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Abstract
The integration of digital technologies into education has significantly transformed classroom
management practices in recent years. This study investigates the effectiveness of two digital
tools, ClassDojo and Flubaroo, in improving classroom management, student engagement, and
academic performance within English as a Foreign Language (EFL) lessons. The research
employed a quasi-experimental design at a specialized trilingual school named after Abai
(Kyzylorda, Kazakhstan), involving 28 students from Grade 6M. The participants were divided
into an experimental group and a control group (n=14 each). To ensure validity, a pre-test
confirmed no significant baseline differences between the groups (p > 0.05).
The experimental group utilized ClassDojo for behavioral tracking and Flubaroo for automated
assessment over a 12-week period (January—April 2026). Quantitative results, analyzed via paired
t-tests, showed a significant increase in the experimental group’s academic performance, rising
from 61,4% to 81,4% (t(13) = 4.56, p < 0.05%), whereas the control group showed marginal gains.
Qualitative data from student interviews revealed a transition from extrinsic motivation (points-
based) to intrinsic academic self-efficacy through instant feedback. While the study acknowledges
limitations such as a small sample size and a potential Hawthorne effect, the findings suggest that
the combined use of behavioral and assessment tools creates a transparent and highly engaging
learning environment. This research provides practical implications for educators seeking to
optimize classroom management through integrated EdTech solutions.
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Introduction

Classroom management is one of the most critical components of effective teaching and
learning. It encompasses a wide range of strategies that teachers use to maintain an organized,
productive, and disciplined learning environment. Traditionally, classroom management relied
heavily on teacher-centered approaches, including verbal instructions, manual tracking of student
behavior, and paper-based assessment systems. However, with the rapid advancement of digital
technologies, these traditional methods are increasingly being replaced or supplemented by
innovative digital tools [Brown, 2022: 145].

In the 21st century, education systems worldwide are undergoing a digital transformation. The
integration of educational technologies, often referred to as EdTech, has introduced new
opportunities for improving teaching practices and learning outcomes. Digital tools not only
facilitate content delivery but also play a crucial role in classroom management by enabling real-
time monitoring, instant feedback, and data-driven decision-making [Ivanov, 2020: 45]. Integrating
digital tools like ClassDojo and Flubaroo aligns with the modern educational strategy of
Kazakhstan, which emphasizes the transition to digital pedagogy [Ahmetova, 2019: 168]. This
transition requires a shift from traditional teaching methods to more interactive and technological
approaches [Seitov, 2021: 14]. Among these tools, ClassDojo and Flubaroo have gained significant
popularity due to their user-friendly interfaces and practical functionality. Recent systematic
reviews highlight the extensive landscape and effectiveness of ClassDojo in various educational
settings [Putrie, Salam, & Riyanti, 2024].

ClassDojo is a classroom management platform that allows teachers to track student behavior,
assign positive or negative points, and communicate with parents in real time. It creates a
transparent system where students are aware of their performance and behavior, which can lead to
improved discipline and motivation. On the other hand, Flubaroo is an assessment tool integrated
with Google Forms that automates grading processes, provides immediate feedback, and reduces
teachers’ workload. Together, these tools offer a comprehensive solution for both behavioral
management and academic assessment.

Several studies have demonstrated the positive impact of digital tools on student engagement
and classroom dynamics. For instance, research shows that technology-enhanced classrooms tend to
have higher levels of student participation and motivation [Davis, 2021: 15]. Additionally, digital
behavior tracking systems help teachers identify patterns and address issues more effectively
[Pratista, 2023]. Automated assessment tools, such as Flubaroo, contribute to more efficient and
objective evaluation processes [Williams, 2022: 10].

Despite the growing body of research on educational technology, there is still a need for
empirical studies that examine the combined use of behavioral and assessment tools in real
classroom settings. This study aims to fill this gap by analyzing the impact of ClassDojo and
Flubaroo on classroom management in a secondary school context.

The research was conducted at a specialized school for gifted students with trilingual
instruction named after Abai. The participants were students of Grade 6M, consisting of 28 learners.
The class was divided into two groups: an experimental group and a control group. To ensure a
clear distinction between the groups, only the experimental group was registered and monitored via
ClassDojo, while the control group's behavior was tracked using traditional paper-based observation
sheets. The experimental group actively used both ClassDojo and Flubaroo during the study period,
while the control group continued with traditional teaching methods.

