTO opMara, HO M U3 HU(POBBIX UCTOYHUKOB, IEPEOCMBICIISTh X
KPUTUYECKH, NMPUMEHATh TEXHOJOIMM B INpakTHueckoW »xu3HHU. [loaTomy, oco3HaBas, 4To AJs
00y4YeHHs TPAMOTHOTO YTEHHS YK€ HEIOCTaTOYHO OPHEHTHUPOBATHCS MCKIIOUUTENIFHO Ha MpaBHiIa
CTaHJApTHBIX (OPM AHIVIMHCKOrO s3bIKa, ObLIa IOCTaBJieHA LENb BBIABUTH, KaK YydYallluecs
CTIOCOOHBI BBISIBUTH PA3JIMUUs B CMBICTIOBBIX MOJIEIISIX IU(POBOTO TEKCTA.

B KkoHTekcTe 1eNnn HCCiIeOBaHUS UCIOJIb30BAHBl TEOPETUUECKUE U SMIMPUYECKUE METO/IbI
(KOHTEKCTHBIN aHAIN3 MPH U3YYECHUH UCTOPUH BOIIPOCa; HAOIIOCHNE, aHKETHPOBaHUe — IJIsi cOopa
naHHbIX). KonuuecTBeHHBIH MeTO | ObUT IPUMEHEH /ISl IEPEKPECTHOIO ONpoca Npu cOOpe JTaHHbIX.
C oTOl LENbI0 Cpelu NIpernoAaBaTeseil aHIIMICKOro si3plka M3 pasHbIX pervuoHoB Kaszaxcrana
MIPOBE/IEH OHJIAWH-OMPOC O MYJBTUIPAMOTHOM MOAXOJIE€ MPU OOYYEHUH UYTEHHIO Ha aHTJIMICKOM
s3pike. C TIOMOIIBIO JMAarHOCTHYECKOTO aHalu3a OblUla TpPEANpHHSTA TONBITKA yCTaHOBHTH
MPUYMHHO-CJIE/ICTBEHHbIE CBSI3M MEXJy HCIOJb30BAHUEM U HEHUCIOJIb30BaHUS YKa3aHHOIO
nmoaxoma mTpu oOydeHMHM uTeHHIo. [IpoBeeHHOE WCCleOBaHHE TMO3BOJSET TOBOPUTH, YTO
¢dbopMHpOBaHHE MYJIBTUTPAMOTHOCTH YTEHUS MOXKHO paccMaTpuBaTh Kak o00pa3oBaTENbHYIO
[IEHHOCTbh, KOTOPast 3aKJIJBIBACT OCHOBY YMEHHS TOOBIBATh 3HAHUS, KPUTHUECKH €T0 OCMBICIINBATh
U KCTI0JIb30BaTh B MIPAKTUYECKUX LIETIAX.

KiwueBble cjoBa: MyJIbTUTPAMOTHOCTh, TPAMOTHOCTh YTEHUS, AHTIHMHCKHNA S3BIK,
KOMMYHHUKAI[MOHHBIE TEXHOJIOTUH, IM(PPOBOI TEKCT.
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