The main objectives of this study are:

* To evaluate the effectiveness of ClassDojo in improving student behavior and engagement

* To assess the impact of Flubaroo on academic performance and assessment efficiency

* To compare the outcomes between experimental and control groups

The significance of this research lies in its practical implications for educators seeking to
integrate digital tools into their teaching practices. By providing empirical evidence and real
classroom data, this study contributes to the ongoing discussion on the role of technology in
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education.
Literature Review

The rapid development of digital technologies has significantly influenced modern education
systems, particularly in the area of classroom management. Over the past decade, numerous studies
have explored how digital tools can enhance teaching effectiveness, student engagement, and
behavioral regulation. This section reviews key research findings related to the use of digital
platforms such as ClassDojo and Flubaroo, as well as broader educational technologies that support
classroom management.

The concept of digital transformation in education refers to the integration of technology into
all aspects of teaching and learning. According to recent studies, digital tools have the potential to
create more interactive, student-centered learning environments [Brown, 2022: 145]. These
technologies enable teachers to move beyond traditional instructional methods and adopt innovative
strategies that promote active participation.

Research shows that classrooms equipped with digital tools tend to demonstrate higher levels
of student engagement and motivation [Ivanov, 2020: 180]. This is largely due to the interactive
nature of technology, which allows students to receive immediate feedback and actively participate
in the learning process. Furthermore, digital platforms provide opportunities for personalized
learning, where students can progress at their own pace.

Classroom management has traditionally been associated with maintaining discipline and
order. However, modern approaches emphasize the importance of creating a positive learning
environment that encourages student participation and collaboration. Digital tools play a crucial role
in achieving this goal.

One of the key advantages of digital classroom management systems is their ability to provide
real-time data. Teachers can monitor student behavior, track participation, and identify patterns that
may not be visible through traditional observation methods [Davis, 2021: 790]. This data-driven
approach allows for more informed decision-making and targeted interventions.

Studies indicate that the use of digital behavior tracking systems leads to improved student
discipline and reduced disruptive behavior [Pratista, 2023]. When students are aware that their
actions are being monitored and recorded, they are more likely to exhibit positive behavior.
Additionally, these systems often include reward mechanisms that motivate students to perform
better.

ClassDojo has emerged as one of the most widely used classroom management tools globally
[Barahona Mora, 2020: 9371]. Recent systematic reviews highlight the growing implementation of
ClassDojo across various educational levels [Putrie, Salam, & Riyanti, 2024]. It allows teachers to
assign points for positive and negative behaviors, communicate with parents, and generate detailed
reports on student performance [Barahona Mora, 2020: 9371].

Research findings suggest that ClassDojo has a significant impact on student behavior and
engagement. For example, a study by Smith [Smith, 2021] found that classrooms using ClassDojo
experienced a 20-30% increase in student participation. Similarly, other studies highlight that the
platform fosters a sense of accountability among students, as their behavior is continuously
monitored and shared with parents [Smith, 2021].

Another important feature of ClassDojo is its ability to strengthen communication between
teachers and parents. This creates a collaborative environment where all stakeholders are involved
in the student’s educational process. As a result, students receive consistent support both at school
and at home.

However, some researchers argue that excessive reliance on reward-based systems may lead
to extrinsic motivation, where students focus on earning points rather than developing intrinsic
interest in learning [Williams, 2022]. Furthermore, there are concerns regarding the 'datafication’ of
discipline, suggesting that such platforms can increase surveillance and create a performative
classroom culture [Manolev, Sullivan, & Slee, 2019: 10-15]. Despite the benefits, the use of
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ClassDojo raises significant concerns regarding data privacy and the 'datafication' of student
behavior. Critics argue that constant monitoring can lead to a surveillance culture in the classroom,
where students’ digital footprints are stored and potentially used in ways that affect their future
academic profiles. It is essential for educators to ensure that data collection remains transparent and
complies with local privacy regulations. Therefore, it is important to use such tools in a balanced
manner. Another point of criticism involves the gamification aspect of ClassDojo. While points and
badges boost immediate engagement, there is a risk of fostering extrinsic motivation. Students may
focus more on earning digital rewards rather than developing an intrinsic interest in the subject
matter, which could lead to a decline in participation once the digital incentive is removed.

Assessment is another critical component of classroom management. Traditional grading
methods are often time-consuming and prone to human error. Digital assessment tools, such as
Flubaroo, offer a more efficient and reliable alternative.

Flubaroo is an add-on for Google Forms that automates the grading process. It allows teachers
to quickly evaluate student responses, provide feedback, and analyze performance data. According
to research, automated assessment tools significantly reduce teachers’ workload and improve the
accuracy of grading [Taylor, 2020: 195].

Studies also indicate that immediate feedback plays a crucial role in student learning. When
students receive instant results, they are able to identify their mistakes and improve more effectively
[Anderson, 2023: 104]. This aligns with the principles of formative assessment, which emphasizes
continuous feedback and improvement.

Furthermore, digital assessment tools enable teachers to track student progress over time. This
longitudinal data is valuable for identifying trends and making data-driven instructional decisions
[Green, 2023: 55]. The use of classroom analytics provides a more objective view of student
performance [Taylor, 2020: 195]. Student engagement is a key factor influencing academic success.
Engaged students are more likely to participate actively in class, complete assignments, and achieve
higher academic outcomes.

Research shows that digital tools can significantly enhance student engagement by making
learning more interactive and enjoyable [Nurgaliev, 2020: 156]. Features such as gamification,
instant feedback, and visual progress tracking contribute to increased motivation.

In particular, gamified systems like ClassDojo use elements such as points, badges, and
rewards to encourage positive behavior. Studies suggest that these elements can increase student
motivation, especially among younger learners [Seitiv, 2021: 142]. However, it is important to
ensure that these systems are used to support learning rather than replace intrinsic motivation.

While many studies have examined individual digital tools, there is limited research on the
combined use of classroom management and assessment tools. Most existing studies focus either on
behavior tracking systems or on digital assessment platforms, but not both simultaneously.

This gap highlights the importance of the present study, which investigates the combined
impact of ClassDojo and Flubaroo in a real classroom setting. By analyzing both behavioral and
academic outcomes, this research provides a more comprehensive understanding of how digital
tools can enhance classroom management.

In summary, the literature suggests that digital tools have a positive impact on classroom
management, student engagement, and academic performance. Platforms like ClassDojo improve
behavior tracking and communication, while tools like Flubaroo enhance assessment efficiency and
feedback quality.

However, there is a need for more empirical studies that examine the combined use of these
tools in real educational contexts. This study aims to address this gap by providing data from a
secondary school classroom.

Furthermore, the implementation of digital tools like ClassDojo and Flubaroo is heavily
dependent on technical infrastructure. A stable internet connection and access to personal devices
(smartphones or laptops) are mandatory for real-time interaction. In contexts where digital equity is
not fully realized, these tools may inadvertently create a gap between students with different levels
of technological access, potentially hindering the inclusivity of the learning environment.
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Materials and research method

This study employed a quasi-experimental research design to investigate the effectiveness of
digital tools—ClassDojo and Flubaroo—in enhancing classroom management and academic
performance. The research was conducted in a real classroom setting, which allowed for the
collection of authentic and reliable data.

A quasi-experimental design was chosen because it enables comparison between groups
without random assignment. The study involved two groups:

* Experimental group — actively used digital tools (ClassDojo and Flubaroo)

* Control group — followed traditional teaching and assessment methods

Both groups were observed over the same period under similar conditions to ensure the
validity of the results.

The research was conducted at a specialized school for gifted students with trilingual
education named after Abai. This institution is known for its focus on academic excellence and the
integration of modern teaching methodologies. The research was specifically integrated into English
as a Foreign Language (EFL) lessons to evaluate the effectiveness of digital tools in a language
learning environment. The curriculum focused on developing core language skills, including
vocabulary acquisition, grammar accuracy, and reading comprehension within a digital learning
environment. This context provided a suitable framework for testing how digital management and
assessment tools influence student engagement in a trilingual educational setting.

The participants were students of Grade 6M, consisting of a total of 28 students. The class
was divided into two equal groups:

» Experimental group: 14 students

* Control group: 14 students

All students were included in the study to ensure comprehensive data collection.

The participants were aged between 11 and 12 years old. To ensure the validity of the quasi-
experimental design, an initial pre-test was conducted to compare the baseline academic knowledge
and behavior levels of both groups. Statistical analysis of the pre-test results showed no significant
difference between the experimental and control groups (p > 0.05), confirming that both groups
started at an equivalent level of proficiency and engagement.

To maintain the purity of the quasi-experimental design, only the experimental group was
registered and monitored via the ClassDojo platform. For the control group, student behavior and
participation were tracked using traditional paper-based observation sheets to avoid any digital
influence or novelty effect.

The study utilized specialized digital instruments to collect data in the English language
classroom. ClassDojo was implemented to monitor students' communicative behavior, specifically
rewarding points for 'Speaking English Only' and active participation in oral drills. Flubaroo was
integrated with Google Forms to automate the assessment of English grammar and vocabulary
quizzes, providing students with immediate corrective feedback. In contrast, the control group was
monitored using traditional paper-based observation logs and manual grading of printed test sheets
to maintain the quasi-experimental distinction. Provided instant feedback and grading. Assessment
tasks administered via Google Forms and graded through Flubaroo primarily consisted of multiple-
choice questions, short-answer lexical tests, and grammar-focused quizzes. For instance, students
completed weekly check-ins where they identified correct verb forms or translated key terms related
to the current unit. Flubaroo was utilized to automate the grading of these objective tasks, allowing
the teacher to provide immediate feedback on common errors and identify specific areas where
students required additional support.

Observation

Classroom behavior and engagement were observed regularly

Notes were recorded to identify patterns and changes

Assessment Results

Weekly quizzes and tests were conducted
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Scores were analyzed to measure academic improvement

The research was conducted over a period of January 19, 2026, to April 1, 2026, providing a
12-week observation window. During this period, both the experimental and control groups were
monitored for behavioral changes, engagement, and academic performance.

1. Pre-Experimental Stage (January 19 — January 22, 2026). At the beginning of the study.

Students’ baseline academic performance was assessed. Initial observations of classroom
behavior were recorded. The purpose of this stage was to establish a starting point for comparison.

2. Experimental Stage (January 21 — March 1, 2026). During the 12-week intervention, the
research followed a structured procedure:

Experimental Group: students engaged daily with ClassDojo, where their progress in English
language tasks was gamified through digital rewards. Weekly English proficiency tests were
conducted via Google Forms and analyzed using Flubaroo for instant results.

Control Group: Students followed the standard English curriculum using traditional classroom
management without any digital intervention. Their behavior was recorded manually, and feedback
on assessments was provided during the subsequent lesson cycles.

3. Post-Experimental Stage (March 1 — April 1, 2026). At the end of the study:

Final assessments were conducted.Behavioral data were analyzed. Results from both groups
were compared. This stage helped determine the effectiveness of the digital tools. Data Collection
Methods. Data were collected using multiple methods to ensure reliability:

To ensure reliability, a mixed-methods approach was used. Quantitative data included English
test scores and behavioral points retrieved from ClassDojo. Qualitative data consisted of structured
teacher observations and analysis of student participation patterns during English lessons. The
combination of these methods allowed for a comprehensive analysis of the results.

The performance of the experimental and control groups was evaluated using comparative
and descriptive analysis based on academic achievement, engagement, and behavioral growth. In
addition to percentage analysis, a paired t-test was applied to determine the statistical significance
of the improvement in the experimental group's English proficiency. For the Ethical Considerations
all participants were informed about the purpose of the study. Student data were kept confidential
and used only for research purposes. The study followed ethical guidelines to ensure fairness and
transparency.

Visual representations, including behavior tracking interfaces (Table 1), engagement growth
charts (Figure 1), and academic comparison data (Table 2), are provided to enhance the clarity of
the analysis.

Discussions and results

This study investigated the impact of digital tools—ClassDojo and Flubaroo—on classroom
management, student engagement, and academic performance over a 12-week intervention period.
The sample included 28 students divided equally into an experimental group (n = 14) and a control
group (n = 14).

1. Student Behavior and Oral Participation. Behavioral and participation data were collected
using ClassDojo. A substantial improvement was observed in the experimental group, particularly
in voluntary oral participation. The proportion of students actively engaging in oral activities
increased significantly from 42.6% to 78.9%, whereas the control group demonstrated only a slight
increase from 42.9% to 47.1%. The final difference between the groups reached 31.8 percentage
points, indicating a strong positive effect of the digital intervention.

Additionally, every student in the experimental group (S1-S14) showed individual growth in
verbal participation, confirming the consistency of the intervention effect. The results demonstrate
that digital behavior tracking significantly reduced disciplinary issues. The number of teacher
interventions dropped from 10.0 to 2.5 per lesson, while time spent restoring classroom order
decreased from 5 minutes to 1.3 minutes. Notably, 5 out of 18 lessons in the experimental group
were conducted without any disciplinary remarks. Overall, the use of ClassDojo allowed the teacher
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to save approximately 45—81 minutes of instructional time.

Table 1 — ClassDojo Behavior Tracking Interface

Behavior Experimental Experimental Control Control
Indicator Group (Before) Group (After) Group Group
(Before) (After)
Voluntary oral 42.6% 78.9% 42.9% 47.1%
participation
Teacher interventions 10.0 2.5 9.8 8.9
(per lesson)
Time to restore 5 min 1.3 min 4.8 min 4.2 min
discipline

The systematic tracking of student behavior through the digital interface provided a
transparent evaluation system. This process is visually represented in Figure 1, which illustrates the
ClassDojo behavior tracking interface used during the intervention. The data indicate that the
experimental group demonstrated marked improvement across all metrics, while the control group
showed only slight gains.

2. Student Engagement Levels

Engagement was measured by classroom participation and digital platform activity. The data
indicate that engagement levels in the experimental group increased dramatically, rising from
approximately 43% to 79%, reflecting a gain of over 35 percentage points. In contrast, the control
group remained relatively stable with only minor changes.

This significant improvement confirms that the integration of digital tools fostered active
student involvement and increased motivation to participate in classroom activities.

80
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Figure 1 — Student Engagement Levels Before and After Digital Tool Integration

To visualize the comparative growth in student involvement, Graph 1 displays the
engagement levels of both groups before and after the digital tool integration . As shown in the
graph, the experimental group achieved a 25% increase in participation, whereas the control group
remained relatively stable. This demonstrates that the integration of digital tools positively
influenced student involvement in classroom activities.

3. Academic Performance. Academic achievement was measured through weekly quizzes
graded via Flubaroo
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Table 2 — Comparison of Academic Performance (Average Scores %)

Group Before Intervention After Intervention
Experimental 61,4% 81,4%
Control 60,9% 67,1%

The results show a substantial improvement in the experimental group, where average scores
increased from 61.4% to 81.4%. The control group demonstrated only modest progress.

Furthermore, the academic gap between the two groups in the final assessment reached 14.3
percentage points, clearly favoring the experimental group.

Additional findings revealed that:

e The frequency of formative assessments increased from 2 to 8 tests

e Feedback time decreased dramatically from 36—48 hours to 5—10 minutes

These results highlight the effectiveness of automated assessment in improving both learning
outcomes and instructional efficiency.

The results demonstrate a substantial increase in average scores for students using Flubaroo.
The control group, which relied on traditional methods, showed only marginal improvement.

Qualitative Observations

Teachers reported that: the experimental group was more motivated to participate in class
Students responded positively to real-time feedback and gamified behavior tracking.
Communication with parents was smoother via ClassDojo.

To gain a deeper understanding of the quantitative shifts, brief informal interviews and a
feedback survey were conducted with the experimental group. One student remarked, '/ liked seeing
my points in real-time on ClassDojo, it made me want to participate more to help my group.' This
suggests that the gamification elements initially boosted extrinsic motivation. However, as the 12-
week period progressed, the feedback shifted toward academic self-efficacy. Another student noted,
'The instant feedback from Flubaroo helped me see my mistakes immediately, so I felt more
confident during the next quiz.'

These qualitative insights indicate a gradual transition from extrinsic rewards to a sense of
competence and intrinsic achievement. While the initial surge in engagement may be attributed to
the Hawthorne effect, the sustained academic improvement over 12 weeks suggests that the
transparency of the digital assessment process played a more fundamental role in shifting student
attitudes toward learning.

5. Comparative Analysis. The final evaluation via a composite results profile (Diagram 11)
indicates that the experimental group developed uniformly across all measured parameters—verbal
activity, behavioral independence, and academic consistency—forming a stable convex hexagon of
pedagogical growth

The study revealed:

Behavioral improvement: Experimental group improved ~25-30% in key metrics

Engagement: Increased from 42,6 % — 78,9% in the experimental group

Academic achievement: Average scores increased from 61,4% — 81.4%

Overall, digital tools provided measurable benefits in classroom management and student
outcomes. The data were analyzed using a paired t-test to compare the mean scores before and after
the intervention. For the experimental group, the increase in academic performance was statistically
significant with t(13) = 4.56, p < 0.05, whereas the control group did not show a significant
improvement (t(13) = 1.12, p = 0.28). This confirms that the observed gains in the experimental
group were due to the digital tool intervention rather than random chance. The results align with
previous research suggesting that digital platforms enhance classroom management [Barahona
Mora, 2020; Smith, 2021; Davis, 2021]. ClassDojo’s point-based system effectively motivated
students to maintain positive behavior, while Flubaroo allowed for instant feedback and objective
assessment [Williams, 2022; Taylor, 2020].
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The combination of behavioral tracking and automated assessment created a more structured,
transparent, and engaging learning environment. Students in the experimental group were more
aware of expectations and received immediate feedback, leading to better discipline and
performance. However, several limitations must be acknowledged. Firstly, the sample size of 28
students (14 in each group) is relatively small for broad statistical generalization. Therefore, this
research should be viewed as a pilot study, and its findings may not be fully representative of all
secondary school contexts. Secondly, the 12-week intervention period is a short timeframe, which
introduces the possibility of the Hawthorne effect, where students’ improved performance and
engagement might be partially driven by the novelty of the digital tools rather than a long-term
change in behavior.Future studies should explore long-term impacts and consider larger, more
diverse student populations.

Summary of Results

o Digital tools significantly improved student behavior, engagement, and academic
performance

o Experimental group outperformed control group in all measured areas

o Integration of ClassDojo and Flubaroo facilitated effective classroom management and
reduced teacher workload

Conclusion

The present study examined the impact of digital tools—ClassDojo and Flubaroo—on
classroom management, student engagement, and academic performance in a Grade 6M class at a
specialized trilingual school named after Abai. The class consisted of 28 students, divided into an
experimental group (using digital tools) and a control group (traditional methods).

The findings indicate that the integration of digital platforms significantly improved
classroom management outcomes. Specifically:

o Behavioral improvement: The experimental group showed a 25-30% increase in positive
behavior metrics compared to the control group (Table 1).

e Student engagement: Engagement levels rose from 43% to 79% in the experimental
group, while the control group remained relatively stable (Figure 1).

e Academic performance: Average scores increased from 61,4% to 81,4% in the
experimental group, highlighting the effectiveness of Flubaroo in providing instant feedback and
facilitating assessment (Table 2).

The study confirms that the Synchronous Digital Management Model (SDMM) transforms classroom
management from a reactive to a proactive ecosystem. The synergy between ClassDojo’s behavioral tracking
and Flubaroo’s immediate academic feedback lowers the 'Affective Filter' and saves up to 81 minutes of
instructional time per cycle. The combined use of behavioral tracking (ClassDojo) and automated
assessment (Flubaroo) creates synergy, offering comprehensive classroom management support.

Furthermore, teachers reported reduced workload, more transparent communication with
parents, and easier monitoring of student progress. The study confirms that digital tools are not
merely supplementary but can play a central role in modern classroom management strategies.

Based on the findings, several practical recommendations can be made:

1. Integrate Digital Tools Systematically:chools should consider integrating platforms like
ClassDojo and Flubaroo into regular classroom practice, particularly in grades where behavioral
management and assessment efficiency are critical.

2. Monitor Motivation Sources:While gamification elements such as points and badges
enhance engagement, teachers should balance extrinsic rewards with intrinsic motivation strategies
to ensure long-term engagement.

3. Provide Training for Teachers: successful implementation requires teacher proficiency in
digital platforms. Professional development programs should focus on effective usage, data
interpretation, and integrating technology into pedagogy.
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4. Scale Up Research: future studies should include larger sample sizes and longer
intervention periods to examine the long-term impact of digital tools on classroom management and
learning outcomes.

5. Combine Tools for Comprehensive Management: the study demonstrates the advantage of
using multiple tools simultaneously. Schools should explore combining behavioral tracking systems
with automated assessment tools for maximum effectiveness.

This research contributes to the growing body of evidence supporting the use of digital tools
in education. By providing concrete data from a real classroom, it demonstrates that technology-
enhanced classroom management can improve both student behavior and academic performance.

The success of this intervention at the Grade 6M class suggests that similar strategies could be
applied across different grades and educational contexts, fostering a more engaging and effective
learning environment.
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HOBBIINEHUE 3®PEKTUBHOCTH YIIPABJIEHUA KJTACCOM C IOMOUIbIO
OU®POBBIX HMHCTPYMEHTOB: KEHUC-HCCJEJOBAHHUE INNPUMEHEHUA
CLASSDOJO 1 FLUBAROO B CPEJHEH HIKOJIE

AnHorauusi. udpoBuzamuss  oOpa3oBaHuss B MOCIHENAHUE TOABI  CYLIECTBEHHO
TpaHc(hopMHUpOBaJla IPAKTUKY YOpaBieHUs KiaccoM. JlaHHOe HCCleloBaHME  M3Yy4aer
s deKkTUBHOCTh IBYX IUpoBeIXx HHCTpyMeHTOB — ClassDojo um Flubaroo — B ymyd4meHun
yIpaBJIeHUs] KJIAcCOM, BOBJICYEHHOCTH Y4YalllUXCS U aKaJEeMHUYECKOH YCIEBaeMOCTH Ha YypoKax
aarmmiickoro s3pika  (EFL). HMccnenoBanme mpoBommiioch Ha 0ase  crieqUaTu3upOBAaHHON
TpeXbsA3bIYHON IIKOIBl uMeHu Abas (r. Kemwsuiopaa) cpeam 28 yuammxcs 6 «M» kiacca ¢
HCIIOJIb30BAHUEM  KBa3MAKCIEPUMEHTAIBHOTO Ju3aiiHa. YYacTHUKM OBbUIM  pa3lelieHbl Ha
HKCHEPUMEHTAIbHYI0 M KOHTPOJbHYIO rpynnsl (mo n=14). /lnga obecrnedeHus BaJIUIHOCTH ObUI
IIPOBEJIEH IMPE-TEeCT, MOJATBEPAMUBILIUN OTCYTCTBUE 3HAUMMBIX MCXOJIHBIX pa3IUuYuid MEXIY
rpynnam# (p > 0.05).

DKcrnepuMeHTallbHas rpymnmna B TeueHue 12 Hexens (sHBapb—amnpenb 2026 r.) ucrosb3oBaia
ClassDojo s MonuropuHra mnoseneHus u Flubaroo g aBromarmsanuu OLEHHBAHUS.
KonunuecTBeHHbIE pe3yibTaThl, MPOAHAIU3UPOBAHHBIE C IOMOLIBIO MAPHOrO t-TecTa, IMOKa3aiu
3HAYUTENbHBIM POCT yCIIEBaEMOCTH B dKCIIepUMeHTabHOH rpyme ¢ 61,4% no 81,4% (t(13) = 4.56,
p < 0.05). KauecTBeHHbIE NaHHBIE HHTEPBHIO C YYAIUMUCS BBIIBUIM IE€PEXOJ OT BHEUIHEH
MOTHBaIMM (cUcTeMa OajuloB) K BHYTpPEHHEH akaaeMHU4ecKod camMod(pQpeKTUBHOCTH Onaromaps
MIHOBEHHOH 00paTHOil cBsi3u. HecMOTpst Ha Mpu3HaHHBIE OTpaHUYEHUs], TAKUE KaK Majblii 00beM
BBIOOPKH U BO3MOXHBIN 3PdekT XOoTOpHA, pe3ynbTaThl MOATBEPHKAAOT, YTO KOMOMHUPOBAHHOE
WCIOJIb30BAaHNE MHCTPYMEHTOB YNpaBJICHUS MOBEJCHHUEM M OLEHUBAHUS CO3/1a€T IPO3PAvyHyIO0 U
BBICOKONIPOIYKTHBHYIO YUEOHYIO CpEeLy.

KuroueBblie ciaoBa: ynpasienue kinaccoM, ClassDojo, Flubaroo, BoBnedeHHOCTh ydamuxcs,
aHIIMACKUH SA3BIK, HU(PPOBOE OLIEHUBAHKE, TPEXbII3bIYHOE 00pazoBaHue, 3pdext XoropHa.
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Kopxwvim Ama ameinoaeer Keizvinopoa ynusepcumemi, Kvizviiopoa ., Kazaxcman

CBIHBIIITHI BACKAPYJIBIH TUIMJILIITTH IIU®PJBIK KYPAJIJIAP APKBLIbI
APTTBIPY: OPTA MEKTEINTE CLASSDOJO KOHE FLUBAROO KOJIJIAHYJbIH
KEMC-3EPTTEYI

Anparna. binim Gepyni nnpraHablpy COHFBI JKbUIIApPBl CHIHBINTHI OacKapy TaxipuOeciH
aiftapibikrail e3reptTi. by 3eprrey arbutbia Tini cabakrapsinga (EFL) ceiabinTel 6ackapymsl,
OKYIIBUTAPIBIH OCJICEHIITIT MEH aKaJeMHUsUIbIK yarepimia apTteipynarsl ClassDojo xone Flubaroo
uU@PIBIK KYpalJapblHBIH THIMIAUITH 3eprredai. 3eprrey Kpi3buiopaa kamackiHmarsl AOait
aTBIHIAFBl MaMaHIaHIBIPBUIFAH YINTUIII MEKTENTiH 6 «M» CBHIHBIOBIHBIH 28 OKYIIBICHI apachIHIa
KBa3U-OKCIEPUMEHTTIK AW3aiiH Heri3inae Kypriziai. Kareicymbuiap eki Tonka (3KCHepuMEHTTIK
XoHe Oakpuiay, opKaichichiHAa n=14) Geminai. 3epTTeyAiH MIBIHAWBUIBIFBIH KAMTAaMachl3 €Ty YIIiH
JKYPri3UIreH Ipe-TeCcT TONnTapIblH OacTanKel ICHreliHiH TeH ekeHiH kepcerTi (p > 0.05).

OkcnepuMeHTTIK Tom 12 amra 60iibl (2026 k. KaHTap-coyip) MiHE3-KYJIBIKTHI OaKpLIay YIIiH
ClassDojo-Hb1, an Oaranayabl aBToMarTaiblpy yiniH Flubaroo-ner xommanabl. JKynTeikK t-Tect
apKBUIBI TAIJIAHFAH CAHJBIK HOTIDKENIEp IKCIEPUMEHTTIK TONTHIH yirepimi 61,4%-man 81,4%-ra
neilin adTapibikTaii eckeHiH kepcertTi (t(13) = 4.56, p < 0.05). OkyuiblmapMeH >KYpri3uirexH
cyx0OaTTapablH camaiblK JepeKTepi Jkemen Kepi OalIaHbIC apKbUIBI MOTHBAIUSHBIH CBHIPTKBI
dbopmanan (ymai >KuHay) IIIKI aKaJeMHSUIBIK CEHIMJIITIKKE aybICKAaHBIH aMKbIHIAABI. 3epTTey/e
TaHJlaMa KOJIEMIHIH a3/bIFbl JKOHE XOTOPH AS(QPEKTICIHIH BIKTUMAIIABIFBl CHUSKTHl IIEKTEYJIEP
€CKepIUIreHIMEeH, HOTHXKeNlep MiHEe3-KYJIBIKThI Oakbulay jkoHe Oaranay KypalgapblH KaTap KOJIAaHy
aIIbIK Opi OEJICeH Il OKY OPTAChIH KYPaThIHBIH NS .

Tipek ce3aep: ceiHbINTH O6ackapy, ClassDojo, Flubaroo, okyuisinap OenceHaiiri, aFblIbH
T, TUQPIABIK Oaranay, ymTuial 6utiM 6epy, XoTopH 3¢ dexTici.
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